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Introduction and Overview of the Provider's Programs and the Self
Study (2018 Standards)

The introduction to the QAR prepares readers with an understanding of the provider’s context and

basic information about the programs for which accreditation is sought.

Narrative

Utah State University is Utah’s land-grant and space grant institution. Its Carnegie classification is
RU/H, a research university with high research activity. President Abraham Lincoln signed the
Morrill Land-Grant Colleges Act on July 2, 1862, opening the way for the establishment of a new
college in each state and territory. The intent of the Morrill Act in creating these new schools was
to provide opportunities for higher education and practical learning to the people in each state,
especially those in more rural areas. Nearly twenty-six years later, on March 8, 1888, the Utah
State Legislature passed the Lund Bill, and the Agricultural College of Utah (UAC) was created. In
the spirit of the Land Grant Act, the Lund Bill stated: “The leading object of the Agricultural
College of Utah shall be to teach such branches of learning as are related to agriculture and the
mechanic arts, and such other scientific and classified studies as shall promote the liberal and
practical education of the industrial classes in the several pursuits of the professions of life.”
Conspicuously absent from the legislative language was the authorization of a teacher
preparation curriculum, which was to remain part of the mission of the University of Utah in Salt
Lake City.

As Utah grew in population and the need for school teachers increased, the Utah State
Legislature authorized the Agricultural College of Utah in 1921 to offer rural related teacher
education programs under its own name. A new Department of Education was established at the
Agricultural College of Utah and became part of the School of General Science. In 1923, the
National Summer School was founded at ACU, bringing in Knute Rockne, Frederick Jackson
Turner, and other distinguished faculty from Harvard, Stanford, Columbia, and elsewhere. For the
next three consecutive summers, farmers, educators, and their families flocked to Logan to learn
from the visiting scholars. Many of them lived in a tent city located in the grove of trees east of
the quad. The sessions of this educational experiment were remarkably successful. Over thirteen
hundred students were enrolled in the first session, coming from twenty-four states and five
foreign countries. The 1925 Summer School was even more impressive and brought distinguished

scholars like Columbia University’s William H. Kilpatrick, John Dewey’s associate and interpreter
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of his philosophy, to instruct the attendees. Finally, on March 8, 1927, Utah’s Governor George H.
Dern signed Utah'’s Course of Study Bill (Senate Bill No. 97), which authorized the College to “give
courses for the preparation of teachers . .. such as to meet the certification requirements of the
State Board of Education.” The new School of Education was assigned to the College of Arts and
Sciences. The following year, the newly launched School of Education established a teacher
training school, which is now known as the Edith Bowen Laboratory School. The new School of
Education was made independent of the School of Arts and Sciences in 1932 with the naming of
Dr. EA. Jacobsen as its first full time Dean. In 1957, Utah’s Agricultural College became Utah State

University and the School of Education became the College of Education.

On April 23, 2008, Utah State University announced it was naming its prestigious college of
education the Emma Eccles Jones College of Education and Human Services in honor of a $25

million gift from the Emma Eccles Jones Foundation.

Profile of the Emma Eccles Jones College of Education and Human Services

The Emma Eccles Jones College of Education and Human Services (CEHS) offers preparation
programs for prospective teachers, school counselors, and administrators and supervisors in
education. It also provides preparation for professionals in human services areas and healthcare
settings. CEHS is the largest college at Utah State University with 5,200 students in eight
departments: Communicative Disorders and Deaf Education, Human Development and Family
Studies, Kinesiology and Health Science, Instructional Technology and Learning Sciences,
Psychology, the School of Teacher Education and Leadership, Special Education and
Rehabilitation, and Nursing. According to U.S. News and World Reports, CEHS is the number one
college of education in Utah for 24 years in a row, nationally is the #29 Graduate College of
Education among public institutions of higher education, and is #15 in the nation for extramural

funding.

Here is a link to the organizational chart for the college:

https://cehs.usu.edu/about/organizational-chart

Program Options
Initial licensure programs undergoing accreditation review reside in two departments: The School

of Teacher Education and Leadership and the Department of Special Education and Rehabilitation.
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There are four main teacher education options for initial licensure at Utah State University - early
childhood education, elementary education, secondary education, and special education. The
School of Teacher Education and Leadership provides professional training in early childhood
education (in partnership with the Department of Human Development and Family Studies),
elementary education, and secondary education (in partnership with 22 content area departments
across all colleges in the university). Each option offers a variety of strands that provides students
an opportunity to license in specific areas that best meet their interests and/or needs, including
specific endorsements (e.g., ESL, dual language immersion, middle school math). The Department
of Special Education and Rehabilitation offers training in special education with emphases in

mild/moderate disabilities, severe disabilities, or early childhood disabilities.

Profile of the School of Teacher Education and Leadership (TEAL)

The School of Teacher Education and Leadership (TEAL) offers programs for early childhood
education, elementary education, the social studies composite secondary teaching major, and the
professional education framework leading to secondary education licensure in other teaching
majors. Students access these programs on-campus or through distance delivery via online and

interactive video conferencing technology. The department’s website is here.

The mission statement for the School of Teacher Education and Leadership details the program
faculty’'s commitment to research, teaching, leadership, and service: As a unit within the land grant
institution of Utah State University, we are part of one university, geographically dispersed. We
acknowledge and appreciate the complex contexts that shape our work and we are committed to
furthering the cause of equitable educational opportunities for all students. We aim to prepare
students for informed and influential participation in local and global communities. The mission of
the School of Teacher Education and Leadership (TEAL) is to inspire and prepare effective and
reflective educators, scholars, and leaders through dynamic learning experiences; diverse
knowledge and thought; school, community, and global engagement; and research and

innovation that inform practice.

In this department, Marla Robertson serves as the director of the elementary and early childhood
programs that lead to initial licensure, and Marilyn Cuch serves as the director of the secondary
education program. The department head is Steven Camicia. The director of the Office of Field

Experiences, which serves early childhood, elementary, and secondary education, is Sharla Hart.
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Profile of the Department of Special Education and Rehabilitation Counseling

The Department of Special Education and Rehabilitation Counseling at Utah State University
offers educational training in programs for teachers, supervisors, support personnel, rehabilitation
counselors, and others working with children and adults with disabilities. The department’s
website is here. Julia Lyman is the director of the undergraduate programs leading to licensure in

special education, and Tom Higbee is the department head.

The department is recognized as one of the nation’s most productive and innovative research,
development, and training departments. Its mission is to: Establish and maintain national
leadership in research and scholarship in disability related fields including special education,
applied behavior analysis with individuals with disabilities, rehabilitation counseling and disability
studies. Establish and maintain national leadership in the preparation of special educators and
rehabilitation counselors. Serve individuals with disabilities through community service programs,

technical assistance, advocacy, public education, and policy development.

Candidate/faculty demographics
Utah State students in teacher education programs tend to be white women, which mirrors the
diversity in our state and the typical gender balance in teacher education. Below is the breakdown

that we report in our Title Il report in spring 2025.

Female 742
Male 232
No Gender Reported 14
Grand Total 988
Hispanic or Latino 48
Not Hispanic or Latino 940
American Indian 9
Asian 3
Black/African American 1
Native Hawaiian 2
White 899
Two or More Races 21

No Race Reported 5
Grand Total 988
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Another view of data comes from our central institutional research office, so it looks a bit
different because it does not include our secondary education students whose majors are in other

departments.

Student Data for Academic Year 2024-2025

Race Count %
American Indian or Alaska Mative 10 1.0%
Asian 10 1.0%
Black or African American 2 0.2%
Hispanic 65 6.6%
MNative Hawaiian or Pacific Islander 4 0.4%
Mon-Resident Alien 10 1.0%
Two or More Races 20 2.0%
Unspecified 4 0.4%
White 857 87.3%

Gender Count %
Female 867 88.3%
Male 115 11.7%

First Generation Status Count U
First Generation 183 18.6%
Mot First Generation 799 81.4%

Race Count %
American Indian or Alaska Native 1 0.2%
Asian 4 0.9%
Black or African American B 1.9%
Hispanic 30 6.9%
Mative Hawaiian or Pacific Islander 1 0.2%
Non-Resident Alien 5 1.2%
Two or More Races 11 2.5%
Unspecified 7 1.6%
White 365 84.5%

Gender Count U
Female 374 86.6%
Male 58 13.4%

First Generation Status Count %
First Generation 81 8.2%
Mot First Generation 351 81.3%

Page 5



Similarly, faculty and staff are largely white; however, in recent years there has been considerable
attention to hiring faculty who are unrepresented, resulting in somewhat more diversity among

faculty.

Faculty Data for Academic Year 2024-2025

Race Count O
American Indian or Alaska Native 1 2.7%
Asian 1 2.7%
Black or African American 1 2.7%
Hispanic 3] 13.5%
Unlknown 1 2.7%
White 28 75.7%

Gender Count B4
Female 27 73.0%
Male 10 27.0%

Faculty Status Count B
Tenured 18 48.6%
Tenure Track 10 27.0%
Mon-Tenure Track 9 24.3%

SPERC

Race Count %0
Hispanic 2 B.7%
Unkenown 1 4.3%
White 20 87.0%

Gender Count %0
Female 14 60.9%
Male 9 39.1%

Faculty Status Count B
Tenured 6 31.6%
Tenure Track 2] 42.1%
Mon-Tenure Track 5] 26.3%

The Excel file for the TEAL and SPERC faculty and student demographics data is available here.

Contextual opportunities and challenges

In keeping with the original land-grant mission of providing educational opportunities for people
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living in rural and remote areas of the state, Utah State University’'s Statewide Campuses currently
serve a significant portion of the university’s total enrollment. Teacher preparation programs at
USU are well-represented in statewide campus offerings. Distance education extends USU’s and
the Emma Eccles Jones College of Education and Human Services’s reach to provide higher
education to students throughout Utah and around the world. Through distance education, Utah
State University has the ability to deliver classes via interactive broadcast to every county in Utah.
Great effort is taken to ensure that the quality of the regional campus courses is equivalent to the
courses offered on the main campus. We are one university, geographically dispersed. Students
can enroll in programs at all of the regional campuses, which are located in Brigham City, Uintah
Basin, and Tooele. There are additional smaller sites where students can take classes in selected

programs. A complete map of USU’s regional campuses can be viewed here.

Another contextual challenge and opportunity is the teacher shortage here in Utah. Although not
as critical as surrounding states, because approximately 50% of teachers tend to leave the
profession after 5 years, school districts have been employing our students while they are still
enrolled in the program. Recently, state school board rules have limited this to the student
teaching semester only, which has relieved some of the pressure on our programs. But other
students are fully employed as paraprofessional aides, and thus we continue to provide
programming that allows them to stay employed while also being enrolled (often full-time) in
their teacher preparation program. In TEAL, this occurs through statewide delivery of courses
through interactive video as well as fully online courses. In SPERC, this occurs through fully
asynchronous course delivery. We seek to provide fully prepared and qualified teachers to the
local education agencies who typically prefer to hire teachers who have been fully prepared

through a traditional program.

Overview of self-study

This Quality Assurance Report was written according to the instructions and standards in the 2023
Guide to AAQEP Accreditation. Sylvia Read, Associate Dean, gathered the data and provided
narrative around the data. Faculty leaders for early childhood/elementary (Marla Robertson),
secondary (Marilyn Cuch), and special education (Julia Lyman and Willa van Dyck) provided the
analysis. The data for Standard 1 and 2 was drawn from several sources including eGrad (our
locally created database for quality assurance data), Qualtrics (survey data), and Pearson’s

National Evaluation Series system.
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We are seeking renewal of accreditation status for all teacher education programs that lead to

initial licensure in the state of Utah. See Program Specification Table.

Evidence Attachments

FacultyDemographics.png

Program Specification Table QAR pdf

studentdemographics.png

StudentDemographics.png

studentgender.png
TEAL_SPERC._Faculty_Student_Data.xlsx
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S$1: Candidate and Completer Performance

The provider makes the case that its program completers are ready to perform as professional

educators with the capacity to support success for all learners.

Narrative
For standard 1, we offer evidence in the form of Praxis Performance Assessment for Teachers

(PPAT), final student teaching evaluations, dispositions, and alumni and employer surveys.

Table 1.1 (see also Word version of Aspect Evidence Table)

Aspect Evidence Table for Standard 1

Page 9


S1__Candidate_and_Completer_Performance/Aspect%20Evidence%20Table%20Standard%201.docx

Aspect-Evidence Table for Standard 1

Program(s)
Measure for whuci_\ la | 1b | 1c | 1d | 1e | 1f e Criteria for success Perspectives*
measure is scope
used
UFORA Early X 2 The expectation, for those 6
Childhood, semesters | seeking licensure after September
Elementary, 1, 2024, was a score of 240 out of
and Special 300. The data presented here was
Education collected prior to the
establishment of the cut score.
PPAT All X X X 1 The expectation was that 6
semester students would earn an overall
score on the PPAT of 36 (out of
60).
Student teaching All X X X X X X 6 Scale is from 0-3. There is an 1,2.5
final evaluation semesters | overall expectation that students
will score at 80% or higher on the
entire instrument, withnoOor 1
scores.
Dispositions at All X 6 This instrument is a Likert scale, 1,2
end of student semesters | from 1-5 (1 = unacceptable; 2 =
teaching emergent; 3 = proficient; 4 =
excellent; 5 = exceptional). The
expectation is that students will
score at least a 3, which signifies
proficiency.
Alumni survey All X X X X X X 3 years Average ratings below 3.00 3
indicate a possible area for
improvement.
Employer survey All X X X X X X 3years Average ratings below 3.00 4
indicate a possible area for
improvement.

*Use the following key to identify the perspective(s) or type of evidence each measure represents.

1 = Program faculty assessment of candidates (e.g., dispositions
rubric, course assessment)

2 = Rating by P-12 partner in clinical setting (early fieldwork,
student teaching, or internship)

3 = Information provided by completers (as in a survey, focus
group, other)

4 = Information provided by graduates’ employers (as in a
survey, focus group, other)

5 = Direct performance assessment in the culminating clinical
internship (required for initial licensure programs)

6 = State licensure test results (for programs leading to
certification or licensure)

Utah Foundations of Reading Assessment (UFORA)

The evidence collected during a pilot period, before the establishment of a cut score, is presented

for aspect a. In accordance with Utah Code Annotated § 53F-5-215, teacher candidates earning

their teaching license in the areas of early childhood, elementary education, and special education

must pass a teacher literacy preparation assessment before they are awarded their professional

license. The Foundations of Reading assessment measures teacher candidate’s foundational

knowledge in the science of reading related to literacy instruction as described in Utah Code. The
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Foundations of Reading test was originally developed for the Massachusetts Tests for Educator
Licensure (MTEL) program. Additional development activities were conducted with panels of
educators in states where the test is used. Detailed information about the steps of the test

development process is available here.

Praxis Performance Assessment for Teachers (PPAT)

In the sections of Standard 1 that follow, we provide PPAT evidence that is relevant to aspects a,
d, and e. Here, we also provide the overall scores for the Fall 2023 semester. The reason only Fall
2023 scores are provided is that prior to Fall 2023, there was no consequential cut score during an
extended pilot phase that began in Fall 2019 (just prior to the pandemic). Then, in spring of 2024,
the Utah legislature passed legislation disallowing the use of a formal pedagogical performance
assessment as a requirement for licensure. Given the timing of this decision (March 2024), the
students became aware of the non-consequential nature of the PPAT, and thus scores in Spring
2024 do not represent students’ full faith effort on the assessment. The Fall 2023 mean score for

151 students was 41.9 (SD = 4.73). The expectation set by the state (at that time) and by the

program was a score of 36. Students whose scores were below 36 were required to revise and

resubmit tasks for rescoring. By the time revised scores were received, the state had eliminated
the pedagogical performance assessments as a requirement, thus the 2nd attempt pass rates are
not presented here. The data from Fall 2023 assures us that our students would continue to meet
and exceed the expected performance on the PPAT if we kept it as a university requirement;
however, we have opted not to continue its use for a variety of reasons including the cost to
students, the time and effort that completion of the PPAT took away from the student teaching

experience, and its limited usefulness for program improvement purposes.

Figure 1.1
PPAT Scores Fall 2023
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Total scores for Early Childhood and Elementary Education
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Total scores for Special Education
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Student Teaching Evaluation (PAES)
The student teaching evaluation used in our teacher preparation programs is officially known and
the Performance Assessment and Evaluation System or PAES. This instrument was developed by

a consortium of university-based teacher preparation programs in Utah. It is aligned with the Utah
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Effective Teaching Standards, which are a version of the INnTASC standards.

The instrument has a total possible score of 66, and the criteria for success is 80% of 66, or 53. In
the sections for Standard 1 that follow this introduction, the student teaching evaluation data will
be disaggregated by AAQEP standard and aspect, but here we present the grand means for 6
semesters of data on the entire instrument in order to show that students overwhelmingly met or
exceeded the criteria for success. The n varies for because for some students, the university
supervisor also serves as the mentor teacher and thus only submits summative evaluation
responses once--in the role of supervisor. For secondary education, the scores in this summary

are an average of supervisor and mentor teacher scores.

Table 1.2
Early Childhood and Elementary Education, Fall 2021-Spring 2024
ECE & ELED
Mentor Teacher University Supervisor
N M SD N M SD
432.00 62.23 0.43 479.00 64.38 0.29

Table 1.3
Secondary Education, Fall 2021-Spring 2024
SCED
Mentor Teacher University Supervisor
N M sD N M sSD
390.00 61.13 0.46 420.00 63.64 0.32

Table 1.4
Secondary Education, Fall 2021-Spring 2024, disaggregated by subject area
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Music-Secondary Art-Secondary Theater Ed-Secondary
N M 5D N M s5D N M SD
24 60.07 0.46 13 60.77 0.52 12 64.2 0.22
Social Studies-Secondary History-Secondary English-Secondary
N M 5D N M 5D N M 5D
43 60.54 0.5 41 63.97 0.26 75 62.45 0.42
Modern Languages-Secondary Math-Secondary Sciences-Secondary
N M 5D N M SD N M SD
14 63.15 0.31 49 61.49 0.44 35 63.41 0.26
Physical Ed-Secondary Business Ed-Secondary Agricultural Ed-Secondary
N M 5D N M s5D N M SD
42 63.14 0.31 12 60.52 0.51 50 61.76 0.5
Family and Consumer Sci-Secondary Tech and Eng Ed-Secondary
N M 5D N M s5D
45 60.8 0.52 12 63.74 0.22
Table 1.5

Special Education, Logan and Online, Fall 2021-Spring 2024

SPED Logan
Mentor Teacher University Supervisor
N M sD N M sSD
93 60.6 0.3 202 60.5 0.3
SPED Online
Mentor Teacher University Supervisor
N M sSD N M SD
19 57.5 0.4 120 59.7 0.4

Dispositions

In addition to the summative student teaching evaluation (PAES), at the end of their student
teaching experience, teacher candidates’ dispositions are assessed. Below are the results for all
dispositions items across 6 semesters. This instrument is a Likert scale, from 1-5 (1 = unacceptable;
2 = emergent; 3 = proficient; 4 = excellent; 5 = exceptional). The expectation is that students will
score at least a 3, which we have decided signifies proficiency. The data below shows that, even
when considering the variability captured in the standard deviation, students met or exceeded the
criteria for success. The n varies for some because the supervisor also serves as the mentor

teacher and thus only submits responses once--in the role of supervisor.
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Table 1.6

Early Childhood, Elementary, and Secondary Education Dispositions

Dispositions, Fall 2021-Spring 2024
ECE &ELED SCED
Standard University University
and Mentor Teacher Supervisor Mentor Teacher Supervisor
aspect Itemn (N=432) (N=473) (N =390) (N =420)
1. The student teacher was concerned,
1f thoughtful, and receptive to the feelings | 4.72 0.58 4.58 0.58 4.60 0.67 4.68 0.54
of others.
2. The student teacher was collaborative,
1f cooperative, and shared responsibility in | 4,72 0.64 4.58 0.60 4.56 0.72 4.68 0.59
agroup endeavor.
3. The student teacher acted in
accordance with the rules and standards
1f for right conduct, as well as program and | 4.81 0.53 4.69 0.53 4.75 0.61 4.66 0.54
university codes of conduct.
4. The student teacher appreciated and
valued student diversity; exhibited
Ze cultural sensitivity: was impartial, open- 4.76 0.56 4.59 0.60 4.69 0.60 4.69 0.50
minded, and unprejudiced.
5. The student teacher was controlled,
1e  |confident, self-assured, tactful, showed | 4 55 | gg9 | 454 | 067 | 452 | 073 | 462 | 062
restraint over own impulses and
emotions.
6. The student teacher was enthusiastic,
1f motivated, dedicated, and showed 4.64 0.72 4.59 0.69 4.53 0.73 4.65 0.62
initiative.
7. The student teacher was thoughtful,
insightful, and able to take an objective,
Ze critical, and detalled look at self and 4.68 0.69 4.50 0.70 4.55 0.75 4.63 0.61
teaching.
8. The student teacher was able to make
1f adjustments based on changing 4.63 0.67 4.44 0.69 4.52 0.72 4.54 0.62
circumstances,
9. The student teacher was a problem
1f solver and dealt skillfully and promptly 458 0.75 4.46 0.70 4.43 0.77 4.58 0.62
with new situations and challenges.
10. The student teacher adhered to
1f schedules and was an accountable and | 4.67 0.65 4.57 0.63 4.58 0.75 4.69 0.56
principled decision maker.
11. The student teacher was willing to
e learn and was receptive to new ideas and | 4.77 0.62 4.58 0.67 4.67 0.67 4.70 0.61
feedback.
Grand Mean and SD 4.69 0.65 4.56 0.64 4.58 0.70 4.65 0.58
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Table 1.7

Special Education Dispositions
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Dispositions, Fall 2021-Spring 2024

AMJEP
Standard
and Aspect

Special Education-Logan

Special Education-Online

[tem

University
Supemnisor
{N=202)

Mentor Teacher
{N=92)

University
Supemvisor
(N=120)

Mentor Teacher
{(N=18)

1f

1. The student teacher was
concerned, thoughtful, and
receptive to the feelings of others.

4.7 0.6 4.4 0.8

4.7 0.6 4.5 0.6

1f

2. The student teacher was
collaborative, cooperative, and
shared responsibility in a group
endeavor.

4.7 0.6 4.4 0.8

4.7 0.5 4.5 0.6

1f

3. The student teacher acted in
accordance with the rules and

standards forrght conduct, as
well as program and university
codes of conduct,

4.8 0.4 4.5 0.8

4.7 0.5 4.7 0.6

2e

4. The student teacher
appreciated and valued student
diversity; exhibited cultural
sensitivity; was impartial, open-
minded, and unprejudiced.

4.8 0.5 4.5 0.7

4.7 0.5 4.7 0.5

1e

5. The student teacher was
controlled, confident, self-
assured, tactful, showed rastraint
over own impulses and
emotions.

4.6 0.6 4.4 0.8

4.5 0.8 4.5 0.7

1f

6. The student teacher was
enthusiastic, motivated,
dedicated, and showed initiative.

4.7 0.6 4.5 0.7

4.6 0.6 4.6 0.6

2e

7. The student teacher was
thoughtful, insightful, and able
to take an objective, critical, and
detalled look at self and teaching.

4.7 0.6 4.4 0.8

4.6 0.8 4.6 0.7

1f

8. The studentteacher was able
to make adjustments based on
changing circumstances.

4.6 0.7 4.4 0.8

4.5 0.8 4.5 0.7

1f

9. The student teacher was a
problem solver and dealt
skillfully and promptly with new
situations and challenges.

4.6 0.7 4.3 0.8

4.6 0.7 4.4 0.8

1f

10. The student teacher adhered
to schedules and was an
accountable and principled

Flarielnn malar

4.7 0.6 4.4 0.8
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11. The student teacher was
willing to learn and was receptive

2e to new ideas and feedback.

4.8 0.5 4.5 0.8 4.6 0.5 4.7 0.6

Grand Mean and SD| 51.7 0.6 48.7 0.8 51.0 0.6 50.3 0.6

Survey data

Our annual alumni and employer surveys are also based on the Utah Effective Teaching
Standards. For each standard we ask the alumni to rate themselves. The prompt is: Based on the
courses and experiences within your teacher preparation program (including courses in your
major, minor, and education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

Alumni Survey
Our annual survey of alumni is sent out every spring in April and May. Response rates vary from
year to year. In 2022, we had a 14% response rate; for 2023 it was 22%, and in 2024, the response

rate was 16%.

To support standard 1, there are 17 items on our alumni survey. Below are the data for 2022, 2023,
2024 for all items related to this standard. We note a generally downward trend for nearly every
item, perhaps reflecting the increasingly challenging circumstances that all teachers face in this
post-Covid era; however, these items will be discussed in relation to each of the aspects in the

next sections of this QAR. Average ratings below 3.00 indicate a possible area for improvement.

Table 1.8

Alumni Survey Results for Standard 1
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Alumni Survey

2022

2023

2024

AAQEP
Standard
and
Aspect

Question Description

sD

5D

sD

1a

Convey accurate information
and concepts based on the
content knowledge of his/her
discipline(s).

3.37

0.67

30

3.23

0.76

56

3.14

0.85

57

1a

Engage students in applying
methods of inguiry.

3.03

0.72

30

2.95

0.88

56

2.82

0.85

&7

1a

Engage students in crtical
thinking.

3.00

0.69

30

2.93

0.85

56

2.89

0.79

57

1a

Integrate literacy and/or other
content areas into instruction to
purposefully engage students in
applying content knowledge.

3.13

0.73

30

2.95

1.00

56

2.84

0.92

57

1a

Plan instruction based on the
Utah Core Standards.

3.47

0.63

30

3.29

0.73

56

3.25

0.85

87

1b

Create learning experiences
based on students’ individual
developmental levels.

3.00

0.79

30

2.95

0.82

56

2.98

0.81

87

1c

Provide instruction that uses
language acquisition strategies
to meet the needs of English
language learners.

2.33

1.18

30

2.43

1.14

56

2.46

1.04

&7

1d

Design assessments (e.g., pre,
formative, summative) that
match learning objectires.

2.83

1.12

30

2.96

0.91

56

2.98

0.95

&7

1d

Differentiate instruction to meet
the needs of students.

3.00

0.74

30

2.98

0.86

56

2.93

0.88

&7

1d

Modify instructional strategies
based on an analysis of student
work (e.g., errors,
misconceptions).

3.10

0.84

30

3.16

0.87

56

3.00

0.76

57

1d

Provide instruction that

addresses students’ leaming
differences.

3.10

0.80

30

3.02

0.92

56

2.93

0.84

57

Solart accoeemaonte foa 0 nra
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1d

formative, summative) that
match learning objectives.

3.20

0.76

30

3.08

0.79

56

2.95

0.89

&7

1d

Set appropriately challenging
learning goals for all students.

3.23

0.63

30

3.00

0.76

56

3.09

0.76

57

1d

Use data from assessments to
provide feedback to students.

3.03

0.81

30

3.25

0.69

56

3.05

0.91

57

1d

Use students'
assessment/performance
results to guide instruction.

3.10

0.71

30

3.32

0.74

56

3.02

0.88

&7

le

Use a variety of classroom
management strategies to
create and maintain a positive
learning environment.

3.03

1.13

30

3.07

0.95

56

2.74

1.01

&7

1f

Reflect on personal and
professional biases.

3.20

0.85

30

3.25

0.67

56

3.12

0.83

&7

Employer Survey

Our annual survey of employers of our graduates is sent out every spring in April and May.

Response rates vary from year to year. In 2022, we had a 31% response rate; for 2023 it was 43%,

and in 2024, the response rate was 30%.

To support standard 1, there are 17 items on our alumni survey. Below are the data for 2022, 2023,

2024 for all items related to this standard. We note a generally upward trend for nearly every

item; however, specific items will be discussed in relation to each of the aspects in the next

sections of this QAR. Average ratings below 3.00 indicate a possible area for improvement.

Table 1.9

Employer Survey Results for Standard 1
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Alumni Survey

2022

2023

2024

AAQEP
standard
and
Aspect

Question Description

sD

5D

SD

2a

Collaborate with families,
colleagues, and other
professionals to support
students’ growth and
development.

3.03

1.00

30

3.14

0.77

2.98

1.08

a7

2b

Provide instruction that
addresses students’ cultural
differences.

2.87

0.86

30

2.98

0.88

2.84

0.88

a7

2c

Collaborate with students to
establish a respectful learning
environment.

3.23

0.77

30

3.29

0.89

3.04

0.93

57

2c

Use classroom routines,
expectations, and procedures to
create a learning environment
that allows all students to be
self-directed learners.

3.10

0.99

30

2.93

1.11

2.96

0.96

57

2d

support students' growth in
international and global
perspectives.

2.33

1.03

30

2485

1.17

261

1.00

57

2e

Actively reflect on the
effectiveness of his‘her
instruction to identify areas
strength and challenges.

3.20

0.76

30

3.27

0.65

3.07

0.78

57

2e

Engage in professional learning
to strengthen his/her
instructional practice.

3.20

1.03

30

3.43

0.63

3.28

0.88

57

2e

Implement new ideas to
improve their instruction.

3.30

0.60

30

3.20

0.80

3.14

0.79

57

2f

Collaborate with colleagues to
plan and evaluate instruction.

3.17

0.95

30

3.36

0.70

3.26

0.88

57

2f

Participate in a collaborative
decision-making culture.

3.17

0.79

30

3.36

0.67

3.05

0.91

57
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Aspect1ia

In this section, evidence is presented for 1a. Content, pedagogical, and/or professional knowledge

relevant to the credential or degree sought.

Narrative

Utah Foundations of Reading Assessment (UFORA)

As evidence for aspect a of Standard 1, we offer the Utah Foundations of Reading scores for early
childhood, elementary, and special education students for the period September 1, 2023 - August
31, 2024. Note that, during this period, the cut score had not yet been determined. A tentative cut
score of 240 was what we communicated to students. The cut score became official in March

2024 for any teacher candidate seeking a professional educator license after September 1, 2024.

Figure 1a.1is taken from the 2024 UFORA Data Report.

Figure 1a.1
Table 4
2023-2024 UFORA Results by Institution of Higher Education

Number of Percent Scored
Institution of Higher Education Test Takers | Average Score  240or Higher
Brigham Young University 215 258 81%
Southern Utah University 113 253 75%
University of Utah 58 245 62%
Utah State University 273 255 80%
Utah Tech University 25 257 92%
Utah Valley University 157 247 69%
Weber State University 94 247 69%
Western Governors University 1,263 247 68%
Westminster University n<10 n<10 n<10

n < 10 indicates results are masked for privacy due to low number of results per institution.

As test scores accumulate for the 2024-2025 year, we are seeing an increase in the average score
and the pass rate.

Praxis Performance Assessment for Teachers (PPAT)

As evidence for aspect a of Standard 1, we offer the Task 3 scores on the PPAT in Fall 2023, the
only semester for which the cut score of 36 was consequential. Task 3 addresses Designing

Instruction for Student Learning. For this task, teacher candidates described the learning goals and
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Aspect_1a/2024UFORADataReport.pdf

content standards, how they guided the planned learning activities, and the instructional strategies
teacher candidates used to engage students in the lessons (including uploading materials and
resources they used). In addition, the teacher candidates described how they would differentiate
the lesson to meet the needs of their chosen focus students, adjustments they made during the
lesson, and feedback they provided to students to facilitate student learning. Finally, teacher
candidates reflected on the strengths of their lesson plan as well as the components of the
lesson that needed improvement. Each step in the task was worth 4 points, and there were 4
steps; thus the total possible score was 16. Our expectation was that students would earn an
overall score on the PPAT of 36 (out of 60), but we did not set an expectation for each task, much
less for each step in each task. Nevertheless, the overall average for 151 students (including early

childhood, elementary, secondary, and special education) was 11.0 (SD = 1.4).

Figure 1a.2
Task 3 PPAT Fall 2023 Scores

Task 3 PPAT Fall 2023
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Following are the task 3 scores disaggregated by licensure area.

Figure 1a.3
Early Childhood and Elementary Education Task 3 Scores Fall 2023
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ECE/ELED Task 3
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The ECE/ELED scores are appropriate for the tasks and show that the majority of students met
the criteria for Task 3 of the PPAT. There were a few outliers, but the average showed that

students are prepared to design instruction for student learning.

Figure 1a.4
Special Education Task 3 Scores Fall 2023

SPED Task 3
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The SPED scores on the PPAT task-3 show that most of students (with exception of 3 students)
score between 11 and 12 points. This indicates that SPED students are adequately prepared to

design instruction for student learning.
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Figure 1a.5
Secondary Education Task 3 Scores Fall 2023
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The secondary education scores are appropriate for the tasks and show that the majority of
students met the criteria for Task 3 of the PPAT. There were a few outliers, but the average

showed that students are prepared to design instruction for student learning.

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect a of Standard 1, below are the data on items that
are relevant to program completers’ content and pedagogical knowledge relevant to their degree
and credential. Scale is from O-3. There is an overall expectation that students will score at 80%
or higher on the entire instrument, with no O or 1 scores, but there is no set criteria for success on

each individual item.

Table 1a.1

Early Childhood, Elementary, and Secondary Education Student Teaching Evaluation Scores
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ECE & ELED SCED

Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard and Semester
aspect Question and Year M sSD N M sD N M sD N M sD N
1a 4.1 Bases instruction on Fall 2021 2.89 0.32 52 2.95 0.22 59 2.75 0.48 45 2.98 0.14 46
accurate content knowledge Spring 2022 2.79 0.49 84 2.88 0.41 94 2.80 0.43 67 2.94 0.24 81
using multiple representations of Fall 2022 2.74 0.51 62 2.89 0.32 81 2.79 0.44 58 2,98 0.12 66
concepts and appropriate Spring 2023 2.8 0.40 77 2.93 0.27 80 2.75 0.50 76 2.95 0.23 75
academic language (UETS 4a, Fall 2023 2.78 0.54 67 2.88 0.44 72 2.83 0.38 58 2.94 0.3
4c, 4d, 4e, 7c). Spring 2024 2.75 0.48 90 2.92 0.28 93 2.79 0.50 86 2.88 0.38 90
1a 6.1 Demonstrates knowledge of Fall 2021 2.92 0.27 52 3.00 0.00 59 2.94 0.3 45 2.98 0.14
the Utah Core Standards and Spring 2022 2.86 0.35 84 2.96 0.25 94 2.88 0.33 67 2.94 0.28 81
references them in short- and Fall 2022 2.93 0.31 62 2.99 0.11 81 2.79 0.61 58 2.98 0.12
long-term planning (JETS 4b, Spring 2023 2.88 0.32 77 3.00 0.00 80 2.85 0.4 76 2.97 0.18 75
6a). Fall 2023 2.85 0.43 67 2.97 0.24 72 2.93 0.26 58 2.97 0.25
Spring 2024 2.86 0.38 90 2.97 0.23 93 2.70 0.56 86 2.9 0.32 90
1a 6.2 Integrates cross-disciplinary  Fall 2021 2.74 0.45 52 3.00 0.00 59 2.7 0.46 45 2.84 0.37
skills into instruction to Spring 2022 2.79 0.44 84 2.86 0.43 94 2.68 0.50 67 2.83 0.41 81
purposefully engage learners in -~ Fall 2022 2.72 0.562 62 2.84 0.37 81 2.56 0.55 58 2.83 0.38 66
applying content knowledge Spring 2023 2.87 0.34 77 293 0.27 80 2.72 0.50 76 2,95 0.23 75
(UETS 6b, &e). Fall 2023 2.82 0.46 67 2.89 0.36 72 2.65 0.51 58 2.77 0.46
Spring 2024 2.82 0.42 20 2.83 0.43 93 2.65 0.63 86 2.76 0.52 90
1a 7.4 Uses a variety of available Fall 2021 2.89 0.32 52 2.95 0.22 59 2.85 0.36 45 2.90 0.3
and appropriate technology and  Spring 2022 2.85 0.36 84 293 0.30 94 2.84 0.40 67 2,95 0.22 81
resources to support learning Fall 2022 2.80 0.51 62 2.99 0.11 81 2.83 0.38 58 3.00 0.00 66
(UETS 3e, 71, 7g) Spring 2023 2.87 0.37 77 2.95 0.22 80 2.85 0.39 76 2.95 0.23 75
Fall 2023 2.79 0.44 67 2.90 0.30 72 2.9 0.28 58 2.95 0.28 62
Spring 2024 2.82 0.47 20 2.97 0.17 93 2.80 0.49 86 2.86 0.38 90

Mentor teacher and supervisor scores are aligned, although university supervisors tend to score
higher. The data show that students are meeting the expectation for content, pedagogical, and or

professional knowledge relevant to the credential or degree sought.

Secondary education scores show students are able to meet the expectations for content,
pedogogical and professional knowledge during the student teaching semester by both the
mentor teacher and supervisors. The area that remains slightly lower is integrating cross-
disciplinary skills within instruction. This shows students may need more instructional skills

integrating content across disciplines.

Table 1a.2

Special Education Student Teaching Evaluation Scores
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SPED Logan OPTT (online program

Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard
and
aspect Question M SD N M SD N M sD N M sD N
1a 4.1 Bases instruction on accurate Fall 2021 2.83 0.38 29 2.88 0.42 33
content knowledge using multiple Spring 2022 3.00 0.00 13 2.96 0.20 25 2.83 0.41 6 2.87 0.41 39
representations of concepts and  Fall 2022 2.94 0.24 17 2.90 0.31 29 3.00 1
appropriate academic language  Spring 2023 2.43 0.53 7 2.85 0.36 52 2.40 0.55 5 2.81 0.39 43
(UETS 4a, 4c, 4d, de, 7c). Fall 2023 2.86 0.36 21 2.92 0.27 26 3.00 1 3.00 0.00 2
Spring 2024 2.83 0.41 6 2.74 0.44 38 271 0.49 7 2.75 0.44 35
1a 6.1 Demonstrates knowledge of  Fall 2021 2.90 0.31 29 291 0.29 33
the Utah Core Standards and Spring 2022 2.86 0.36 13 2.96 0.20 25 2.67 0.52 6 2.95 0.32 39
references them in short- and Fall 2022 2.94 0.24 17 2.97 0.19 29 3.00 1
long-term planning (UETS 4b, 6a). Spring 2023 2.57 0.53 7 2.94 0.24 52 2.60 0.55 5 2.93 0.26 43
Fall 2023 2.80 0.41 20 2.88 0.33 26 3.00 1 2.50 0.71 2
Spring 2024 3.00 0.00 6 2.87 0.34 38 271 0.76 7 2.86 0.35 35
1a 6.2 Integrates cross-disciplinary ~ Fall 2021 2.79 0.41 29 2.85 0.44 33
skills into instruction to Spring 2022 2.93 0.27 13 3.00 0.00 25 2.67 0.52 6 2.87 0.47 38
purposefully engage leamersin  Fall 2022 2.94 0.24 17 2.86 0.35 29 2.00 1
applying content knowledge Spring 2023 271 0.49 7 2.77 0.43 52 2.80 0.45 5 2.70 0.51 43
(UETS 6b, 6&). Fall 2023 2.90 0.31 20 3.00 0.00 26 3.00 1 3.00 0.00 2
Spring 2024 3.00 0.00 6 272 0.46 38 271 0.76 7 2.69 0.47 35
1a 7.4 Uses a variety of available Fall 2021 2.96 0.19 27 2.90 0.44 21
and appropriate technology and  Spring 2022 2.92 0.29 12 2.95 0.23 19 3.00 0.00 5 2.84 0.37 31
resources to support learning Fall 2022 2.92 0.28 13 3.00 0.00 26 3.00 1
(UETS 3e, 71, 7¢6) Spring 2023 2.71 0.49 7 2.93 0.25 48 3.00 0.00 5 2.92 0.27 38
Fall 2023 2.94 0.25 16 3.00 0.00 23 3.00 1 3.00 0.00 2
Spring 2024 3.00 0.00 5 2.81 0.40 31 3.00 0.00 5 2.79 0.41 28

Across years and aspects, SPED students score high, indicating SPED students (on campus and in
OPTT) are knowledgeable about the content and pedagogy related to Special Education. Spring
2023 Logan campus students seem to have scored slightly lower on their evaluations, which may
be due to COVID-19 restrictions during their formative years in the program limiting their
prerequisite class experiences. A similar trend is not visible in OPTT, since this program is entirely
online. There is more variability in scores for OPTT students (as evidenced by higher SDs),
showing a need to investigate if this is due to programmatic issues or variability in how

supervisors interpret items.

Note that the OPTT program runs in cohorts and students typically complete student teaching in

the Spring semester. This accounts for the lack of data on several Spring rows.

Survey data

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1 = poorly, 0 = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
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USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our
candidates and completers exhibit an understanding of content and pedagogical knowledge.
Average ratings below 3.00 indicate a possible area for improvement, so these results generally
meet our expectations, although it’s interesting to note that employers tend to rate our alumni
higher than they rate themselves. Also, for these items, the trend is downward for our alumni’s

self-rating on these items, whereas the employer ratings are flat or trending upward.

Table 1a.3

Employer Survey Results for 1a

Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD N Mean SD N
Convey accurate
information and concepts
based on the content 3.29 0.76 65 3.34 0.74 108 3.29 0.73 113
knowledge of his/her
1a discipline(s).
Engage students in
applying methods of 3.02 0.87 65 3.04 0.87 108 3.08 0.90 113
1a inquiry.
Engage students in crifical 3.03 0.81 65 3.06 0.89 108 3.05 0.96 113
la thinking.
Integrate literacyand/or
othercontentareas into
instruction to purposefully
. 3.02 0.89 65 3.15 0.82 108 3.13 0.87 113
engage students in
applying content
la knowledge.
Plan instruction based on
1a the Utah Core Standards. 3.22 0.89 65 334 0.75 108 334 0.80 113
Table 1a.4

Alumni Survey Results for 1a
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Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description SD N SD SD
Convey accurate information and
concepts based on the content
knowledge of his/her 3.37 0.67 30 3.23 0.76 56 3.14 0.85 57
discipline(s).
la
Engage students in applying
methods of inquiry. 3.03 0.72 30 2.95 0.88 56 2.82 0.85 57
la
Engage students in critical
1a thinking. 3.00 0.69 30 293 0.85 56 2.89 0.79 57
Integrate literacyand/or other
content areas into instruction to
purposefully engage students in
applying content knowledge. 3.13 0.73 30 2.95 1.00 56 2.84 0.92 57
la
Planinstruction based on the
Utah Core Standards. 3.47 0.63 30 3.29 0.73 56 3.25 0.85 57
la

Evidence Attachments
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Aspect1b

In this section, evidence is presented for 1b. Learners; learning theory, including social, emotional,

and academic dimensions; and application of learning theory.

Narrative

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching

evaluation instrument. As evidence for aspect b of Standard 1, below are the data on items that

are relevant to program completers’ knowledge of learners and learning theory and the

application of learning theory. Scale is from 0-3. There is an overall expectation that students will

score at 80% or higher on the entire instrument, with no O or 1 scores, but there is no set criteria

for success on each individual item.

Table 1b.1

Early Childhood, Elementary, and Secondary Education Final Student Teaching Evaluations

AAQEP
Standard
and
aspect Question Description Semester/Year
1b 1.1 Creates developmentally  Fall 2021
appropriate and challenging  Spring 2022
learning experiences based on Fall 2022
each learner's strengths, Spring 2023
interests, and needs (UETS 1a, Fall 2023
2e). Spring 2024
1b 7.2 Provides multiple Fall 2021
opportunities for studentsto  Spring 2022
develop higher-order and meta- Fall 2022
cognitive skills (UETS 3f, 6d,  Spring 2023
7e). Fall 2023
Spring 2024

M

ECE & ELED
Mentor Teacher University Supervisor
SD N M SD
2.87 0.34 52 2.93 0.25
2.75 0.53 84 2.89 0.34
2.79 0.45 62 291 0.28
2.79 0.41 77 2.96 0.19
2.74 0.59 67 2.93 0.31
2.82 0.42 50 2.93 0.33
2.79 0.41 52 2.90 0.30
2.71 0.45 84 2.88 0.41
2.59 0.67 82 2.85 0.36
2.77 0.45 77 2.85 0.36
2.69 0.60 67 2.83 0.41
2.65 0.54 80 2.79 0.54

59
94
81
80
72
a3
59
94
81
80
72
a3

Mentor Teacher
SD
2.73 0.45
2.72 0.50
2.63 0.51
2.79 0.46
2.78 0.45
2.85 0.64
2.73 0.49
2.65 0.50
2.76 0.46
271 0.50
2.75 0.43
2.85 0.59

PAES (Performance Assessment and Evaluation System)
SCED
University Supervisor

45
67
58
76
58
86
45
67
58
76
58
86

2,90
2.90
2.86
2,92
2.92
2.84
2.80
2.84
2.80
2.84
2,74
2.73

sD

0.31
0.34
0.35
0.27
0.33
0.45
0.41
0.37
0.40
0.37
0.48
0.54

46
81
66
75
62
90
46
81
66
75
62
920

Mentor teacher and university supervisor scores are aligned, although university supervisors tend

to score higher. The data show that students understand learning theory, including social,

emotional, and academic dimensions, and can apply learning theory in classroom contexts.

Table 1b.2

Special Education Final Student Teaching Evaluations
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SPED Logan OPTT (online program)

Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard
and
aspect Question Description M sD N M sD N M SD N M sD N
1b 1.1 Creates developmentally Fall 2021 2.83 0.38 29 2.82 0.46 33
appropriate and challenging learning  Spring 2022 3.00 0.00 13 2.92 0.28 25 2.67 0.52 6.00 2.85 0.49 39
experiences based on each leamer's  Fall 2022 294 0.24 17 2.83 0.38 29 3.00 1
strengths, interests, and needs (UETS Spring 2023 243 0.53 7 2.88 0.32 52 2.40 0.55 5.00 2.88 0.32 43
1a, 2e). Fall 2023 2.90 0.30 21 2.77 0.43 26 3.00 1.00 3.00 0.00 2
Spring 2024 2.83 0.41 6 2.83 0.38 38 271 0.49 7.00 2.81 0.40 35
1b 7.2 Provides multiple opportunities for Fall 2021 2.83 0.38 29 2.85 0.44 33
students to develop higher-order and  Spring 2022 293 0.27 13 2.88 0.33 25 2.50 0.55 6.00 2.77 0.48 39
meta-cognitive skills (UETS 3f, 6d, Fall 2022 294 0.24 17 2.72 0.45 29 2.00 1
7e). Spring 2023 257 0.53 7 2.88 0.32 52 2.60 0.55 5.00 2.86 0.35 43
Fall 2023 2.80 0.41 20 2.73 0.45 26 3.00 1.00 2.50 0.71 2
Spring 2024 2.83 0.41 6 2.49 0.60 38 2.57 0.79 7.00 2.53 0.61 35

Across years and aspects, SPED students score high indicating SPED students (on campus and in
OPTT) are knowledgeable about learners and learning theories in Special Education. Spring 2023
Logan campus students seem to have scored slightly lower on their evaluations, which may be
due to COVID-19 restrictions during their formative years in the program limiting their prerequisite
class experiences. A similar trend is not visible in OPTT, since this program is entirely online. There
is more variability in scores for OPTT students (as evidenced by higher SDs) for aspect 1b and

content classes could integrate this better within their programming.

University supervisors in the on campus program generally score students lower than the mentor
teachers which may reflect the increased opportunities mentor teachers have to observe the

students.

Note that the OPTT program runs in cohorts and students typically complete student teaching in

the Spring semester. This accounts for the lack of data on several Spring rows.

Survey data

Our annual alumni and employer surveys are also based on the Utah Effective Teaching
Standards. For each standard we ask the alumni to rate themselves. The prompt is: Based on the
courses and experiences within your teacher preparation program (including courses in your
major, minor, and education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, 0 = not at all.
The prompt in the employer survey is similar: Based on your interactions and observations of the

USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

Page 33



These annual surveys of recent graduates and their employers provide evidence that our

candidates and completers exhibit an understanding of learners and how to apply learning theory.

Average ratings below 3.00 indicate a possible area for improvement, so these results generally

meet our expectations, although it’s interesting to note that employers rate our alumni higher

than they rate themselves. There is a positive, upward trend for employer ratings and a flat trend

for alumni ratings of themselves.

Table 1b.3
Employer Survey
Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD N Mean SD N
Create learning experiences based on
students' individual developmental
3.03 0.81 65 3.21 0.82 108 3.29 0.85 113
levels.
1b
Table 1b.4
Alumni Survey
Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description M SD N M SD M SD N
Create leamning experiences
based on students' individual
developmental levels. 3.00 0.79 30 2.95 0.82 56 2.98 0.81 57
1b

1bELED_SCED.png
1bELED_SCED.png
AS1b.png

AS1b.png

ES1b.png

ES1b.png
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Aspectic

In this section, evidence is presented for 1c. Culturally responsive practice, including
intersectionality of race, ethnicity, class, gender identity and expression, sexual identity, and the

impact of language acquisition and literacy development on learning.

Narrative

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect c of Standard 1, below are the data on items that
are relevant to program completers’ culturally responsive practice and the impact of language
acquisition and literacy development on student learning; and application of learning theory. Scale
is from O-3. There is an overall expectation that students will score at 80% or higher on the entire

instrument, with no O or 1 scores, but there is no set criteria for success on each individual item.

Table 1c.1

Early Childhood, Elementary, and Secondary Education Final Student Teaching Evaluations

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP Standard
and aspect Question Semester/Year M sD N M sD N M sD N M sD N
1c 7.1 Practices a range of Fall 2021 285  0.36 52 2.88 032 59 279 041 45 276 0.43 46
dem!ome'_“auy' c”““m_“’" Spring 2022 2.71 0.55 84 2.82 0.41 94 2.67 0.50 67 2.79 0.44 81
and linguistically appropriate
instructional strategiesto ' 212022 279 048 62 280 030 81 269  0.50 58 268  0.47 66
meet the needs of Spring 2023 286 039 77 289 032 80 279 046 76 289 0.3 75
individuals and groups of  £ay; 2023 279 061 67 282 042 72 275 043 58 281 0.44 62
learners (UETS 2b, 2e, 6c, -
7a, 7b). Spring 2024 278 0.44 90 288  0.39 93 269 0.61 86 282 044 90
1c 7.3 Supports and expands  Fall 2021 292 027 52 3.00 0.00 59 2.87 0.34 45 296  0.20 46
eachleamers Spring 2022 293 030 84 296 032 94 286 034 67 288 0.33 81
communication skills
through reading, writing, Fall 2022 292 033 62 299 0.1 81 282 039 58 294  0.24 66
listening, and speaking (UETS Spring 2023 296 019 77 293 011 80 285 0.39 76  3.00 0.00 75
8, 7d). Fall 2023 2.85 047 67 297 0.24 72 2,80 0.44 58 292 033 62
Spring 2024 2.91 0.38 90 296 029 93 274 054 8 288 036 90

Mentor teacher and university supervisor scores are aligned, although university supervisors tend
to score higher. The data show that students are applying culturally responsive practice and
support learners communication skills and literacy to meet the needs of students in a classroom

context.
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Table 1c.1

Special Education Final Student Teaching Evaluations

SPED Logan OPTT (online program)
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard
and
aspect Question M sD M sSD sD M sD
1c 7.1 Practices a range of Fall 2021 2.90 0.31 29 2.88 0.42 33
developmentally, Spring 2022 3.00 0.00 13 2.96 0.20 25 2.67 0.52 2.87 0.47 39
culturally, and Fall 2022 3.00 0.00 17 3.00 0.00 29 3.00 1
linguistically appropriate ~ Spring 202¢ 2.86 0.38 7 2.90 0.30 52 3.00 0.00 2.91 0.29 43
instructional strategiesto  Fall 2023 2.95 0.22 20 2.92 0.27 26 3.00 3.00 0.00 2
meet the needs of Spring 2024 3.00 0.00 6 2.85 0.37 38 2.86 0.38 2.83 0.38 35
ic 7.3 Supports and expands Fall 2021 2.93 0.26 29 2.94 0.24 33
each learner's Spring 2022 3.00 0.00 13 2.88 0.33 25 2.67 0.52 2.82 0.45 39
communication skills Fall 2022 3.00 0.00 17 3.00 0.00 29 3.00 1
through reading, writing, ~ Spring 2022 271 0.49 7 2.96 0.19 52 2.80 0.45 2.93 0.26 43
listening, and speaking Fall 2023 2.95 0.22 20 2.96 0.20 26 3.00 3.00 0.00 2
(UETS 3f, 7d). Spring 2024 3.00 0.00 6 2.82 0.39 38 271 0.76 2.81 0.40 35

SPED students seem well prepared to using culturally responsive practices in classrooms and able
to support the language and literacy development of their students. Scores from mentor teachers

and supervisors are generally aligned, with low variability.

Note that the OPTT program runs in cohorts and students typically complete student teaching in

the Spring semester. This accounts for the lack of data on several Spring rows.

Survey Data

Our annual alumni and employer surveys are also based on the Utah Effective Teaching
Standards. For each standard we ask the alumni to rate themselves. The prompt is: Based on the
courses and experiences within your teacher preparation program (including courses in your
major, minor, and education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1 = poorly, 0 = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our
candidates and completers exhibit an understanding of learners and how to apply learning theory.
Average ratings below 3.00 indicate an area for improvement, so the improvement in these
results over time is encouraging. This is, in part, attributable to changes in TEAL 5710, Instructional

for Linguistically and Culturally Diverse Learners, which is a required course in the early childhood
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and elementary education majors. SCED 3210, Educational and Multicultural Foundations, a

required course for all secondary education students also addresses linguistic needs of students.

Alumni rate themselves lower than their employers with a great deal of variability (SD higher than

1.0). So, this is still an area for improvement.

In SPED, language acquisition has received a more prominent focus in SPED 5310/5311 Reading

Interventions for Students with disabilities. This knowledge is then further developed in other core

courses (e.g., SPED 5030 - Assessment, SPED 5040 Lesson Planning).

Table 1c.3

Employer Survey

Employer Survey

2022

2023

2024

AAQEP
Standard
and
Aspect

Question Description

Mean

SD

Mean

SD

Mean

SD

1c

Provide instruction that uses language
acquisition strategies to meet the
needs of English language learners.

2177/

1.01

65

3.05

0.82

108

3.07

0.85

113

Table 1c4

Alumni Survey

Alumni Survey

2022

2023

2024

and Aspect

AAQEP Standard

Question Description

SD

sD

SD

1c

Provideinstruction that
uses language acquisition
strategies to meet the
needs of English language
learners.

233

118

30

243

1.14

56

246

104

57

Evidence Attachments

1c.png

Alumni_1ic.png

ESic.png
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Aspect1d

In this section, evidence is presented for 1d. Assessment of and for student learning, assessment

and data literacy, and use of data to inform practice.

Narrative

Praxis Performance Assessment for Teachers (PPAT)

As evidence for aspect d of Standard 1, we offer the Task 2 scores on the PPAT in Fall 2023, the
only semester for which the cut score of 36 was consequential. Task 2 addresses Assessment
and Data Collection to Measure and Inform Student Learning. For this task, teacher candidates
selected an assessment, described it, and provided a rationale for choosing or designing the
assessment. In addition, the teacher candidates chose and described two focus students who
reflected different learning needs. Finally, teacher candidates discussed how the data analysis
informed their future instruction for the whole class and modifications they would make in the
future. Each step in the task was worth 4 points, and there were 3 steps; thus the total possible
score was 12. Our expectation was that students would earn an overall score on the PPAT of 36
(out of 60), but we did not set an expectation for each task, much less for each step in each task.
Nevertheless, the overall average for 151 students (including early childhood, elementary,

secondary, and special education) was 8.49 (SD = .97).

Figure 1d.1
Task 2 PPAT Scores for All Programs Combined

Task 2 PPAT Fall 2023
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Following are the task 2 scores disaggregated by licensure area.

Figure 1d.2
Task 2 PPAT Scores for Early Childhood and Elementary Education

ECE/ELED Task 2
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Most scores for ECE/ELED maintained within one standard deviation of the average of 8.49 or
higher, with a few outliers. The efforts that faculty made to more explicitly teach students in
methods courses to use data to inform instructional decisions seems to have made a difference,
and even though the PPAT will no longer be required, the focus on using data will continue.
Performance on Task 2 shows that students understand assessment of and for student learning

and know how to use data to inform practice.

Figure 1d.3
Task 2 PPAT Scores for Special Education
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SPED Task 2
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Most SPED students scored 9 out of 12 on PPAT Task 2, which is higher than the college average.
This is likely due to the high focus on data-based decision making, and data-based
individualization. Student performance indicate they have a good grasp of the use of data.
Nevertheless, coordination around data will be important for future students to increase the

effectiveness of SPED teachers.

Figure 1d.4
Task 2 PPAT Scores for Secondary Education
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For our secondary education teacher candidates, we were satisfied that the majority of the
students scored 8 or better on task 2 of the PPAT. The efforts that faculty made to more
explicitly teach students in methods courses to use data to inform instructional decisions seems
to have made a difference, and even though the PPAT will no longer be required, the focus on

using data will continue.

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect d of Standard 1, below are the data on items that
are relevant to program completers’ assessment of and for student learning, assessment and
data literacy, and use of data to inform practice. Scale is from 0-3. There is an overall expectation
that students will score at 80% or higher on the entire instrument, with no O or 1 scores, but there

is no set criteria for success on each individual item.

Table 1d.1
Early Childhood, Elementary, and Secondary Education Final Student Teaching Evaluations

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard and Semester/
aspect Question Year M 5D M M sD N M sD N M sD N
1d 5.1 Uses data sources to Fall 2021 2.83 0.38 52 2.92 0.28 59 2.73 0.45 45 2.84 0.37 45
assess the effectiveness of  Spring202: 280 049 84 282 031 94  2.72 0.48 67 284 040 a1
instruction and to make Fall 2022 275 054 62 2.90  0.30 81 270 0.52 58 286  0.35 66
adjustmentsin planningand o o 00: 083 0.41 77 283 027 80 264 054 76 281 0.39 75
instruction (UETS 5a, 5c, 5d,
8a). Fall 2023 282  0.49 67 2.85  0.46 72 274 044 58 271  0.49 62
Spring202¢ 2,68  0.53 90 290 037 93 263  0.60 8 268  0.53 90
1d 5.2 Documents student Fall 2021 274  0.52 52 293 0.25 59 267  0.51 45  2.88 0.3 46
progress and provides Spring 202X 265  0.50 84  2.87 042 94 2,55  0.55 67 2.85 045 81
descriptive feedback to Fall 2022 267 057 62  2.89  0.32 g1 266  0.51 58 285 036 66
student, parent/guardian, o o202t 277 0.42 77 288 033 80 270 054 76 277 042 75
and other stakeholders in a
variety of ways (UETS 5b, Fall 2023 266  0.64 67 2.85  0.46 72 2.7 0.46 58  2.85  0.40 62
5e). Spring202¢ 262  0.57 90 2.85  0.46 93  2.61 0.57 86 274  0.51 80
1d 5.3 Designs or selects pre-  Fall 2021 283 043 52 293 0325 58 275  0.48 45 294 0.24 46
assessments, formative, and gpring202: 575 46 84 292 031 94 278 045 67 288 037 81
summative assessments ina
variety of formats that atign 202022 277 053 62 2.8 035 81 268 065 58 295 0.21 66
toleaming objectivesand ~ Spring202: 282 (.39 77 294 024 80 277 051 76 292  0.27 75
engage the leamerin Fall 2023 276  0.55 67 284 029 72 283 038 58 292 033 62
demonstrating knowledge =
and skills (UETS 5a). Spring202: 271 0.57 90 284 032 93 282 048 8 278 049 90

Mentor teacher and supervisor scores are aligned, although university supervisors tend to score

higher. A focus in methods courses on assessment data and data-driven decision-making shows
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in the scores on the PAES.

Table 1d.2

Special Education Final Student Teaching Evaluations

SPED Logan OPTT (online program)
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard
and
aspect Question M SD SD SD M SD
1d 5.1 Uses data sources to assess the Fall 2021 2.83 0.38 29 2.88 0.42 33
effectiveness of instruction and to make  Spring 2022 2.93 0.27 13 2.92 0.28 25 2.67 0.52 2.85 0.43 39
adjustments in planning and instruction Fall 2022 2.88 0.49 17 2.83 0.38 29 3.00 1
(UETS 5a, 5c, 5d, 8a). Spring 2023 2.43 0.53 7 2.85 0.36 52 2.60 0.55 2.84 0.37 43
Fall 2023 2.75 0.55 20 2.62 0.50 26 3.00 3.00 0.00 2
Spring 2024 2.67 0.52 6 2.54 0.55 38 2.57 0.53 2.53 0.56 35
1d 5.2 Documents student progress and Fall 2021 2.86 0.35 29 2.88 0.33 33
provides descriptive feedback to student,  Spring 2022 2.79 0.43 13 2.92 0.28 25 2.67 0.52 2.82 0.45 39
par ‘guardian, and other stakeholders in Fall 2022 2.82 0.39 17 2.97 0.19 29 3.00 1
a variety of ways (UETS 5b, 5e). Spring 2023 2.29 0.49 7 2.83 0.43 52 2.40 0.55 2.81 0.45 43
Fall 2023 2.85 0.37 20 2.92 0.27 26 3.00 1 3.00 0.00 2
Spring 2024 267 0.52 6 2.74 0.44 38 2.57 0.53 7 2.72 0.45 35
1d 5.3 Designs or selects pre-assessments,  Fall 2021 2.83 0.38 29 2.91 0.29 33
formative, and summative assessments in Spring 2022 293 0.27 13 2.84 0.37 25 3.00 0.00 6 2.67 0.58 39
a variety of formats that align to learning ~ Fall 2022 2.88 0.33 17 2.97 0.19 29 3.00 1
objectives and engage the learner in Spring 2023 2.57 0.53 7 2.77 0.43 52 2.60 0.55 5 2.72 0.45 43
demonstrating knowledge and skills (UETS Fall 2023 2.85 0.37 20 2.81 0.40 26 3.00 1 2.50 0.71 2
5a). Spring 2024 2.67 0.52 [ 2.62 0.59 38 2.43 0.79 7 2.58 0.60 35

The scores are high with low variation on campus, and a bit higher variability in the OPTT
program; however, there is a slight decline in the scores across the last 3 graduating cohorts;
however, SPED student seem to have a firm grasp on gathering, communicating, and selecting
data sources. After program revisions (starting Fall 2023), there is a separate Assessment class
required across the emphasis areas, and an increased focused on data-based decision making

across content classes, including reading and mathematics methods.

Survey Data

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.
The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our

candidates and completers exhibit an understanding of learners and how to apply learning theory.
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Average ratings below 3.00 indicate an area for improvement. Interestingly, the ratings by

employers trend upward, but the alumni self-ratings trend downward except for “Design

assessments that match learning objectives,” which trends upward, and “Use data from

assessments to provide feedback to students,” which is relatively flat.

Table 1d.3
Employer Survey
Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD Mean SD
Design assessments (e.g.,
t‘::;:;T:ht‘l\;ea‘:n‘;:;mawe) 3.00 0.85 65 3.10 0.83 108 314 0.87 113
1d objectives.
Differentiate instruction to
meetthe needs of 3.06 0.83 65 3.17 0.85 108 3.18 0.86 113
1d students.
Modifyinstructional
strategies based onan
analysis of student work 3.09 0.82 65 3.15 0.86 108 3.08 0.96 113
(e.g., errors,
1d misconceptions).
Provide instruction that
addresses students’
leaming differences. 3.05 0.84 65 3.15 0.80 108 3.18 0.88 113
1d
Select assessments (e.g.,
pre, formative, summative)
that match learning 3.15 0.80 65 3.19 0.80 108 3.19 0.83 113
id objectives.
Set appropriately
challenging learning goals 3.17 0.80 65 3.26 0.75 108 323 0.88 113
for all students.
1d
Use data from assessments
tszuzrz:'::? feedback to 3.05 0.94 65 3.19 0.88 108 314 0.93 113
1d
Use students’
assessment/performance 3.14 0.90 65 3.19 0.86 108 318 0.92 113
results to guide instruction.
1d
Table 1d.4

Alumni Survey

Page 45




Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description SD N M SD M SD
Design assessments (e.g., pre, formative,
summative) that match learning
objectives. 2.83 1.12 30 2.96 0.91 56 2.98 0.95 57
1d
Differentiate instruction to meet the
needs of students. 3.00 0.74 30 2.98 0.86 56 2.93 0.88 57
1d
Modify instructional strategies based on
an analysis of student work (e.g., errors, 3.10 0.84 30 3.16 0.87 56 3.00 0.76 =
1d misconceptions).
Provide instruction that addresses
students’ learning differences.
3.10 0.80 30 3.02 0.92 56 293 0.84 57
1d
Select assessments (e.g., pre, formative,
summative) that match learning 3.20 0.76 30 3.09 0.79 56 2.95 0.89 57
1d objectives.
Setappropriatelychallenging learning
goals for all students.
3.23 0.63 30 3.00 0.76 56 3.09 0.76 57
1d
Use data from assessments to provide
feedback to students.
3.03 0.81 30 3.25 0.69 56 3.05 0.91 57
1d
Use students' assessment/performance
results to guide instruction. 310 071 30 3.32 0.74 56 3.02 0.88 57
1d

Evidence Attachments
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Aspectie

In this section, evidence is presented for 1e. Creation and development of positive learning and

work environments.

Narrative

Praxis Performance Assessment for Teachers (PPAT)

As evidence for aspect e of Standard 1, we offer the Task 4 scores on the PPAT in Fall 2023, the
only semester for which the cut score of 36 was consequential. Task 4 addresses Implementing
and Analyzing Instruction to Promote Student Learning. For this task, teacher candidates provided
lesson plans and described them in detail. In addition, the teacher candidates described the
outcome of the lessons and reflected on the effectiveness of their instruction for the whole class
and for their two focus students. Finally, teacher candidates video recorded themselves teaching
the lesson and reflected on how their classroom management strategies engaged students and
promoted a positive learning environment. Each step in the task was worth 4 points, and there
were 4 steps; the total is then doubled for a total possible score of 32. The expectation was that
students would earn an overall score on the PPAT of 36 (out of 60), but there was no specific
expected score for each task, much less for each step in each task. Nevertheless, the overall
average for 151 students (including early childhood, elementary, secondary, and special education)

was 22.17 (SD = 3.87) out of 32 possible.

Figure 1e.1

Task 4 PPAT Scores for All Programs Combined
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Following are the task 4 scores disaggregated by licensure area.

Figure 1e.2
Task 4 PPAT Scores for Early Childhood and Elementary Education

ECE/ELED Task 4
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ECE/ELED scores are slightly higher than the average of 22.17, although there is more variability
in the data. A focus in methods courses on lesson development, assessment, and data-based
decision-making about instructional choices helped focus students on creating and developing a

positive learning and work environment in classroom contexts.

Figure 1e.3
Task 4 PPAT Scores for Special Education
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SPED Task 4
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SPED students scores are fairly uniformly centered around the overall average of ~22. This
reflects our program emphasis on lesson planning, responding to feedback on lessons, peer-
observations, and self-reflection activities. These results are a testament to the students’ ability to

transfer course content into their teaching.

Figure 1e.4
Task 4 PPAT Scores for Secondary Education
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For secondary education, the majority of students scored above 20, which given the scoring
method for PPAT, meets a minimum expectation for Task 4 in order to safely score at or above

36 on the assessment in its entirety.
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Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect e of Standard 1, below are the data on items that
are relevant to program completers’ creation and development of positive learning and work
environments. Scale is from 0-3. There is an overall expectation that students will score at 80% or
higher on the entire instrument, with no O or 1 scores, but there is no set criteria for success on

each individual item.

Table 1e1
Early Childhood, Elementary, and Secondary Education Final Student Teaching Evaluations

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard Semester
and aspect Question and Year M sD N M sD N M sD N M SD N
Te 3.2 Collaborates with ~ Fall 2021 296 019 52 3.00 0.00 58 280  0.30 45  3.00 0.00 46
students toestablisha  Spring 2022 289 038 84 292 0.38 94 285  0.42 67 296 035 81
positive learning climate ), 5057 297 026 62 295 027 g1 282 049 58 3.00 0.0 66
of openness, respectful .
) i Spring 2023 295 022 77 299  o0M 80 2.91 0.38 76 297 0.6 75
interactions, support,
and inquiry (UETS 3b). Fall 2023 2.85 058 67 292 040 72 288  0.32 58 290 035 62
Spring 2024 2.91 0.32 80 294 032 83 283 0.53 8 292 037 90
1e 3.3 Utilizes positive Fall 2021 2.87 039 52 287 0.18 58 269  0.51 45 286  0.35 46
classroom management  Spring 2022 270 055 84 286 0.45 94 272 048 67 2.88 037 81
strategies, including the £,y 5g50 274 054 62 293 0.35 81 269 055 58 288  0.33 66
resources of time, .
. Spring 2023 274 047 77 280 0.30 80 271 0.50 76 291 0.29 75
space, and attention,
effectively (UETS 3c, 3d). Fall 2023 272 064 67 292 040 72 27 0.49 58 274 048 62
Spring 2024 279 050 80 2.91 0.46 93 2.61 0.65 86 283 046 90

Mentor teacher and supervisor scores are aligned, although university supervisors tend to score
higher. A focus on the classroom management course in recent years helped support students in
creating a positive learning climate and positive classroom management strategies that helped

these data stay consistent, even through post-COVID challenges.

Table 1e.2

Special Education Final Student Teaching Evaluations
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SPED Logan OPTT (online program)

Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard
and
aspect Question M sD N M sD N M sD N M sD N
le 3.2 Collaborates with students Fall 2021 293 0.26 29 29 0.38 33
to establish a positive learning Spring 2022 293 0.27 13 3.00 0.00 25 3.00 0.00 6 2.90 0.31 39
climate of openness, Fall 2022 3.00 0.00 17 3.00 0.00 29 3.00 1
respectful interactions, Spring 2023 2.86 0.38 7 292 0.27 52 3.00 0.00 5 2.93 0.26 43
support, and inguiry (UETS 3b). Fall 2023 2.95 0.22 21 3.00 0.00 26 3.00 1 3.00 0.00 2
Spring 2024 3.00 0.00 6 2.95 0.22 38 2.71 0.76 7 2.94 0.23 35
le 3.3 Utilizes positive classroom Fall 2021 2.79 0.41 29 2.82 0.46 33
management strategies, Spring 2022 3.00 0.00 13 2.96 0.20 25 2.67 0.52 6 2.87 0.41 39
including the resources of time, Fall 2022 3.00 0.00 17 2.90 0.31 29 3.00 1
space, and attention, Spring 2023 2.86 0.38 7 2.79 0.41 52 3.00 0.00 5 2.74 0.44 43
effectively (UETS 3c, 3d). Fall 2023 271 0.46 21 2.81 0.40 26 2.00 1 3.00 0.00 2
Spring 2024 2.50 0.84 6 2.69 0.52 38 2.43 0.79 7 2.69 0.52 35

SPED students score high in their behavior management techniques, which reflects the program’s
focus on the behavioral aspect of learning. SPED students complete two required courses in
Applied Behavior Analysis. Of concern are the declining scores on using positive classroom

management strategies. This is an area where the program could support students better.

Dispositions

In addition to the summative student teaching evaluation (PAES), at the end of their student
teaching experience, teacher candidates are assessed on dispositions. Below are the results for
one dispositions item that is relevant to Standard 1, aspect e, creation and development of positive
learning and work environments. This instrument is a Likert scale, from 1-5 (1 = unacceptable; 2 =
emergent; 3 = proficient; 4 = excellent; 5 = exceptional). The expectation is that students will score

at least a 3, which signifies proficiency.

Table 1e.3
Early Childhood, Elementary, Secondary Education Dispositions
Dispositions
ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard Semester
and aspect and Year M sD N M sD N M sD N M sD N
1e 5. The student teacher  Fall 2021 4.83 0.51 52 4.68 0.54 59 4.48 0.73 45 4.69 0.51 46
was controlled, Spring 2022 4.60 0.78 84 4.47 0.71 94 4.47 0.76 67 4.69 0.61 81
confident, self-assured, Fall 2022 4.64 0.66 62 4.68 0.52 81 4.54 0.7 58 4.59 0.53 66
tactful, showed restraint Spring 2023 4.56 0.77 7 4.61 0.63 80 4.57 0.61 76 4.69 0.59 75
owver own impulses and  Fall 2023 4.65 0.73 &7 4.49 0.75 72 4.57 0.65 58 4.60 0.59 62
emaotions. Spring 2024 4.66 0.60 90 4.39 0.73 93 4.50 0.87 86 4.51 0.76 20

Mentor teacher and university supervisor scores are aligned, although there are some scores
where the university supervisor scored higher and some where the university supervisor scored
lower than the mentor teacher in the ECE/ELED data. This is one that we should look further into

to see what may be the reason for this discrepency.
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Table 1e4

Special Education Dispositions

SPED Logan OPTT (online program)
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor
AAQEP
Standard
and
aspect M sD N M SD N M sD N M sD N
le 5. The student teacher was Fall 2021 455 0.74 29.00 4.09 0.98 33.00
controlled, confident, self- Spring 2022 479 0.43 13.00 4.76 0.52 25.00 4.17 1.17 6.00 4.69 0.52 39.00
assured, tactful, showed Fall 2022 4.82 0.53 17.00 4.52 0.74 29.00 5.00 1.00
restraint over own impulses Spring 2023 429 0.76 7.00 4.48 0.73 52.00 4.60 0.55 5.00 4.42 0.79 43.00

Fall 2023 4.60 0.68 20.00 4.27 0.87 26.00 5.00 1.000 5.00 0.00 2.00
Spring 2024 4.67 0.52 6.00 4.41 0.85 38.00 4.71 0.49 7.00 4.39 0.84 35.00

and emations.

Generally, SPED students are doing well in their dispositions related to creating a positive learning
and work environment. High SDs show individual differences in this aspect, which could be
expected due to differences in candidate personalities. After a dip in dispositions in Spring 2023,

these scores are on the rise.

Survey Data

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, 0 = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-O where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our
candidates and completers are able to create and develop of positive learning and work
environments. Average ratings below 3.00 indicate an area for improvement. Interestingly,
employer ratings are stronger than the alumni self-ratings on how well completers use a variety
of classroom management strategies to create and maintain a positive learning environment. And
the standard deviations are large, indicating variability in the ratings. It is common for classroom
management to be an area of concern, but this should be an area for improvement. The SPED

program has two required behavior management courses, whereas Early Childhood, Elementary,
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and Secondary Education have one course that is focused on classroom management, but not

specifically on behavior management. Collaboration between TEAL and SPED could be useful for

improving students’ perceived effectiveness for this aspect.

Table 1e.5

Employer Survey

Employer Survey

2022

2023

2024

AAQEP
Standard
and
Aspect

Question Description Mean

SD

Mean

SD

Mean

SD

le

Use a variety of classroom
managementstrategies to
create and maintain a 3.14
positive learning
environment.

0.92

65

3.28

0.

88

108

3.24

1.04

113

Table 1e.5

Alumni Survey

Alumni Survey

2022

2023

2024

AAQEP
Standard
and
Aspect

Question Description

SD

SD

SD

Use a variety of classroom management
strategies to create and maintain a
positive learning environment.

3.03

113

30

3.07

095

56

2.74

1.01

57

Evidence Attachments
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Aspect 1f

In this section, evidence is presented for 1f. Dispositions and behaviors required for successful

professional practice.

Narrative

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect f of Standard 1, below are the data on items that
are relevant to program completers’ dispositions and behaviors required for successful
professional practice. Scale is from O-3. There is an overall expectation that students will score at
80% or higher on the entire instrument, with no O or 1 scores, but there is no set criteria for

success on each individual item.

Table 1f.1
Early Childhood, Elementary, and Secondary Education Final Student Teaching Evaluations

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard Semester
and aspect Question and Year M sD N M SD N M sD N M sD M
1t 9.2 Advocates for the Fall 2021 292 043 52 298 0.3 59  2.88  0.38 45 292 0.28 46
learners, the school, the Spring 2022
community, and the 2.80  0.51 84 294 028 94 272 055 67 2.84 040 81
profession (UETS 9c). Fall 2022 2,90  0.40 62 294 024 81 283 048 58 295 021 66
Spring 2023 291 029 77 291 028 B0 284  0.40 76 296 020 75
Fall 2023 2.84  0.48 67 294 029 72 2.87 038 58  2.85  0.40 62
Spring 2024 279  0.43 S0 294 032 93 278 054 8  2.87 042 90
1f 10.1 Is responsible for Fall 2021 3.00  0.00 52 3.00 0.00 59  3.00  0.00 45 3.00 0.00 46
compliance with university .
Spring 2022 3.00  0.00 84 300 0.00 94  3.00 0.00 67  3.00 0.00 81

policies, federal and state
laws, State Board of Fall 2022 3.00  0.00 62  3.00 0.00 81 3.00 0.00 58  3.00 0.00 66
Education administrative
rules, state assessment

policies, local board Fall 2023 2.96  0.36 67 296 035 72 3.00  0.00 58  3.00 0.00 62
policies, and supervisory
directives (JUETS 10a, 5f).

1f 10.2 Is responsible for Fall 2021 294 041 52 3.00 0.00 59  3.00  0.00 45 3.00 0.00 46
compliance with all

Spring 2023 3.00 0.00 77 300  0.00 80  3.00 0.00 76  3.00 0.00 75

Spring 2024 3.00 0.00 90 300  0.00 a3 2.94 0.42 86 297 031 90

requirements of the State Spring 2022 3.00  0.00 B4  3.00 0.00 94 296 033 67 3.00 0.00 81

Board of Education Rule  Fall2022 3.00 0.00 62 3.00 0.0 81  3.00 0.00 58  3.00 0.00 66

R277:217 atal levels of Spring 2023 3.00  0.00 77 300 0.0 80  3.00  0.00 76  3.00  0.00 75

teacher development (UETS ' ' . . . g . .

10b). Fall 2023 291 051 67 296 035 72 3.00 0.00 58  3.00 000 62
Spring 2024 2.97  0.31 90 300  0.00 93 284  0.42 8 287 031 90

Mentor teacher and university supervisor scores are aligned, although university supervisors tend

Page 55



to score the same or score higher. Most of these scores show mastery of these standards,

meaning that students dispositions and behaviors are consistent with successful professional

practice. The scores show some room for improvement in terms of advocacy. The scoring

consistency of mentor teachers and university supervisors demonstrate a positive overall

readiness for successful professional practice.

Table 1f.2
Special Education Final Student Teaching Evaluations
SPED Logan
Mentor Teacher  University Supervisor
AAQEP
Standard
and
aspect  Question M SD N M SD N
1f 9.2 Advocates for the learners, the school, the Fall2021 293 0.26 29 2.88 0.42 33
community, and the profession (UETS 9c¢). Spring 2022 2.93 0.27 13 3.00 0.00 25
Fall2022 2.88 0.33 17 3.00 0.00 29
Spring 2023 2.86 0.38 7 290 0.30 52
Fall2023 2.90 0.31 20 292 0.27 26
Spring 2024 3.00 0.00 6 2.87 0.34 38
1f 10.1 Is responsible for compliance with university ~ Fall 2021 3.00 0.00 29 3.00 0.00 33
policies.,, federa.l:fmd sFate laws, State Board of E:{:;%ggzz ggg ggg ig ggg ggg gg
Education administrative rules, state assessment Spring 2023 3.00 0.00 7 3.00 0.00 52
policies, local board policies, and supervisory Fall 2023 3.00 0.00 20 3.00 0.00 26
directives (UETS 10a, 5f). Spring 2024 3.00 0.00 6 3.00 000 38
1f 10.2 Is responsible for compliance with all Fall2021 3.00 000 29 3.00 000 33

requirements of the State Board of Education Rule  Soring 2022 3.00 000 13 300 000 25

Fall2022 3.00 0.00 17 3.00 0.00 29
R277-217 at all levels of teacher development Soring 2023 3.00 0.00 7 3.00 0.00 52

(UETS 10b). Fall 2023 3.00 0.00 20 3.00 000 26
Spring2024  3.00 0.00 6 3.00 000 38

OPTT (online program)
Mentor Teacher  University Supervisor

M sD N M SD N

2.50 0.55 6 295 0.32 39

3.00 1
3.00 0.00 5 286 0.35 43
3.00 1 3.00 0.00 2

2.86 0.38 7 2.8 0.35 35

3.00 0.00 6 3.00 0.00 39

3.00 1
3.00 0.00 5 3.00 0.00 43
3.00 1 3.00 0.00 2

3.00 0.00 7 3.00 o0.00 35

3.00 0.00 6 3.00 0.00 39

3.00 1
3.00 0.00 5 293 046 43
3.00 1 3.00 0.00 2

3.00 0.00 7 3.00 o0.00 35

SPED students scores high on advocacy and compliance--both hallmarks of special education.

The scores indicate room for improvement on the advocacy side. Overall, these scores indicates

students are ready for the responsibilities of special education teachers.

Dispositions

In addition to the summative student teaching evaluation (PAES), at the end of their student

teaching experience, teacher candidates are assessed on dispositions. Below are the results for

one dispositions item that is relevant to Standard 1, aspect f, dispositions and behaviors required

for successful professional practice. This instrument is a Likert scale, from 1-5 (1 = unacceptable; 2

= emergent; 3 = proficient; 4 = excellent; 5 = exceptional). The expectation is that students will

score at least a 3, which signifies proficiency.

Table 1f.3
Early Childhood, Elementary, and Secondary Education Dispositions
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AAQEP
Standard

and aspect Question

11

11

1f

11

1f

11

11

1. The student teacher was
concerned, thoughtful, and
receptive to the feelings of
others.

2. The student teacher was
collaborative, cooperative,
and shared responsibility in
a group endeavor.

3. The student teacher acted
in accordance with the rules
and standards for right
conduct, as well as program
and university codes of
conduct.

6. The student teacher was
enthusiastic, motivated,
dedicated, and showed
initiative.

8. The student teacher was
able to make adjustments
based on changing
circumstances.

9. The student teacher was a
problem solver and dealt
skillfully and promptly with
new situations and
challenges.

10. The student teacher
adhered to schedules and
was an accountable and
principled decision maker.

Semester
and Year
Fall 2021
Spring 2022
Fall 2022
Spring 2023
Fall2023
Spring 2024
Fall 2021
Spring 2022
Fall 2022
Spring 2023
Fall 2023
Spring 2024
Fall 2021
Spring 2022
Fall 2022
Spring 2023
Fall2023
Spring 2024
Fall 2021
Spring 2022
Fall 2022
Spring 2023
Fall2023
Spring 2024
Fall 2021
Spring 2022
Fall 2022
Spring 2023
Fall2023
Spring 2024
Fall 2021
Spring 2022
Fall 2022
Spring 2023
Fall 2023
Spring 2024
Fall 2021
Spring 2022
Fall 2022
Spring 2023
Fall 2023
Spring 2024

Mentor Teacher

M SD

4.81 0.44
47 0.65
4.74 0.57
4.73 0.53
4.60 0.74
4.73 0.52
4.9 0.35
4.69 0.68
4.72 0.73
4.73 0.57
4.60 0.81
4.70 0.59
4.89 0.38
4.74 0.68
4.84 0.49
4.81 0.43
4.74 0.68
4.85 0.39
4.81 0.52
4.61 0.73
4.64 0.75
4.64 0.64
4.56 0.94
4.64 0.66
4.74 0.62
4.56 0.72
4.70 0.67
4.67 0.55
4.50 0.84
4.66 0.62
4.70 0.64
4.54 0.78
4.59 0.74
4.58 0.67
4.54 0.92
4.60 0.70
4.79 0.49
4.69 0.68
4.67 0.68
4.59 0.69
4.62 0.75
4.7 0.58

ECE & ELED
University Supervisor

52

62
77
67
20
52

62
77
&7
90
52

62
77
67
90
52

62
77
67
90
52

62
77
67
90
52

62
77
67
20
52

62
77
&7
90

4.68
4.53
4.70
4.65
4.49
4.49
4.72
4.56
4.70
4.65
4.40
4.48
4.85
4.74
4.73
4.73
4.64
4.52
4.72
4.51
4.75
4.74
4.50
4.40
4.50
4.38
4.58
4.53
4.35
4.32
4.55
4.39
4.63
4.49
4.40
4.33
4.68
4.56
4.64
4.60
4.53
4.44

sD
0.47
0.63
0.46
0.51
0.69
0.60
0.45
0.63
0.46
0.53
0.74
0.65
0.36
0.49
0.45
0.53
0.61
0.60
0.52
0.77
0.54
0.52
0.79
0.80
0.57
0.73
0.63
0.64
0.77
0.73
0.59
0.76
0.62
0.64
0.74
0.76
0.47
0.68
0.58
0.59
0.71
0.66

Dispositions

59

a1
80
72
23
59

a1
80
72
93
59

a1
80
72
93
59

a1
80
72
93
59

a1
80
72
93
59

a1
80
72
23
59

81
80
72
93

Mentor Teacher
sSD
4.54 0.73
4.51 0.74
4.63 0.64
4.73 0.57
4.64 0.59
4.53 0.73
4.54 0.73
4.43 0.72
4.63 0.66
4.67 0.64
4.61 0.62
4.49 0.86
4.69 0.54
4.69 0.66
4.75 0.60
4.83 0.45
4.78 0.54
4.7 0.76
4.56 0.61
4.44 0.77
4.49 0.79
4.61 0.68
4.62 0.57
4.46 0.83
4.50 0.67
4.44 0.71
4.45 0.84
4.68 0.57
4.57 0.63
4.46 0.85
4.40 0.77
4.37 0.71
4.38 0.80
4.54 0.69
4.52 0.66
4.38 0.91
4.60 0.72
4.46 0.74
4.61 0.71
4.65 0.65
4.7 0.52
4.48 0.96

SCED

&7
58
76
58
86

&7
58
76
58
86

&7
58
76
58
86

&7
58
76
58
86

&7
58
76
58
86

&7
58
76
58
86

&7
58
76
58
86

4.78
4,69
4.59
4.69
4.69
4.66
4.78
4.69
4.64
4.68
4,73
4,63
4,78
4,73
4,68
4.60
4,66
4.59
4.78
4.68
4.62
4.7
4,63
4.53
4.59
4,62
4,45
4,61
4.60
4.1
4.57
4,63
4.55
4.65
4.53
4.54
4,76
4.77
4.59
4,73
4.7
4,62

University Supervisor

sD

0.42
0.52
0.50
0.57
0.59
0.60
0.42
0.58
0.54
0.57
0.55
0.72
0.42
0.47
0.47
0.57
0.51
0.67
0.47
0.61
0.55
0.54
0.68
0.76
0.57
0.56
0.53
0.57
0.64
0.74
0.58
0.58
0.50
0.56
0.67
0.76
0.43
0.51
0.53
0.50
0.52
0.72

81
66
75
62
90

81
€6
75
62
a0

81
€6
75
62
90

81
€6
75
62
0

81
66
75
62
90

81
66
75
62
0

81
€6
75
62
90

Mentor teacher and university supervisor scores are aligned, although university supervisors tend

to score lower. Nevertheless, these scores show students are between excellent and exceptional

on these expectations - that students have the dispositions and behaviors required for successful

professional practice.

Table 1f.4

Special Education Dispositions
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SPED Logan OPTT (online program
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor

AAQEP
Standard
and
aspect Question M SD N M sD N M sD N M SD N
1f 1. The student teacher was concerned, thoughtful, Fall2021 4.83 0.47 29.00 4.06 0.93 33.00
and receptive to the feelings of others. Spring 2022 5.00 0.00 13.00 4.92 0.28 25.00 4.67 0.52 86.00 4.85 0.37 39.00
Fall 2022 494 0.24 17.00 4.41 0.91 29.00 5.00 1.00
Spring 2023 443 053 7.00 454 0.64 52.00 4.60 0.55 5.00 4.56 0.63 43.00
Fall 2023 490 0.31 20.00 4.12 0.95 26.00 5.00 1.00 5.00 0.00 2.00
Spring 2024 467 052 6.00 4.64 0.67 38.00 4.71 0.49 7.00 4.67 0.63 35.00
1f 2. The student teacher was collaborative, Fall 2021 4.48 0.74 29.00 4.03 0.92 33.00
cooperative, and shared responsibility in a group Spring 2022 5.00 0.00 13.00 4.72 0.46 25.00 467 0.52 6.00 4.69 0.52 39.00
endeavor. Fall 2022 476 0.56 17.00 4.48 0.78 29.00 5.00 1.00
Spring 2023 429 076 7.00 4.48 0.70 52.00 4.60 0.55 5.00 4.51 0.70 43.00
Fall 2023 4.80 0.52 20.00 4.00 0.89 26.00 5.00 1.00 5.00 0.00 2.00
Spring 2024 467 052 6.00 4.38 0.71 38.00 4.71 0.49 7.00 4.39 0.69 35.00
1f 3. The student teacher acted in accordance with the Fall 2021 441 095 29.00 4.09 0.91 33.00
rules and standards for right conduct, as well as Spring 2022 479 0.58 13.00 4.72 0.61 25.00 4.50 0.84 6.00 4.59 0.68 39.00
program and university codes of conduct. Fall2022 476 0.56 17.00 4.48 0.74 29.00 5.00 1.00
Spring 2023 443 079 7.00 4.44 0.73 52.00 4.80 0.45 5.00 4.44 0.70 43.00
Fall 2023 460 0.60 20.00 4.19 0.90 26.00 5.00 1.00 5.00 0.00 2.00
Spring 2024 450 0.84 6.00 4.21 0.89 38.00 4.57 0.79 7.00 4.19 0.89 35.00
1f 6. The student teacher was enthusiastic, motivated, Fall2021 448 0.83 29.00 4.24 0.87 33.00
dedicated, and showed initiative. Spring 2022 493 0.27 13.00 4.84 0.37 25.00 4.50 0.84 6.00 4.69 0.57 39.00
Fall 2022 4.82 0.53 17.00 4.48 0.78 29.00 5.00 1.00
Spring 2023 457 079 7.00 454 0.64 52.00 5.00 0.00 5.00 4.53 0.59 43.00
Fall 2023 460 0.68 20.00 4.12 0.82 26.00 3.00 1.00 5.00 0.00 2.00
Spring 2024 433 0.82 6.00 4.36 0.81 38.00 4.43 0.79 7.00 4.36 0.80 35.00
1f 8. The student teacher was able to make Fall2021 469 0.60 29.00 4.09 0.91 33.00
adjustments based on changing circumstances. Spring 2022 493 0.27 13.00 4.80 0.50 25.00 4.67 0.52 6.00 4.69 0.57 39.00
Fall 2022 476 0.56 17.00 4.52 0.74 29.00 5.00 1.00
Spring 2023 443 079 7.00 4.42 0.64 52.00 4.80 0.45 5.00 4.37 0.62 43.00
Fall 2023 465 0.59 20.00 4.15 0.88 26.00 5.00 1.00 5.00 0.00 2.00
Spring 2024 450 055 6.00 4.46 0.72 38.00 4.57 0.53 7.00 4.47 0.70 35.00
1f 9. The student teacher was a problem solver and Fall2021 4.72 0.53 29.00 4.03 0.92 33.00
dealt skillfully and promptly with new situations and Spring 2022 493 0.27 13.00 4.84 0.37 25.00 4.67 0.52 6.00 4.69 0.61 39.00
challenges. Fall 2022 471 0.59 17.00 4.59 0.78 29.00 5.00 1.00
Spring 2023 429 095 7.00 4.40 0.66 52.00 4.60 0.89 5.00 4.40 0.62 43.00
Fall 2023 455 0.69 20.00 4.19 0.85 26.00 5.00 1.00 5.00 0.00 2.00
Spring 2024 467 052 6.00 451 0.72 38.00 4.71 0.49 7.00 4.50 0.70 35.00
1f 10. The student teacher adhered to schedulesand  Fall 2021 472 0.65 29.00 4.27 0.84 33.00
was an accountable and principled decision maker. Spring 2022 493 0.27 13.00 4.84 0.37 25.00 4.50 0.84 6.00 4.79 0.47 39.00
Fall 2022 4.76 0.44 17.00 4.59 0.73 29.00 5.00 1.00
Spring 2023 429 076 7.00 4.46 0.73 52.00 4.60 0.55 5.00 4.42 0.76 43.00
Fall 2023 455 0.69 20.00 4.27 0.83 26.00 5.00 1.00 5.00 0.00 2.00

Spring 2024 467 052 6.00 454 0.60 38.00 4.57 0.53 7.00 4.58 0.55 35.00

In general, SPED students display dispositions important to becoming successful and effective
teachers. In general, there is more variability on these aspects than on other, which may reflect
the more personality dependent nature of these dispositions. Of note to the SPED program are
the declining scores in dispositions across the years. The program should focus more on the

importance of these dispositions.

Survey Data
Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and

experiences within your teacher preparation program (including courses in your major, minor, and
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education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1 = poorly, 0 = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-O where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our
candidates and completers exhibit the dispositions and behaviors required for successful
professional practice. Average ratings below 3.00 indicate an area for improvement. The ratings

meet or exceed our expectations.

Table 1e.5
Employer Survey
Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD N Mean SD N

Reflect on personal and
professional biases.

3.05 0.91 65 3.21 0.87 108 3.21 0.88 113
1f
Table 1e.6
Alumni Survey
Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description M SD N M SD N M SD N
Reflecton personal and professional
biases.
3.20 0.85 30 3.25 0.67 56 312 0.83 57
1f

Evidence Attachments
1f.png
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$1: Summary

In this section, a brief summary of evidence and findings for Standard 1 along with relevant next

steps is provided.

Narrative

Summary of Standard 1

For standard 1, we offered evidence in the form of Praxis Performance Assessment for Teachers
(PPAT), final student teaching evaluations, dispositions, and alumni and employer surveys. The
evidence strongly supports the assertion that program completers perform as professional
educators with the capacity to support success for all learners. We believe that this assertion will

be reinforced during the site visit when the team interviews employers of our graduates.

Goals Related to Standard 1

In our most recent Annual Report (submitted December 2024), we set the following goals:

Early Childhood/Elementary Education: Increased focus on the content covered in the Utah
Foundations of Reading test.

Secondary Education: Increased focus on secondary education students’ preparation to teach
linguistically diverse learners.

Special Education: Increased focus on the content covered in the Utah Foundations Reading test

for all emphasis areas.

Actions we took were:

Early Childhood/Elementary Education: Instructors of literacy courses have revised course
activities and assignments to better align them with the content of the Utah Foundations of
Reading test. Student who do not pass on the first attempt are provided with support for up to
three attempts.

Secondary Education: Instructors of SCED 5200 course increased emphasis on effective
techniques to teach linguistically diverse learners, translanguaging practices, and multilinguistic
structured literacy strategies.

Special Education: Early Childhood Special Education (birth to age 5) students are now required to
take a reading course. Mild/Moderate students are planning daily lessons for pupils using the
Science of Reading principles. Student who do not pass on the first attempt are provided with

support for up to three attempts.
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Our expected outcomes were:

Early Childhood/Elementary Education: Improvement in passing rate on the Utah Foundations of
Reading test.

Secondary Education: Improved ratings from alumni and employer survey evaluations on ability to
teach linguistically diverse learners.

Special Education: Improvement in passing rate on the Utah Foundations of Reading test.

Actual outcomes so far:

Early Childhood/Elementary Education: Foundations of Reading passing rate for the period
September 2024 - August 2025 is 84%. Out of 122 test takers, 19 have not yet passed. Student

who do not pass on the first attempt are provided with support for up to three attempts.

Secondary Education: We disaggregated the results of the employer and alumni surveys to check
for changes specifically from secondary education teacher alumni and their employers regarding
their perceptions of their preparation to provide instruction that uses language acquisition
strategies that meet the needs of linguistically diverse learners. Employer perceptions have

improved since 2022, but there is still room for growth with alumni self-perceptions.

Table S1.1

Employer and Alumni Survey Results for Secondary Education Only

Provide instruction that uses language acquisition
strategies to meet the needs of English Learners.

Employer Survey M SD N
2025 3.29 0.69 18
2024 3.00 0.94 35
2023 2.93 0.92 27
2022 2.88 0.93 17

Alumni Survey
2025 2.00 1.29 14
2024 2.24 1.14 21
2023 2.07 1.07 14
2022 1.78 1.20 9

Special Education: Foundations of Reading scores for the period September 2024 - August 2025

are sparse. Only 19 students have taken the test, and 4 have not passed, 3 of which are in the
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SPED OPTT program, which is a 79% pass rate, above the state expectation of 75%. Student who

do not pass on the first attempt are provided with support for up to three attempts.

Evidence Attachments
Alumni&Employer_SCED_1c.png
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S2: Completer Professional Competence and Growth
The provider makes the case that its program completers adapt to working in a variety of

contexts and grow as professionals.

Narrative
For standard 2, we offer evidence in the form of final student teaching evaluations, dispositions,

and alumni and employer surveys.

Table 2.1 (see also Word version of Aspect Evidence Table)

Aspect Evidence Table for Standard 2

Aspect-Evidence Table for Standard 2

[
Program(s)
for which
Measure s 223 | 2b | 2c | 2d | 2e | 2f Data Criteria for success Perspectives*
measure is scope
used
Student teaching All X X X X X 6 Scale is from 0-3. There is an 1,2,5
final evaluation semesters overall expectation that students
will score at 80% or higher on the
entire instrument, withnoOor1
scores.
Dispositions at All X X 6 This instrument is a Likert scale, 1,2
end of student semesters from 1-5 (1 = unacceptable; 2 =
teaching emergent; 3 = proficient; 4 =
excellent; 5 = exceptional). The
expectation is that students will
score at least a 3, which signifies
proficiency.
Alumni survey All X X X X X X 3 years Average ratings below 3.00 3
indicate a possible area for
improvement.
Employer survey all X X X X X X 3 years Average ratings below 3.00 4
indicate a possible area for
improvement.

*Use the following key to identify the perspective(s) or type of evidence each measure represents.

1 = Program faculty assessment of candidates (e.g., dispositions
rubric, course assessment)

4 = Information provided by graduates’ employers (as in a
survey, focus group, other)

2 = Rating by P-12 partner in clinical setting (early fieldwork,
student teaching, or internship)

3 = Information provided by completers (as in a survey, focus
group, other)

5 = Direct performance assessment in the culminating clinical
internship (required for initial licensure programs)

6 = State licensure test results (for programs leading to
certification or licensure)

Student Teaching Evaluation (PAES)

The student teaching evaluation used in our teacher preparation programs is officially known and
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the Performance Assessment and Evaluation System or PAES. This instrument was developed by
a consortium of university-based teacher preparation programs in Utah. It is aligned with the Utah

Effective Teaching Standards, which are a version of the INnTASC standards.

The instrument has a total possible score of 66, and the criteria for success is 80% of 66, or 53. In
the sections for Standard 1 that follow this introduction, the student teaching evaluation data will
be disaggregated by AAQEP standard and aspect, but here we present the grand means for 6
semesters of data on the entire instrument in order to show that students overwhelmingly met or
exceeded the criteria for success. The n varies for because for some, their supervisor also serves
as their mentor teacher and thus only submits their responses once in the role of supervisor. For
secondary education, the scores are an average of supervisor and mentor teacher scores.

Table 2.2

Grand Mean on Final Student Teaching Evaluation for Early Childhood and Elementary Education,
Fall 2021-Spring 2024

ECE & ELED
Mentor Teacher University Supervisor
N M sSD N M SD
432.00 62.23 0.43 479.00 64.38 0.29

Table 2.2
Grand Mean on Final Student Teaching Evaluation for Secondary Education, Fall 2021-Spring 2024
SCED
Mentor Teacher University Supervisor
N M SD N M SD
390.00 61.13 0.46 420.00 63.64 0.32

Table 2.3
Mean Scores by Subject Area for Secondary Education, Fall 2021-Spring 2024
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Music-Secondary Art-Secondary Theater Ed-Secondary
N M 5D N M 5D N M 5D
24 60.07 0.46 13 60.77 0.52 12 64.2 0.22
Social Studies-Secondary History-Secondary English-Secondary
N M 5D N M 5D N M 5D
43 60.54 0.5 41 63.97 0.26 75 62.45 0.42
Modern Languages-Secondary Math-Secondary Sciences-Secondary
N M 5D N M SD N M SD
14 63.15 0.31 49 61.49 0.44 35 63.41 0.26
Physical Ed-Secondary Business Ed-Secondary Agricultural Ed-Secondary
N M 5D N M sSD N M SD
42 63.14 0.31 12 60.52 0.51 50 61.76 0.5
Family and Consumer Sci-Secondary Tech and Eng Ed-Secondary
N M 5D N M sD
45 60.8 0.52 12 63.74 0.22
Table 2.4
Grand Mean for Special Education, Logan and Online, Fall 2021-Spring 2024
SPED Logan
Mentor Teacher University Supervisor
N M sSD N M sSD
93 60.6 0.3 202 60.5 0.3
SPED Online
Mentor Teacher University Supervisor
N M SD N M SD
19 57.5 0.4 120 59.7 0.4

Dispositions

In addition to the summative student teaching evaluation (PAES), at the end of their student
teaching experience, teacher candidates are assessed on dispositions. Below are the results for all
dispositions items across 6 semesters. This instrument is a Likert scale, from 1-5 (1 = unacceptable;
2 = emergent; 3 = proficient; 4 = excellent; 5 = exceptional). The expectation is that students will
score at least a 3, which signifies proficiency. The data below shows that, even when considering
the variability captured in the standard deviation, students meet or exceeded the criteria for
success. The n varies for because for some, their supervisor also serves as their mentor teacher

and thus only submits their responses once in the role of supervisor.
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Table 2.5

Early Childhood, Elementary, and Secondary Education Dispositions

Dispositions, Fall 2021-Spring 2024

ECE &ELED

SCED

Standard
and
aspect

University
Mentor Teacher Supervisor
Itemn (N=432) (N=473)

Mentor Teacher

(N =390}

University
Supervisor
(N =420)

11

1. The student teacher was concerned,
thoughtful, and receptive to the feelings | 4.72 0.58 4.58 0.58
of others.

4.60

0.67

4.68

0.54

11

2. The student teacher was collaborative,
cooperative, and shared responsibilityin | 4,72 0.64 4.58 0.60
agroup endeavor.

4.56

0.72

4.68

0.59

11

3. The student teacher acted in

accordance with the rules and standards
farright conduct, as well as program and | 4.81 0.53 4.69 0.53
university codes of conduct.

4.75

0.61

4.66

0.54

Ze

4. The student teacher appreciated and
valued student diversity; exhibited
cultural sensitivity; was impartial, open-
minded, and unprejudiced.

4.76 0.56 4.59 0.60

4.69

0.60

4.69

0.50

1e

5. The student teacher was controlled,
confident, self-assured, tactful, showed 465 0.69 4.54 0.67
restraint over own impulses and
emotions.

4.52

0.73

4.62

0.62

11

6. The student teacher was enthusiastic,
motivated, dedicated, and showed 4.64 0.72 4.59 0.69
initiative.

4.53

0.73

4.65

0.62

Ze

7. The student teacher was thoughtful,
insightful, and able to take an objective,
critical, and detailed look at self and
teaching.

4.68 0.69 4.50 0.70

4.55

0.75

4.63

0.81

1f

8. The student teacher was able to make

adjustments based on changing 463 0.67 4.44 0.69
circumstances.

4.52

0.72

4.54

0.62

11

9. The student teacher was a problem
solver and dealt skillfully and promptly 458 0.75 4.46 0.70
with new situations and challenges.

4.43

0.77

4.58

0.62

11

10. The student teacher adhered to
schedules and was an accountableand | 4.67 0.65 4.57 0.63
principled decision maker.

4.58

0.75

4.69

0.56

Ze

11. The student teacher was willing to
learn and was receptive to new ideas and | 4.77 0.62 4.58 0.67
feedback.

4.67

0.67

4,70

0.81

Grand Mean and SD 4.69 0.65 4.56 0.64

4.58

0.70

4.65

0.58
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Table 2.6

Special Education Dispositions
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Dispositions, Fall 2021-Spring 2024

AMDEP
Standard
and Aspect

Special Education-Logan

Special Education-Online

[tem

Mentor Teacher
{(N=92)

University
Supemnvisor
(N=202)

Mentar Teacher

(N=19)

University
Supenvisor
iN=120)

1f

1. The student teacher was
concerned, thoughtful, and
receptive to the feelings of athers.

4.7 0.6

4.4

0.8

4.7

0.6

4.5

0.6

1f

2. The student teacher was
collaborative, cooperative, and
shared responsibility in a group
endeavor.

4.7 0.6

4.4

0.8

4.7

0.5

4.5

0.6

1f

3. The student teacher acted in
accordance with the rules and
standards forright conduct, as
well as program and university
codes of conduct.

4.8 0.4

4.5

0.8

4.7

0.5

4.7

0.6

Ze

4. The student teacher
appreciated and valued student
diversity; exhibited cultural
sensitivity; was impantial, open-
minded, and unprejudiced.

4.8 0.5

4.5

0.7

4.7

0.5

4.7

0.5

1e

5. The student teacher was
controlled, confident, self-
assured, tactful, showed restraint
over own impulses and
emotions.

4.6 0.6

4.4

0.8

4.5

0.8

4.5

0.7

1f

6. The student teacher was
enthusiastic, motivated,
dedicated, and showed initiative.

4.7 0.6

4.5

0.7

4.6

0.6

4.6

0.6

Ze

7. The student teacher was
thoughtful, insightful, and able
to take an objective, critical, and
detailed look at self and teaching.

4.7 0.6

4.4

0.8

4.6

0.8

4.6

0.7

1f

8. The student teacher was able
to make adjustments based on
changing circumstances.

4.6 0.7

4.4

0.8

4.5

0.8

4.5

0.7

1f

9. The student teacher was a
problem solver and dealt
skillfully and promptly with new
situations and challenges.

4.6 0.7

4.3

0.8

4.6

0.7

4.4

0.8

1f

10. The student teacher adhered
to schedules and was an
accountable and principled
decision maker.

4.7 0.6

4.4

0.8

4.7

0.5

4.5

0.6
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11. The student teacher was

willing to learn and was receptive

2e 1o new ideas and feedback. 4.8 0.5 4.5 0.8 4.6 0.5 4.7 0.6

Grand Mean and SD) 51.7 0.6 48.7 0.8 51.0 0.6 50.3 0.6

Alumni Survey and Employer Survey Results

For many of the aspects of Standard 2, we use responses from our alumni survey, the Utah
Teacher Education Student Survey or UTESS, and our employer survey, the Utah Teacher
Education Employer Survey or UTEES. Below are the response rates for each for 2022, 2023, and
2024.

Table 2.7

Response Rates for Employer and Alumni Surveys

UTEES (employer survey) | N responded N sent response rate
2024 13 364 31%
2023 108 251 43%
2022 65 217 30%

UTESS (alumni survey)

2024 57 359 16%
2023 56 249 22%
2022 30 216 14%

Alumni Surveys
Our annual survey of alumni is sent out every spring in April and May. Response rates vary from
year to year. In 2022, we had a 14% response rate; for 2023 it was 22%, and in 2024, the response

rate was 16%.
To support standard 2, there are 10 items on our alumni survey. Below are the data for 2022,

2023, 2024 for all items related to this standard. We note a generally downward trend for nearly

every item, perhaps reflecting the increasingly challenging circumstances that all teachers face in
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this post-Covid era; however, these items will be discussed in relation to each of the aspects in
the next sections of this QAR

Table 2.8

Alumni Survey Data for Standard 2

Alumni Survey

2022

2023

2024

AAQEP
Standard
and Aspect

Question Description

5D

5D

5D

2a

Collaborate with families,
colleagues, and other
professionals to support
students' growth and
development.

303

1.00

30

314

077

56

298

108

57

Zb

Provide instruction that
addresses students’ cultural
differences.

287

0.86

30

288

0.88

56

284

0.88

57

2c

Collaborate with students to
establish a respectful learning
environment.

323

037

30

3.29

0.89

56

3.04

0.93

57

2c

Use classroom routines,
expectations, and procedures to

create a learning environment that

allows all students to be self-
directed learners.

310

0.99

30

283

111

56

296

0.96

57

2d

Support students' growth in
international and global
perspectives.

233

1.03

30

2486

1.17

56

261

1.00

57

2e

Actively reflect on the
effectiveness of his/her
instruction to identify areas
strength and challenges,

3.20

0.76

30

3.27

0.65

56

3.07

0.78

57

2e

Engage in professional leaming to
strengthen his/her instructional
practice.

3.20

1.03

30

343

0.63

56

3.28

0.88

57

2e

Implement new ideas to improve
their instruction.

330

0.60

30

3.20

0.80

56

3.14

0.79

57

2f

Collaborate with colleagues to
plan and evaluate instruction.

317

0.95

30

336

070

56

3.26

0.88

57

2f

Participatein a collaborative
decision-making culture.

317

0.79

30

336

0.67

56

3.05

091

57

Employer Surveys

Our annual survey of employers of our graduates is sent out every spring in April and May.

Response rates vary from year to year. In 2022, we had a 31% response rate; for 2023 it was 43%,

and in 2024, the response rate was 30%.
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To support standard 2, there are 10 items on our alumni survey. Below are the data for 2022,

2023, 2024 for all items related to this standard. We note a generally upward trend for nearly

every item; however, specific items will be discussed in relation to each of the aspects in the next

sections of this QAR.

Table 2.9
Employer Survey Data for Standard 2
Employer Survey 2022 2023 2024
AAQEP
Standard
and Aspect | Question Description Mean sSD N Mean SD N Mean SD N
Collaborate with families, colleagues,
and other professionals to support 3.23 079 65 331 0.84 108 3.27 091 113
Za students' growth and development.
Provide instruction that addresses
' . 3.02 0.E7 65 312 0.79 108 3.05 0.B4 113
b students’ cultural differences.
Collaborate with students to
establish a respectful learning 3.23 0.90 B5 3.40 0.75 108 3.35 0.91 113
Ic environment.
Use classroom routines,
expectations, and procedures to
create a learning environment that 3.14| 092 65| 3.28| 087 108| 327 100 113
allows all students to be self-
Ic directed learners.
Support students' growth in
international and global 2.74 1.11 65 2.88 1.01 108 2.90 0.94 113
2d perspectives.
Actively reflect on the effectiveness
of his/her instruction to identify 3.06 052 B5 3.30 0.75 108 3.22 0.89 113
le areas strength and challenges.
Engage in professional learning to
strengthen his/her instructional 3.31 0.81 65 343| o070 108 344| 080 113
la practice.
Implement new ideas to improve
- . 3.17 091 65 3.21 0.79 108 3.25 0.8B6 113
Ze theirinstruction.
Collaborate with colleagues to plan
N ; 3.34 0.83 B5 333 0.81 108 3.31 091 113
2f and evaluate instruction.
Participate in a collaborative decision
. 3.28 0.BO 65 337 0.79 108 3.33 0.87 113
2f making culture.
Evidence Attachments

All SCED 6 semesters.png

Aspect Evidence Table S2.png

Aspect Evidence Table Standard 2.docx
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Aspect 2a

In this section, evidence is presented for 2a. Understand and engage local school and cultural
communities, and communicate and foster relationships with families/guardians/caregivers in a

variety of communities.

Narrative

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect a of Standard 2, below are the data on items that
are relevant to program completers’ ability to understand and engage local and cultural
communities and communicate and foster relationships with families/quardians/caregivers. Scale
is from O-3. There is an overall expectation that students will score at 80% or higher on the entire

instrument, with no O or 1 scores, but there is no set criteria for success on each individual item.

Table 2a.1

Early Childhood, Elementary, and Secondary Education Student Teaching Evaluation Scores

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP Standard Semester

and aspect Question Description  and Year M sD N M sD N M sD N M sD N
2a 1.2 Collaborates with ~ Fall 2021 2.9 0.35 52 2.97 0.18 59 2.87 0.34 45 2.96 0.20 46
families, colleagues,  Spring 2022 2.81 0.48 84 2.95 0.34 94 2.74 0.49 67 2.88 0.37 81
and other professionals Fall 2022 2.89 0.45 62 2.90 0.34 81 2.77 0.45 58 2.85 0.36 66
to promote student Spring 2023 2.82 0.39 i7 2.94 0.24 80 2.76 0.45 76 291 0.29 75
growth and Fall 2023 2.79 0.56 67 2.88 0.44 72 2.78 0.45 58 2.85 0.40 62
development (UETS 1b). Spring 2024 2.78 0.49 a0 2.89 0.35 93 2.84 0.63 86 2.86 0.43 80

For ECE, ELED, and SCED, the means for mentor teacher and university supervisor are similar with
the university supervisor scores being slightly higher. However, scores are all in a similar range.
These scores are high but seem to be dropping slightly across the past few years. These data
indicate that program completers are above the overall expectation of 80% on this item. The
decrease in overall mean and the increase in N might be related. We have adjusted program
admission requirements, including the elimination of Praxis content scores, which has allowed us
to admit more students, but those students might be "less prepared” and possibly struggle more
as a result. Another hypothesis is that the students in our program now were in high school

during Covid, and this could be a factor affecting their performance.
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Table 2a.2

Special Education Student Teaching Evaluation Scores

SPED Logan OPTT (online program
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor

AAQEP

Standard

and

aspect Question M SD N M sD N M SD N M SD N

2a 1.2 Collaborates with Fall 2021 2.86 0.35 23 291 0.29 33

families, colleagues, and Spring 2022 283 0.27 13 2.88 0.33 25 2.67 0.52 6 287 041 39
other professionals to Fall 2022 282 0.39 17 293 0.26 29 3.00 1
promote student growth  Spring 2023 2.57 0.53 7 290 0.30 52 2.80 0.45 5 288 0.32 43
and development (UETS  Fall 2023 276 0.44 21 2.88 0.33 26 3.00 1 3.00 0.00 2
1b). Spring 2024 250 0.84 6 280 0.41 38 243 0.79 7 278 0.42 35

Scores in special education on the collaboration standard are increasing in variability with overall
lower averages. The lower averages correspond to smaller cohorts and mentor teacher
observations. University supervisors typically rate students higher on this standard, with lower

variability. Overall, students are scoring above the criterion set for this standard.

Additional Evidence

In all teacher education programs, students are required to communicate with families during their
student teaching experience. Students must complete the assignment and have a passing score in
order to pass their student teaching seminar; therefore, all students who finish student teaching

meet the expected level of performance.

In the special education program, both face to face and online, students have two key

assignments during student teaching: 1) Collaboration assignment and rubric and 2) |EP

assignment and rubric.

In the early childhood, elementary, and secondary education student teaching seminar, students

have a home communication assignment and rubric.

Survey Results

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, 0 = not at all.
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The prompt in the employer survey is similar: Based on your interactions and observations of the

USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our

completers foster relationships with families/guardians/caregivers to support students’ growth

and development. Average ratings below 3.00 indicate a possible area for improvement, so these

results generally meet our expectations, although it’s interesting to note that employers tend to

rate our alumni higher than they rate themselves. Also, for these items, the trend is fairly flat for

both groups.

Table 2a.3
Employer Survey
Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD Mean SD
Collaborate with families,
colleagues, and other
professionals to support 323 0.79 65 331 0.84 108 3.27 0.91 113
students' growth and
2a development.
Table 2a.4
Alumni Survey
Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description M SD N M SD N M SD
Collaborate with families,
colleagues, and other
professionals to support 3.03 1.00 30 3.14 0.77 56 2.98 1.08 57
students' growth and
2a development.
2a.png
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Aspect2b

In this section, evidence is presented for 2b. Engage in culturally responsive educational practices

with diverse learners and do so in diverse cultural and socioeconomic community contexts.

Narrative

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect b of Standard 2, below are the data on items that
are relevant to program completers’ ability to engage in culturally responsive educational
practices with diverse learners. Scale is from O-3. There is an overall expectation that students will
score at 80% or higher on the entire instrument, with no O or 1 scores, but there is no set criteria

for success on each individual item.

Table 2b.1

Early Childhood, Elementary, and Secondary Education Student Teaching Evaluation Scores

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard and
aspect Question Description Semester/Year M sD N M SD N M sSD N M sD N
2b 2.1 Allows leamners multiple  Fall 2021 2.89 0.32 52 293 0.25 59 2.67 0.51 45 2,92 0.28 46
ways to demonstrate Spring 2022 277  0.50 84 285 038 94 272 045 67 2.8 039 81
leaming sensitive to diverse ¢, 559 269 050 62 291 028 81 265 061 58 279 041 66
experiences, while holding .
. ) Spring 2023 277 0.45 77 294 0.24 80 2.75 0.48 76 2.91 0.29 75
high expectations for all
(UETS 2a, 2b, 2¢, 2d) Fall 2023 272 0.62 67 2.83 0.41 72 272 0.45 58 2.85 0.40 62
Spring 2024 2.74 0.47 90 2.90 0.34 93 27 0.59 86 2.80 0.45 90

For ECE & ELED, the Mentor Teacher and University Supervisor scores are in a similar range,
although the University Supervisor scores are slightly higher. The Mentor Teacher scores have
dropped slightly over the last few years, but the N is also higher across those years. There is a
lower SD in the University Supervisor scores than in the Mentor Teacher scores. The highest

score on this item is 3. These data indicate program completers are at 80% or higher on this item.

For SCED, the Mentor Teacher and University Supervisor scores are similar in range, although the
University Supervisor scores are slightly higher. The Mentor Teacher scores have dropped slightly
over the last few years, but the N is also higher across those years. The SD in the University
Supervisor scores is similar to the Mentor Teacher Scores. The highest score on this item is 3.

These data indicate program completers are at 80% or higher on this item.
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Table 2b.2

Special Education Student Teaching Evaluation Scores

SPED Logan OPTT (online program
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor
AAQEP
Standard
and
aspect Question M SD N M SD N M SD N M SD N
2b 2.1 Allows learners multiple Fall 2021 2.93 0.26 29 288 0.42 33
ways to demonstrate Spring2022 3.00 0.00 13 292 0.28 25 2.67 0.52 6 297 0.16 39
learning sensitive to diverse Fall 2022 2.94 0.24 17 2.83 0.38 29 2.00 1
experiences, while holding  Spring2023 2.86 0.38 7 2.88 0.32 52 3.00 0.00 5 2.88 0.32 43
high expectations for all Fall 2023 2.90 0.30 21 277 043 26 3.00 1 250 0.71 2
(UETS 23, 2b, 2¢, 2d) Spring2024 3.00 0.00 6 273 045 38 2.86 0.38 7 276 043 35

Scores for special education on culturally responsive teaching practices are generally scored high,
with low variation. University supervisors rate candidates higher than their mentor teachers. This
could reflect a difference between theoretical applications and classroom practices. Overall, sped

majors reach the criterion for this standard.

Dispositions

In addition to the summative student teaching evaluation (PAES), at the end of their student
teaching experience, teacher candidates are assessed on dispositions. Below are the results for
one dispositions item that is relevant to Standard 2, aspect b, engaging in culturally responsive
practices. This instrument is a Likert scale, from 1-5 (1 = unacceptable; 2 = emergent; 3 = proficient;
4 = excellent; 5 = exceptional). The expectation is that students will score at least a 3, which

signifies proficiency.

Table 2b.3
Early Childhood, Elementary, and Secondary Education Dispositions
Dispositions
ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard and Semester and
aspect Question Year M 5D N M sD N M sD N M sD N
2b 4. The student teacher Fall2021 4.91 0.30 52 4.75 0.44 59 4.7 0.50 45 4.63 0.53 46
appreciated and valued Spring 2022 475 0.53 84 4.62 0.57 94 4.58 0.69 67 4.74 0.47 81
student diversity; exhibited Fall 2022 4.82 0.50 62 4.68 0.50 81 4.69 0.67 58 4.61 0.49 66
cultural sensitivity; was Spring 2023 4.74 0.57 77 4.69 0.54 80 4.76 0.52 76 4.69 0.46 75
impartial, open-minded, and Fall 2023 4.62 0.73 67 4.51 0.65 72 4.74 0.47 58 4.68 0.50 62
unprejudiced. Spring 2024 4,78 0.55 80 4.36 0.71 93 4.65 0.67 86 4.73 0.56 90

For ECE & ELED, Mentor Teacher and University Supervisor means are consistent across the data.
In the data, the Mentor Teacher scores are slightly higher than the University Supervisor scores

with similar SD in both. Perhaps the Mentor Teacher has more interaction with the teacher
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candidate so is more able to score this item. There is a similar SD across both the Mentor
Teacher and University Supervisor data. All means are far above the score of 3 which signifies

proficiency.

For SCED, both the Mentor Teacher means and the disposition scores are higher than the
University Supervisor means and scores but not at a significant level. This higher level is attributed
to the increased level of interaction by the Mentor Teacher and the teacher candidate. There is a
similar SD across both the Mentor Teacher and University Supervisor data. All means are far

above the score of 3 which signifies proficiency.

Table 2b.4
Special Education Dispositions
SPED Logan OPTT (online program
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor
AAQEP
Standard
and
aspect Question M SD N M SD N M SD N M sD N
2b 4. The student teacher Fall2021 466 0.61 29 412 0.93 33
appreciated and valued Spring2022  5.00 0.00 13 4.84 0.47 25 4.67 0.52 6 4.72 0.60 39
student diversity; exhibited Fall2022 494 0.24 17 4.52 0.78 29 4.00 1
cultural sensitivity; was Spring2023 4.43 0.79 7 458 0.64 52 4.80 0.45 5 463 0.49 43
impartial, open-minded, and Fall 2023 4.85 0.37 20 4.19 0.85 26 5.00 1 5.00 0.00 2
unprejudiced. Spring2024  4.67 0.52 6 459 0.59 38 471 049 7 461 0.55 35

Scores for special education on dispositions towards appreciating different cultures, are generally
scored high, with low variation. University supervisors rate candidates higher than their mentor
teachers. This could reflect a difference between theoretical applications and classroom practices.

Overall, SPED majors reach the criterion for this standard.

Survey Results

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, 0 = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the

USU first-year employee in your school/district, how well can he/she do the following? The scale
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is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our

completers engage in culturally responsive educational practices with diverse learners through

providing instruction that addresses students’ cultural differences. Average ratings below 3.00

indicate a possible area for improvement, so the employer survey results meet our expectations,

but our alumni rate themselves lower. Also, for these items, the trend is fairly flat for both

groups.

Table 2b.5
Employer Survey

Employer Survey

2022

2023

2024

AAQEP
Standard
and
Aspect

Question Description

Mean

SD

Mean

SD

Mean

SD

2b

Provide instruction that addresses
students’ cultural differences.

3.02

0.87

65

3.12

0.79

108

3.05

0.84

113

Table 2b.6

Alumni Survey

Alumni Survey

2022

2023

2024

AAQEP
Standard
and
Aspect

Question Description

SD

SD

sD

2b

Provide instruction that addresses
students’ cultural differences.

2.87

0.86

30

2.98

0.88

56

2.84

0.88

57

Evidence Attachments

2bpng

2bDispositions.png

AS2b.png

ES2b.png
SPED2b.png

SPED2bDispositions.png
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Aspect 2c

In this section, evidence is presented for 2c. Create productive learning environments and use

strategies to develop productive learning environments in a variety of school contexts.

Narrative

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect c of Standard 2, below are the data on items that
are relevant to program completers’ ability to create productive learning environments and use
strategies to develop productive learning environments. Scale is from 0-3. There is an overall
expectation that students will score at 80% or higher on the entire instrument, with no 0 or 1

scores, but there is no set criteria for success on each individual item.

Table 2c.1

Early Childhood, Elementary, and Secondary Education Student Teaching Evaluation Scores

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard and Semester and
aspect Question Year M sD N M sD N M sD N M sD N
2c 3.1 Develops learning Fall 2021 285 0.36 52 2.98 0.13 59 2.81 0.49 45 2.90 0.31
experiences that engage and  Spring 2022 2.81 0.45 B4 2.86 0.43 94 2.79 0.44 67 2.99 011
supportstudents as self- g5y 2022 282  0.50 62 2.9  0.19 81 276 049 58 2.97 017
directed learners who .
) . Spring 2023 2.88 0.32 77 2.95 0.22 80 2.85 0.41 76 2.97 0.16
internalize classroom
routines, expectations, and Fall 2023 2.87 0.52 67 2.93 0.39 72 2.83 0.38 58 2.87 0.34
procedures (UETS 3a). Spring 2024 291  0.38 90 292  0.31 93 270 059 8 2.0 0.36

For ECE & ELED, means are consistent across Mentor Teacher and University Supervisor data,

with University Supervisor data slightly higher. University Supervisor SD is lower than Mentor

81

75

g8

Teacher SD. All data is near the top score of 3 indicating that teacher candidates are scoring 80%

or higher on this item.

For SCED, means are consistent across Mentor Teacher and University Supervisor data, with
University Supervisor data slightly higher; there is a slight dip in the Mentor Teacher scores for
spring 2024. University Supervisor SD is lower than Mentor Teacher SD. All data is near the top

score of 3 indicating that teacher candidates are scoring 80% or higher on this item.

Table 2c.2
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Special Education Student Teaching Evaluation Scores

SPED Logan OPTT (online program
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor

AAQEP

Standard

and

aspect Question M SD N M SD N M SD N M SD N

2c 3.1 Develops learning experiences Fall2021 2.86 0.35 29 2.85 0.36 33

that engage and support students as  Spring 2022 3.00 0.00 13 296 0.20 25 267 0.52 6 292 0.27 39
self-directed learners who internalize Fall 2022 294 024 17 286 0.35 29 3.00 1
classroom routines, expectations, Spring 2023 2.86 0.38 7 292 0.27 52 2.80 0.45 5 291 0.29 43
and procedures (UETS 3a). Fall 2023 2.95 0.22 21 296 0.20 26 3.00 1 3.00 0.00 2

Spring 2024 2.50 0.84 6 282 0.45 38 243 079 7 281 0.47 35

Scores on this standard are high across the cohorts for special education. There seems to be a
slight decrease in Spring 2024, but no trend is apparent. Despite this dip, all averages indicate
SPED candidates are above the criterion of 80% (i.e,, 2.4 pt). Variability is generally low, indicated
by low SDs.

Survey Results

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our
completers create productive learning environments and use strategies to develop productive
learning environments. Average ratings below 3.00 indicate a possible area for improvement, so
these results generally meet our expectations, although it’s interesting to note that employers
tend to rate our alumni higher than they rate themselves. More troubling is that alumni scores
decrease over time. We know that there are more challenging behaviors in classrooms in the

post-pandemic era, which is a likely explanation for these results.

Table 2¢.3
Employer Survey
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Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD Mean SD N
Collaborate with students
to establish a respectful 323 0.90 65 3.40 0.75 108 3.35 0.91 113
learning environment.
2c
Use classroom routines,
expectations, and
r’e:’::fnugreesn \tfrg;erj;isthat 314 0.92 65 3.8 0.87 108 3.27 1.00 113
allows all students to be
2c self-directed learners.
Table 2c.4
Alumni Survey
Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description M SD N M SD M SD N
Collaborate with students
to establish a respectful
learning environment. 3.23 0.77 30 3.29 0.89 56 3.04 0.93 57
2c
Use classroom routines,
expectations, and
procedures to create a
learning environment that 3.10 0.99 30 293 1.11 56 2.96 0.96 57
allows all students to be
2c self-directed learners.

Evidence Attachments
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Aspect 2d

In this section, evidence is presented for 2d. Support students’ growth in international and global

perspectives.

Narrative
In order to gather data related to completers’ ability to support their students’ growth in

international and global perspectives, we included a question on the employer and alumni survey.

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, 0 = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our
candidates and completers exhibit an ability to support their students’ understanding of
international and global perspectives. Average ratings below 3.00 indicate a possible area for
improvement, so these results generally meet our expectations, although it’s interesting to note
that employers tend to rate our alumni higher than they rate themselves. Although the mean
scores are still below 3.0, the data reveal a positive trend and a lower standard deviation,

indicating that progress is being made.

Table 2d.1
Employer Survey
Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD N Mean SD N

Support students' growth in
international and global

. 2.74 111 65 2.88 1.01 108 2.90 0.94 113
perspectives.

2d
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Table 2d.2

Alumni Survey

Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description M SD N M SD N M SD

Support students' growth in

international and global perspectives.

233 1.03 30 2.46 1.17 56 2.61 1.00 57

2d

Although not comprehensive across all majors, the social studies methods course that all

elementary education majors expands students’ horizons to a more global perspective by learning

about and using the Utah Social Studies Core Standards. The theme of global interconnectedness

is addressed in the standards for grades 4, 5, and 6.

Evidence Attachments
AS2d.png

ES2d.png

UtahCoreStandardsElementarySocialStudies.pdf
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Aspect 2e

In this section, evidence is presented for 2e. Establish goals for their own professional growth and

engage in self-assessment, goal setting, and reflection.

Narrative

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect e of Standard 2, below are the data on items that
are relevant to program completers’ ability to establish goals for their own professional growth
and engage in self-assessment, goal setting, and reflection. Scale is from 0-3. There is an overall
expectation that students will score at 80% or higher on the entire instrument, with no 0 or 1

scores, but there is no set criteria for success on each individual item.

Table 2e.1

Early Childhood, Elementary, and Secondary Education Student Teaching Evaluation Scores

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard
and Semester
aspect Question and Year M SD N M sD N M SD N M SD N
2e 8.1 Adapts and Fall 2021 292 0.33 52 3.00 0.00 59 2.88 0.47 45 2.50 0.37 45
improves practice  Spring2022 2.8  0.35 B4 296  0.25 94 284  0.43 67 293 0.3 81
based onreflection £ 5029 293 0.40 62 295 022 81 279 050 58 295 021 66
andnewleaming o o003 204 025 77 296 019 80 289 035 76 296 020 75
[UETS 8b, Bc, 8d, 8e).
Fall 2023 2.80 0.43 67 2.94 0.37 72 291 0.28 58 2.92 0.33 62
Spring 2024 2.80 0.39 20 2.94 0.38 893 2.79 0.56 86 2.84 0.45 20

For ECE and ELED, Mentor Teacher and University supervisor means are consistent with University
Supervisor means slightly higher than Mentor Teacher means. Mentor Teacher SD is slightly
larger than University Supervisor SD. This is consistent across PAES data. The highest possible
score on this item is 3. These data show scores near the top score. This indicates that program

completers are at or above the 80% expectation on this item.

The SCED Mentor Teacher and University supervisor means are consistent although the
University Supervisor means are slightly higher than Mentor Teacher means. Mentor Teacher SD
is slightly larger than University Supervisor SD. This is consistent across PAES data. The highest

possible score on this item is 3. These data show scores near the top score. This indicates that
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program completers are at or above the 80% expectation on this item.

Table 2e.2

Special Education Student Teaching Evaluation Scores

SPED Logan OPTT (online program
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor

AAQEP

Standard

and

aspect Question M SD N M SD N M SD N M SD N

2e 8.1 Adapts and improves Fall 2021 290 0.31 29 291 0.38 33

practice based on reflection Spring2022 3.00 0.00 13 3.00 0.00 25 2.83 041 6 292 0.35 39
and new learning (UETS 8b, Fall 2022 294 0.24 17 290 0.31 29 3.00 1
8c, 8d, 8e). Spring 2023 2.71 0.49 7 292 0.27 52 2.80 0.45 5 293 0.26 43

Fall 2023 2.85 0.37 20 3.00 0.00 26 3.00 3.00 0.00 2
Spring 2024  3.00 0.00 6 282 0.39 38 2.86 0.38 7 281 0.40 35

[y

Overall, special education students score high on this self-reflection standard. While scores
seemed to drop a bit in 2023, they went back up. Overall, there is low variability in scores. These

data suggest SPED majors are meeting the standard for self-reflection.

Dispositions

In addition to the summative student teaching evaluation (PAES), at the end of their student
teaching experience, teacher candidates are assessed by both their mentor teacher and their
supervisor on dispositions. Below are the results for the dispositions item that is relevant to
Standard 2, aspect e, establishing goals for professional growth. This instrument is a Likert scale,
from 1-5 (1 = unacceptable; 2 = emergent; 3 = proficient; 4 = excellent; 5 = exceptional). The

expectation is that students will score at least a 3, which signifies proficiency.

Table 2e.2
Early Childhood, Elementary, and Secondary Education Dispositions
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Dispositions

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard
and Semester
aspect Question and Year M sSD M sSD M sSD M sSD N
2e  11.The student Fall 2021 4.85  0.46 52 475 054 59 460 075 45 471 0.61 486
teacherwaswilingte Spring2022 468  0.78 84 452 071 94 480 0.72 67 474 047 81
learn and was Fall 2022 479  0.61 62 472 053 B1 463  0.68 58 461  0.55 66
receptive to new .
, Spring2023 478 0.53 77 470 056 B0 478 051 76 477  0.53 75
ideas and feedback.
Fall 2023 475  0.68 67 446 077 72 474 053 58 474 057 62
Spring2024 477  0.59 90 441 078 93 462  0.80 8 464  0.81 90
2e  7.The student Fall 2021 477  0.58 52 462 064 59 448 075 45 463  0.57 46
teacherwas Spring2022 463  0.77 B4 448 071 94 440 0.79 67 470 0.49 a
thoughtful, insightful, ¢y 5025 474 0.66 62 465 057 81 461 075 58 452  0.50 66
and able to take an X
. o Spring2023 472  0.58 77 458 061 B0 481 0.7 76 468  0.57 75
objective, critical,
and detailed lookat  Fal2023 4.5  0.88 67 440 080 72 464  0.64 58 466  0.65 62
seff andteaching.  SPMNg2024 465  0.62 90 434 078 93 457  0.81 86 457 0.76 90

For ECE and ELED, Mentor Teacher means and University Supervisor means are consistent across
data for these semesters, although the data is slightly lower in recent semesters. The Mentor
Teacher data is also slightly higher than University Supervisor data than other data from this
instrument. This may be because Mentor Teachers spend more time with teacher candidates and
are more able to answer these questions than a University Supervisor who is only in the
classroom a few times across the student teaching weeks. The SD is also higher on these data
than other data from this instrument. This may indicate these items have more rater judgement
that other items in the instrument. However, because 5 is the highest possible score on these
data and 3 is the expectation, these data show program completers’ proficiency is high in this

area.

For SCED, Mentor Teacher means and University Supervisor means are consistent across data for
these semesters, although the data is slightly lower in the most recent semesters. The University
Teacher data is also slightly higher than Mentor Teacher data, which may be because Mentor
Teachers have more interactions with the teacher candidates across the student teaching
semester compared to the University Teacher. The SD is also higher on these data than other
data from this instrument. With 5 being the highest score on these data and 3 is the expectation,

these data show program completers show proficiency.

Table 2e.4

Special Education Dispositions
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SPED Logan OPTT (online program
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor
AAQEP
Standard
and
aspect Question M SD N M SD N M SD N M SD N
2e 7. The student teacher was Fall2021 4.66 0.61 29 4.09 0.98 33
thoughtful, insightful, and able Spring2022 4.86 0.36 13 4.80 0.50 25 4.33 1.21 6 4.72 0.56 39

to take an objective, critical, Fall2022 4.59 0.62 17 4.41 0.78 29 5.00 1
and detailed look at self and  Spring 2023 4.57 0.53 7 450 0.67 52 4.80 0.45 5 4.47 0.70 43
teaching. Fall 2023 470 0.57 20 4.27 0.87 26 5.00 1 5.00 0.00 2

Spring 2024 4.67 0.52 6 449 0.72 38 4.71 0.49 7 4.47 0.70 35
2e 11. The student teacherwas Fall 2021 4.72 0.53 29 4.12 0.93 33

willing to learn and was Spring 2022  5.00 0.00 13 4.92 0.28 25 4.67 0.52 6 479 041 39
receptive to new ideas and Fall 2022 476 0.44 17 459 0.73 29 5.00 1
feedback. Spring 2023  4.43 0.53 7 4.58 0.67 52 4.60 0.55 5 460 0.62 43

Fall 2023 4.80 0.52 20 4.23 0.95 26 5.00 5.00 0.00 2
Spring 2024 4.50 0.55 6 4.56 0.60 38 4.57 0.53 7 453 0.61 35

[N

Scores on these dispositions seem stable across time, with slight variations between cohorts.
Overall, university supervisor scores are lower than mentor teacher’s scores. This could be the
differences between seeing a student each day and working on small changes, versus the more
limited observations from the supervisor. All scores are well above the minimum score of 3,

indicating dispositions of SPED majors exceed expectations.

Survey Results

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, 0 = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.

These annual surveys of recent graduates and their employers provide evidence that our
completers establish goals for their own professional growth and engage in self-assessment,
goal setting, and reflection. Average ratings below 3.00 indicate a possible area for improvement,

so these results meet our expectations.

Table 2e.5
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Employer Survey

Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD Mean SD
Actively reflect on the
effectiveness of his/her
instruction to identify areas 3.06 0.92 65 3.30 0.75 108 3.22 0.89 113
strength and challenges.
2e
Engage in professional
learning to strengthen
) - ) 331 0.81 65 3.43 0.70 108 3.44 0.80 113
his/herinstructional
2e practice.
Implement new ideas to 317 0.91 65 321 0.79 108 325 0.6 113
2e improve theirinstruction.
Table 2e.6
Alumni Survey
Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description M SD N M SD M SD
Actively reflect on the
effectiveness of his/her
instruction to identifyareas 3.20 0.76 30 3.27 0.65 56 3.07 0.78 57
strength and challenges.
2e
Engage in professional
learning to strengthen
. . . 3.20 1.03 30 343 0.63 56 3.28 0.88 57
his/herinstructional
2e practice.
Implement new ideas to 3.30 0.60 30 320 0.80 56 314 0.79 57
2e improve theirinstruction.

Evidence Attachments
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Aspect 2f

In this section, evidence is presented for 2f. Collaborate with colleagues to support professional

learning.

Narrative

Student Teaching Evaluations

The PAES (Performance Assessment and Evaluation System) serves as our student teaching
evaluation instrument. As evidence for aspect f of Standard 2, below are the data on items that
are relevant to program completers’ ability to collaborate with colleagues to support professional
learning. Scale is from O-3. There is an overall expectation that students will score at 80% or
higher on the entire instrument, with no O or 1 scores, but there is no set criteria for success on

each individual item.

Table 2f.1
Early Childhood, Elementary, and Secondary Education Final Student Teaching Evaluations

PAES (Performance Assessment and Evaluation System)

ECE & ELED SCED
Mentor Teacher University Supervisor Mentor Teacher University Supervisor
AAQEP
Standard
and Semester
aspect Question and Year M sD N M sD N M sD N M sD N
2f 9.1 Participates actively in  Fall 2021 2.87 0.48 52 2.98 0.13 659 2.88 0.32 45 3.00 0.00 46
decision-making Spring 2022 2,87 051 84 294 032 94 278 047 67 289 042 81
processes, while buildinga . 590 292 046 62 298  0.16 81 2.85  0.40 58 298 012 66
shared culture that affects .
Spring 2023 292 0.27 77 2.98 0.16 80 2.88 0.36 76 2.97 0.16 75
the school and larger
educational community Fall 2023 2.87 0.49 67 2.92 0.40 72 2.88 0.37 58 2.97 0.18 62
(UETS 9a, 9b, 9d, 9e). Spring 2024 2.92 o3 20 2.94 0.38 93 2.69 0.66 a6 2.88 0.38 0

For ECE & ELED, Mentor Teacher and University Supervisor mean is consistent across time,
although University Supervisor mean is slightly higher. SD is slightly tighter for University
Supervisor data than for Mentor Teacher data. Because 3 is the highest possible score, program
completers scores are, on average, meeting or exceeding the expectation of 80% or higher on

this item.

For SCED , Mentor Teacher and University Supervisor mean is consistent across time, although
University Supervisor mean is higher. SD is slightly tighter for Mentor Teacher data than for
University Supervisor data with some inconsistencies in the University Supervisor SD. Because 3 is
the highest possible score, program completers scores are, on average, meeting or exceeding the

expectation of 80% or higher on this item.
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Table 2f.2

Special Education Final Student Teaching Evaluations

SPED Logan OPTT (online program)
Mentor Teacher  University Supervisor ~ Mentor Teacher  University Supervisor

AAQEP

Standard

and

aspect Question M SD N M SD N M SD N M SD N

2f 9.1 Participates actively in Fall 2021 2.90 0.31 29 285 0.44 33
decision-making processes, Spring 2022 2.86 0.36 13 2.84 0.37 25 2.67 0.52 6 2.82 0.45 39
while building a shared culture  Fall 2022 2.82 0.39 17 297 0.19 29 3.00 1
that affects the school and larger Spring 2023 2.43 0.53 7 288 0.32 52 2.60 0.55 5 2.84 0.37 43
educational community (UETS  Fall 2023 2.85 0.37 20 292 0.27 26 3.00 1 3.00 0.00 2
9a, 9b, 9d, 9e). Spring 2024 2.83 0.41 6 269 0.52 38 271 0.49 7 264 0.54 35

Scores on the collaboration to support professional learning standard indicate sped majors are
exceeding the criterion of 80% (i.e., 2.4). Scores are mostly stable, with an outlying cohort,
however, these are different depending on mentor teacher or supervisor scores. Variability is also
stable across cohorts. These results show SPED majors can contribute effectively to the school

environment.

Survey Results

Our annual alumni and employer surveys are based on the Utah Effective Teaching Standards. For
each standard we ask the alumni to rate themselves. The prompt is: Based on the courses and
experiences within your teacher preparation program (including courses in your major, minor, and
education), how well can you do the following?

The scale is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1 = poorly, 0 = not at all.

The prompt in the employer survey is similar: Based on your interactions and observations of the
USU first-year employee in your school/district, how well can he/she do the following? The scale

is 4-0 where 4 = very well, 3 = well, 2 = adequately, 1= poorly, O = not at all.
These annual surveys of recent graduates and their employers provide evidence that our
completers collaborate with colleagues to support professional learning. Average ratings below

3.00 indicate a possible area for improvement, so these results meet our expectations.

Table 2f.3
Employer Survey
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Employer Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description Mean SD N Mean SD Mean SD N
Collaborate with
colleagues to plan and
R i 3.34 0.83 65 3.33 0.81 108 3.31 0.91 113
evaluate instruction.
2f
Participate in a
collaborative decision- 3.28 0.80 65 3.37 0.79 108 3.33 0.87 113
2f making culture.
Table 2f.4
Alumni Survey
Alumni Survey 2022 2023 2024
AAQEP
Standard
and
Aspect Question Description M SD N M SD M SD N
Collaborate with colleagues
to plan and evaluate
instruction. 3.17 0.95 30 3.36 0.70 56 3.26 0.88 57
2f
Participate in a
collaborative decision- 3.17 0.79 30 3.36 0.67 56 3.05 0.91 57
2f making culture.

Evidence Attachments

2f.png

AS2f.png

ES2f.png
SPED2f.png
SPED2f.png
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S$2: Summary

In this section, a brief summary of evidence and findings for Standard 2 along with relevant next

steps is provided.

Narrative

Summary of Standard 2

For standard 2, we offered ample evidence that program completers have engaged successfully in
relevant professional practice and are equipped with strategies and reflective habits that will

enable them to serve effectively in a variety of school placements and educational settings.

Goals Related to Standard 2

In our most recent Annual Report (submitted December 2024), we set the following goals:

Early Childhood/Elementary/Secondary/Special Education: USU (specifically, Sylvia Read) led a
statewide effort to revise the common student teaching instrument to align with a revised version
of the General Teaching Competencies for Teaching Preparation Programs. The new rubric for
teacher evaluation, called the Student Teaching Evaluation Rubric (STER) will incorporate heavy
use of goal setting. The new student teaching evaluation instrument will likely also include a goal

setting component (2e). USU will pilot use of the STER during the 2024-2025 school year.

Actions we took were:

Early Childhood/Elementary/Secondary/Special Education:
In order to assess completer professional competence and growth going forward, we have
developed three new instruments based on the latest version of the Utah Effective Teaching

Standards and their associated general teacher education competencies. The first instrument is

our new competency based student teaching evaluation rubric (STER). The second is our new
alumni survey, and the third is our new employer survey, both of which are built upon the general

teacher education competencies.

Actual outcomes so far:

Early Childhood/Elementary/Secondary Education:
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Competancy

LL1: Participate in meatings with student’s
parents/guardians (e.g., IEP, 504, bahavior, attendance,
parent teacher conferences) to help assess and plan
neadad student support.

LLZ: Design learning that builds on the lsamer's
background knowledge and supports students’ neads.
LL3: Strangthen and support classroom norms that
ancourage positive teacher-student and student-student
relationships .

LL4: Identify adaptations made to instruction to benefit
leamars of varied backgrounds.

LL5: Communicale clear expectations and proceduras
that include positive bahavior interventions Lo promate
studant ownership of behavior.

LL&: Encourage student ownership of learning by
applying real world connection and authentic learning
axpariances in the classroom.

LL7: Provide formative and timely fesdback to guide
students in self-assessment of leaming.

1G1: Demonstrate an understanding of LRah Cora
Standards. Create |C2: Create learning intentions and
success criteria that are aligned to Wah Core
Standards.

IC3: Design learning experiences aligned to leaming
intentions and success crileria.

IC4: Plan learning prograssions that build upon students®
previous learning and support current learning intentions.

|C5: Provide opportunities for students to track, reflect
on, and set goals for their learning. 1CB: Allow students
multiple opportunities and means for demonstration of
competency.

ICT: Design a variety of instructional strategies to
engage students and promote active learning.

IP1: Include differentiated strategies aligned with lessan
objectives to mest the unique neads of every student.

IP2: Provide appropriate strategies to promate and
facilitate students' problem sclving, critical thinking, and
discoursa.

|P3: Analyze student assessment data, including bath
formative and summative assessments, o inform and
adjust instruction.

|P4: Employ a variety of assessments that allow all
students to demonstrate leaming.

IP5: Provide feadback to students and parents that
supports learning and growth.

IPG: Provide relevant leaming opportunities that ara
grounded in student interests, needs, and backgrounds.

|P7: Encourage students to think about, engage with,
and access contant in creative ways.

|PB: Intentionally selects tools and technology to design
and implement activities that promote active studant
technology use.

CC1: Create a leaming climate that is sensitive to
multiple experiences and backgrounds, including trauma
informed ices and i ices.

CC2: Promote a classroom environmant in which
studants will respect and value each other.

CC3: Involve students in establishing clear guidelines for
behawior.

CC4: Address physical and emotional safety concerns in

CC5: Consistently applies the norms of the classroom to
align with schoolwide expectations.

CCE: Strategically organize and structure the classroom
anvironmant for oplimal student laaming.

CCT: Model and maintain routines and procedures to
ancourage a i le and functi X

CC8: Encourage an environment where students feal
safe to take risks, participate and engage.

PR1: Understand equal opportunity as outlined in R277-
328 by acknowledging that all students are capable of
leaming. (yes = 2, no =0}

PRZ: Comply with relevant school, district, and state
laws, rules, and policies governing the profession. (yes
=2, no=0)

PR3: Demanstrates intellectual curicsily and values
continuous growth by engaging in professional keaming.

PR4: Engages in reflective practices that support
professional, instructional, and schoolwide improvement.

PRS: Use effective communication with students,
parents, and collsagues about student learming.

PRE: Exhibit professional and ethical conduct in
accordance with school, district, and state policy. (yes =
2, no=0)

PRT: Secure student dala and respect confidentiality
related to student data. (yes =2, no =0}

Mentor Teacher
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2.53
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2.00

2.00

253

241

2.50

2.00

2.00

sD

0.48

0.56

0.48

0.52

0.53

0.58

0.54

0.52

0.53

0.50

0.55

0.58

0.52

0.55

0.51

0.55

0.52

0.56

0.53

0.55

0.57

0.52

0.5z

0.56

0.54

0.00

0.00

0.56

o5

0.50

0.20

0.00

Fall 2024 & Spring 2025 STER Data (pilot phase)

ELED
University Supervisor
rmean sD
105 227 0.44
105 24 0.51
105 265 0.50
105 232 0.48
105 242 0.50
105 2.29 0.48
105 225 0.44
105 248 0.50
105 M 0.51
105 233 0.47
105 2 0.43
105 2.63 0.50
105 2.28 0.47
105 2m 0.48
105 233 0.48
105 2.15 0.38
105 224 0.43
105 2.28 0.47
105 247 0.52
105 227 0.46
105 2 0.43
105 2.58 0.51
105 240 0.51
105 242 0.51
105 2.33 0.48
105 2.568 0.51
105 261 0.51
105 247 0.50
105 2.00 0.00
105 2.00 0.00
105 248 0.52
105 2.33 0.48
105 232 0.48
105 2.00 0.00
105 2.00 0.00
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2.25

¢
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2.43

2.44

2.36
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e |

2.36
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2.29
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2.36

ey |

217
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245

2.33
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2.29
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0.54

0.58

0.56

0.54

0.57

0.55

0.55

0.51

0.57

0.60

0.52

0.56

0.45

0.49

0.54

0.57

0.57

0.56

0.60

0.55

0.49

0.56

0.57

0.51

0.00

SCED

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

112

Univarsity Supervisor

mean

2.36

2.48
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244

249

2,65
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24

227

2,66

230

242

2.40

227

242

252
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257

2.34
252

2.39
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267

1.88

1.88
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235
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0.53
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0.53
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0.54

0.52
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0.55

0.51

0.54
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0.55

0.56

0.56
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Total B3.66 0.48 105 B1EY 0.43 122 BO.EO 0.50 112 B83.93 0.50 J31

Special Education:

Students must earn a minimum of 2 on every competency and a total of 70 points. The items
highlighted in green are ones where students are scoring higher whereas those highlighted in red
are potential areas for improvement. Students are not expected to score a 3 (exceeds expected

level of competency).
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Fall 2025 & Spring 2025 STER Data for SPED Logan and OPTT (pilot phase)

Question Dascription (Student Teaching - Versi
LL1: Participate in mestings with student's
parents/guardians (e.g., IEP, 504, behavior,
attendance, parent teacher confarances) to
help assess and plan needed student support.
LLZ: Design learning that builds on the
learner's background knowledge and supports
studants’ needs.

LL3: Strangthen and support classroom norms
that encourage positive teacher-student and
student-student relationships.

LL4: Identify adaptations made to instruction
ta benefit learners of vared backgrounds,
LLS: Communicate clear expectations and
procedures thal include positive behavior
interventions Lo promote student cwnership of

bahavior,
LL&: Encourage student cwnership of learning

by applying real word connection and
authentic learning experiences in the
classroorm.

LLY: Provide formative and timealy feedback to
guide students in sell-assessment af leaming.

1C1: Demanstrate an understanding of Utah
Core Standards. Create 1C2: Creale leaming
intentions and success criteria that are
aligned to Utah Core Standards.

1C3: Dasign learning experiences aligned to
learning intentions and success criteria.

1C4: Plan leaming prograssions that build
upon students' previous leaming and support

current lsaming intantions.
1C5: Provide opportunities for students to

track, reflect on, and sel goals for their
learning. 105: Allow students multiple
opportunities and means for demenstration of

comoslency.
ICT: Design a varety of instructional

strategles to engage students and pramete
active learning.

1P1: Include differentiated strategies aligned
with lesson objectives to meet the unique
needs of every student.

IP2: Provide appropriate strategies lo promole
and facilitate students’ problem solving,

critical thinking, and discourse.
IP3: Analyze student assessment data,

including both formative and summative
assessments, to inform and adjust instruction.
IP4: Employ a variaty of assessmants that
allow all students to demonstrate learning.
IP5: Provide feadback to students and
parents that supporls leaming and growth.
IPE: Provide relevant learming opporiunities
that are grounded in student interests, needs,
IPT: Encourage students 1o think about,
engage with, and access content in creative
IP8: Intentionally selects lools and technology
ta design and implement activities that
promole active student technology use.

CC1: Create a lsarning climate that is
sensitive to multiple experiences and
backgrounds, including trauma informed
practices and restoralive praclices.

CCZ Promote a classroom envirenment in
which students will respect and value each
other.

CC3: Invelve students in establishing clear
guidelines for behavior.

CC4: Address physical and emotional safety
cONCarns in a timaly manner.

CCE: Consistently applias the norms of the
classroom to align with schoolwide

COe: St ically ¢ ize and sin tha
clagsroom envirenment for optimal student
learning.

CCT: Model and maintain routines and

procedures to encourage a predictable and
furetinnal slassranm
CCH: Encourage an environment where

students feel safe to lake risks, participate
PR1: Understand equal opportunity as outlined
in RZ77-328 by acknowledging that all
students are capable of leaming. (yes = 2, no
=0)
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Mantor Teacher
Maan

2.4

2.69

278

2.69

2.66

2.56

2.53

2.59

272

2.59

238

2.59

2,68

2.59

2.69

2.56

2.34

2.50

247

2.47

2.47

278

2.63

2,69

2.56

275

275
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University Supervisor
N MMean 50

62 2,80
62 2.56
62 258
62 253
62 2.40
62 2.45
62 2.39
62 258
62 2.55
62 245
62 232
62 281
62 283
62 242
62 2.40
62 237
62 248
62 2.50
62 248
62 2.39
62 2.44
62 2.50

237
62 253
62 247
62 2.58
62 258
62 248
62 2.00
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PR2: Comply with relevant school, district,

and state laws, rules, and policies governing 3z 2.00 0.00 62 2.00 0.00 7 2.00 0.00 25 2.00 0.00
the profession. (yes = 2, no =0}

PR3: Demonstrates intellectual curiosity and

values continuous growth by engaging in 32 2.53 0.57 62 2.50 0.57 T 2.57 0.79 25 2.52 0.59
professional leaming.

PR4: Engages in reflective practices that

support professional, instructional, and 3z 3 0.54 62 242 0.56 7 2.43 0.79 25 2.48 0.59
schoolwide improvement.

PR5: Usa sffactive communication with

students, parents, and colleagues about 3z 2.53 0.51 62 253 0.50 7 2.87 0.53 25 2.68 0.48
studant learning.

PRE: Exhibit professional and ethical conduct

in accordance with school, district, and state 32 2.00 0.00 62 2.00 0.00 7 2.00 0.00 25 2.00 0.00
policy. (yes =2, no =0)

PRT: Secure student data and respect

confidentiality related to student data. (yas = 32 2.00 0.00 62 2.00 0.00 T 2.00 0.00
2, no =0)

]

2.00 0.00

]

32 BB.06 0.45 62 8511 0.48 7 B9.86 0.48 88.12 0.46

Here we offer preliminary data from the alumni survey. These results were collected in April and

May of 2025. As of May 7, there was a 9% response rate. The survey was sent to completers who
graduated between September 1, 2023 and August 31, 2024. Although we do not have many
responses, of those we have, it is clear that our secondary education students do not feel
adequately prepared to "Participate in meetings with parents/guardians (e.g., IEP, 504, behavior,
attendance, parent-teacher conferences) to help assess and plan needed student support.” Of the
11 total responses, the breakdown was: very well (1), well (1), adequately (1), poorly (5), and not at
all 3). Clearly, this is an area for growth, especially for secondary education. Recently, about a
year ago, we began to require that the SPED 4000 class be taken after admission to the program.
This may make a difference in results in the future. It is possible that these students took that

class too early in their program.

Here we offer preliminary data from the employer survey. These results were collected in April

and May of 2025. As of May 7, there was a 28% response rate. The survey was sent to employers
of completers who graduated between September 1, 2023 and August 31, 2024. The prompt was
"Based on your interactions and observations of the Utah State University graduate in your
school/district, how well can he/she do the following?” The survey is scored on a scale of 0-4,
with the following response options: O = not at all, 1= poorly, 2 = adequately, 3 = well, and 4 =
very well. On the basis of these results, we are confident that our completers are prepared to

work in diverse contexts, have done so successfully, and are growing as professionals.

Evidence Attachments
Alumni Survey Spring 2025.pdf
AlumniSurveySpring2025.pdf

Page 100


S2__Summary/AlumniSurveySpring2025.pdf
S2__Summary/EmployerSurveySpring2025.pdf
S2__Summary/Alumni%20Survey%20Spring%202025.pdf
S2__Summary/AlumniSurveySpring2025.pdf
S2__Summary/Employer%20Survey%20Spring%202025.pdf

Fa24Sp25STER.png

Fa24Sp25STER.png
General Teacher Preparation Competencies June 2024.pdf

GeneralTeacherPreparation Competencies|une2024.pdf

SPED_Fa24Sp25_STER.png
STER.pdf
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S2__Summary/SPED_Fa24Sp25_STER.png
S2__Summary/STER.pdf

S$3: Quality Program Practices

In this section, the provider makes the case that the program has the capacity to ensure that its

completers meet Standards 1and 2.

Narrative
For Standard 3, we make the case that our teacher education programs have the capacity to

ensure that our completers meet Standards 1 and 2.

®  Foraspect a, we will provide evidence that the curriculum is aligned with the

requirements of the Utah State Board of Education.

®  For aspect b, we will describe our partnerships with school districts to provide high-

quality clinical experiences.

®  Foraspect ¢, we provide evidence that stakeholders are engaged in the data cycle via

our Council on Teacher Education.

®  Foraspect d, we describe our admission and monitoring processes for candidates to
ensure that they are successful according to the requirements of the Utah State Board

of Education.

®  For aspect e, we demonstrate that we have the capacity to maintain quality using an

audit.

®  Foraspect f, we document parity with the Nursing program in terms of faculty
qualifications, adequacy of facilities, fiscal support, student support services, and

mechanisms for student feedback.

Evidence Attachments
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Aspect 3a

In this section, evidence is presented for 3a. Offers coherent curricula with clear expectations that

are aligned with state and national standards, as applicable.

Narrative
In this section, we provide the evidence that USU’s teacher education programs offer coherent

curricula with clear expectations that are aligned with state and national standards.

All programs offered by Utah State University have approval from the Utah State Board of
Education. See the USBE provided list here.

This QAR includes six semesters of evidence, from Fall 2021, Spring 2022, Fall 2022, Spring 2023,
Fall 2023, and Spring 2024. During that time period, educator preparation programs needed to be
aligned with the Utah Effective Teaching Standards.

In June of 2024, the Utah State Board of Education approved the General Teacher Education

Competencies. Going forward, beginning in Fall 2024, all teacher preparation programs will use
the General Teacher Education Competencies as the foundation for coursework and clinical
practice. These competencies are tied to the Utah Effective Teacher Standards and are explained

in detail here.

In addition, content knowledge competencies guide our programs. The Early Childhood and

Elementary education content competencies are outlined here. Literacy competencies are also

required.

The secondary education content competencies are outlined in each of the endorsement
documents for every licensure area. All secondary education programs were reviewed and

approved by the USBE to ensure alignment with the content knowledge required for each.

Curriculum matrices are linked below. These matrices show how our programs align to the new
competencies, not to the original version of the Utah Effective Teaching Standards. We began
using the new student teaching evaluation instrument in Fall 2024 and Spring 2025. We do not yet

have sufficient data or confidence in the data to use it as evidence although we presented some
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Aspect_3a/List%20of%20Approved%20Educator%20Preparation%20Programs%20(EPP)%20in%20Utah.xlsx
Aspect_3a/UETS%201.0.pdf
Aspect_3a/General%20Teacher%20Preparation%20Competencies%20June%202024.pdf
Aspect_3a/General%20Teacher%20Preparation%20Competencies%20June%202024.pdf
https://docs.google.com/document/d/1mhdes1jrg8f2okigbcbjejdwkbdqka5z/edit
Aspect_3a/2025GeneralTeacherPreparationCompetencyGuidebook.pdf
https://schools.utah.gov/adminrules/administrativerules/_administrative_rules_/_documents_incorporated/r277304overvieweducatorpreparationprogramcompetenciesmay2022.pdf
https://www.schools.utah.gov/licensing/endorsements.php/?mid=5266&tid=1
https://www.schools.utah.gov/licensing/endorsements.php/?mid=5266&tid=1
https://docs.google.com/spreadsheets/d/1o5qcy-bw_4ufw0-cqazkdhrr_24gllu18vw-ngow5oe/edit?gid=782254334#gid=782254334

preliminary evidence in the summary section for Standard 2. Nevertheless, below are matrices as

preliminary evidence that our programs will align with the new competencies required by USBE.

. Early Childhood & Elementary Education General Competencies

. ELED/ECE content competencies

e  ELED/ECE literacy content competencies

®  Special Education General Competencies

®  Secondary Education General Competencies

In addition, beginning Fall 2024, a new student teaching evaluation rubric (STER) was adopted and

approved by USBE. The content validity has been investigated using a Lawshe process (see Data
Quality). The rubric was created by a subcommittee of UTEAAC (Utah Teacher Education
Assessment and Accreditation Consortium), which consists of teacher preparation faculty from all
higher education teacher preparation programs in Utah. The rubric serves as an instrument to

determine the extent to which teacher candidates have met the required General Teacher

Education Competencies.

In addition to this evidence, we offer the catalog descriptions for each program using the 2025-
2026 catalog.
Early Childhood Education

Elementary Education

Special Education

Mathematics Education

Math/Stats Education Composite

Biological Science Composite Teaching

Chemistry Teaching

Physical Science Composite

Physics Teaching

Earth Science Teaching

Agricultural Education
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Aspect_3a/ELED_ECE_general_competencies_matrix.pdf
Aspect_3a/ELED_ECE_ContentCompetencies_matrix.xlsx
Aspect_3a/ELED_ECE_literacy_competencies.xlsx
Aspect_3a/SPED_curriculum_matrix.pdf
Aspect_3a/SecondaryEd_General_Competencies_Matrix.pdf
Aspect_3a/STER.pdf
https://schools.utah.gov/adminrules/administrativerules/_administrative_rules_/_documents_incorporated/r277304generalteacherprepcompetenciesjune2024.pdf
https://schools.utah.gov/adminrules/administrativerules/_administrative_rules_/_documents_incorporated/r277304generalteacherprepcompetenciesjune2024.pdf
https://catalog.usu.edu/programs/eced-eced_ba-major
https://catalog.usu.edu/programs/eled-eled_ba-major
https://catalog.usu.edu/programs/spec-spec_ba-major
https://catalog.usu.edu/programs/maed-maed_ba-major
https://catalog.usu.edu/programs/msct-msct_ba-major
https://catalog.usu.edu/programs/bsct-bsct_ba-major
https://catalog.usu.edu/programs/chte-chte_bs-major
https://catalog.usu.edu/programs/ctps-ctps_phyx_bs-major
https://catalog.usu.edu/programs/phxt-phxt_bs-major
https://catalog.usu.edu/programs/east-east_ba-major
https://catalog.usu.edu/programs/aged-aged_scba_bs-major

Business Education

Family Consumer Sciences Education

Technology and Engineering Education

History Teaching

English Teaching
Spanish Teaching

French Teaching

German Teaching

Theatre Education

Music Education, Band

Music Education, Orchestra

Music Education, Guitar

Music Education, Choral

Art Education

Physical Education

Evidence Attachments

2025GeneralTeacherPreparationCompetencyGuidebook.pdf

ELED_ECE_ContentCompetencies_matrix.xlsx

ELED_ECE_general_competencies_matrix.pdf

ELED_ECE_literacy_competencies.xlsx

EPP Elementary Content Competencies.pdf

General Teacher Preparation Competencies June 2024.pdf

List of Approved Educator Preparation Programs (EPP) in Utah.xlsx

SecondaryEd._General_Competencies_Matrix.pdf

SPED_curriculum_matrix.pdf

STER pdf

UETS 1.0.pdf

USU Secondary Education Approval Letter.docx
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https://catalog.usu.edu/programs/aged-aged_scba_bs-major
https://catalog.usu.edu/programs/buse-buse_bs-major
https://catalog.usu.edu/programs/fcse-fcse_sbfc_bs-major
https://catalog.usu.edu/programs/teed-teed_bs-major
https://catalog.usu.edu/programs/htch-hist-hist_bs-concentration
https://catalog.usu.edu/programs/entc-entc_writ_ba-major
https://catalog.usu.edu/programs/yjelio1u7xqgzk7zfpnk
https://catalog.usu.edu/programs/fren-fren_frte_ba-major
https://catalog.usu.edu/programs/grmn-grmn_gete_ba-major
https://catalog.usu.edu/programs/thar-thar_thedbfa-major
https://catalog.usu.edu/programs/msce-msce_band_bm-major
https://catalog.usu.edu/programs/msce-msce_orch_bm-major
https://catalog.usu.edu/programs/msce-msce_mege_bm-major
https://catalog.usu.edu/programs/msce-msce_chor_bm-major
https://catalog.usu.edu/programs/art--art_ared_bfa-major
https://catalog.usu.edu/programs/kin-kin_phet_bs-major
Aspect_3a/2025GeneralTeacherPreparationCompetencyGuidebook.pdf
Aspect_3a/ELED_ECE_ContentCompetencies_matrix.xlsx
Aspect_3a/ELED_ECE_general_competencies_matrix.pdf
Aspect_3a/ELED_ECE_literacy_competencies.xlsx
Aspect_3a/EPP%20Elementary%20Content%20Competencies.pdf
Aspect_3a/General%20Teacher%20Preparation%20Competencies%20June%202024.pdf
Aspect_3a/List%20of%20Approved%20Educator%20Preparation%20Programs%20(EPP)%20in%20Utah.xlsx
Aspect_3a/SecondaryEd_General_Competencies_Matrix.pdf
Aspect_3a/SPED_curriculum_matrix.pdf
Aspect_3a/STER.pdf
Aspect_3a/UETS%201.0.pdf
Aspect_3a/USU%20Secondary%20Education%20Approval%20Letter.docx

Aspect 3b

In this section, evidence is presented for 3b. Develops and implements quality clinical experiences,
where appropriate, in the context of documented and effective partnerships with P-12 schools and

districts.

Narrative
In this section, we provide evidence that USU'’s teacher education programs develop and
implement quality clinical experiences in the context of documented and effective partnerships

with P-12 schools and districts.

Partnerships

Partnerships with school districts vary in both form and complexity. With a few districts, we have
a formalized partnership agreement, which is codified at the request of the district. Given that
Utah State University is the land-grant institution for Utah, we have had students in every county
and school district, so formal partnership agreements are not always needed. Nevertheless, we
recognize that active engagement with our school district partners is an area that would benefit
from increased attention both from the school district side as well as the university side. As part
of our commitment to our school district partners, 5 districts are represented on our Council of
Teacher Education: Cache County School District, Logan City School District, Box Elder School
District, Davis School District, and Uintah School District. In Fall 2023 and Spring 2024, we placed
students in 34 different districts, 26 charter schools, 2 private schools (St. Joseph Catholic High
School, the Up to 3 private preschool here at Utah State University), the Utah School for the
Deaf and Blind, and 5 different schools in Idaho. Table 3b.1 below shows the number of students
placed and the type of placement (practicum, clinical, student teaching, associate teacher hire) in

each of these categories and the type of placement

Table 3b.1
Type of Placements by District/Charter/Private
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ELED ELED ELED ELED SCED SCED SPED

Associate Content Foundations |Student Associate Stud SPED Clinical |Student

Te Hire | Pl Pl Teachi Teacher Hire |SCED Clinical | Teachi SPED Cinical |OPTT Teachi Grand Total
Alpine District 7 2 6 1 3 19
Box Elder District 4 16 3 3 2 28
Cache Charter Schools 2 9 46 26 16 5 104
Cache District 74 60 53 5 148 86 24 1 20 471
Canyons District 1 6 4 3 [ 20
Carbon District 1 1 1 3 7
Davis District 1 1 1 8 2 7 20
Duchesne District 1 1 3 1 [
Emery District 4 1 2 7
Garfield District 1 1 2
Grand District 1 1 2
Granite District 2 1 1 3 7
Idaho Schools 1 1 3 4 9
Iron District 1 1
Jordan District 4 2 1 1 4 13 25
Juab District 1 1 2
Kane District 1 1 2
Logan City District 31 14 21 2 52 17 46 1 2 186
Millard District 1 2 3
Morgan District 2 1 3
Murray District 1 1 2
Nebo District 1 1 1 2 5
North Sanpete District 3 1 4
Ogden City District 1 1
Other Charter Schools 8 1 2 11 1 1 1 25
Private Schools 1 11 12
Provo District 1 2 3
Salt Lake City District 3 1 4 2 4 14
San Juan District 1 1 2
Sevier District 1 1 1 1 4
South Sanpete District 1 1 1 3
South Summit District 1 1 2
Tooele District 2 1 3
Uintah District 1 5 1 7
Washington District 3 1 2 3 9
Weber District 2 1 3 2 8 14 30
Utah Schools for the Deaf & Blind 1 1
Grand Total 13 115 120 152 29 261 154 81 35 91 1051

The Special Education program has several additional mechanisms to promote communication
and collaboration with our school partners. Special Education invites a Director of Special
Education from a local school district to meet with the all new students each year during
orientation to welcome them to their field experience placements and to introduce Professional
Behavior Guidelines expected by the school districts. Each semester, Special Education Directors
and Coordinators from around the state are invited to interview our students during a Student
Teaching Workshop. The directors and coordinators have lunch with the SPED faculty to
collaborate on issues across the state and find ways we can support each other. The Special
Education Department also provides Online Practical Teacher Training program programs in all
emphasis areas. Each of these programs has an advisory board composed of district personnel

and USU faculty that meet monthly to collaborate.

The Special Education program works closely with district partners in making placements for
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practica and student teaching. This process is initiated by the department’s Practicum or Student
Teaching Coordinator who makes recommendations for placement in classrooms in the local
schools. These recommendations are based on (a) the match between the objectives of the
particular field experience and the opportunities afforded in the classroom, and (b) the degree to
which the cooperating teacher implements the evidence-based practices that we teach and our
students apply in field experiences. The Field-Based Experiences Coordinator contacts special
education district directors for their approval. When this approval is received, this coordinator
advises the Practicum Coordinator, who then contacts specific principals and schools for their
approval. After that approval is received, the coordinator contacts specific teachers for their final
approval. If at any level approval is denied, the process begins again with the coordinator
contacting program coordinator, then district director, principal and lastly teacher. After all
placements are confirmed the practicum student is notified and instructed to contact the

cooperating teacher.

Further evidence of partnerships comes in the form of associate teacher hires. Recently, due to
teacher shortages, school districts have increased the number of students they hire as instructor
of record during student teaching. Teacher candidates are eligible for an Associate Educator
License if they have completed all but student teaching. Upon successful completion of the
program and student teaching, they are eligible to be recommended for the Professional Educator
License. Our partnerships mean that we work closely with both students and school districts
when an associate teacher job has been offered to an elementary or secondary education
student. Special education students are not eligible for hire as instructor of record due to federal

regulations.

Appendix UT: Evidence of Utah-Specific Requirements for Educator Preparation

Early Childhood, Elementary, and Secondary Education

The Office of Field Experiences (OFE) provides comprehensive support to mentor teachers
through various initiatives and resources, thus ensuring that mentor teachers are well-equipped to
guide and support student teachers effectively.

Here are some key ways that the OFE supports mentor teachers:

Email Correspondence: The OFE maintains regular communication with mentor teachers via

email. This ensures that mentor teachers are kept informed about important updates, deadlines,
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and resources available to them.

Access to Articles: Mentor teachers have access to a range of educational articles that provide
insights into best practices, new teaching strategies, and current research in education. These
resources help mentor teachers stay informed and enhance their mentoring skills.

Student Teaching Handbook: The OFE provides a comprehensive student teaching handbook that

outlines the expectations, responsibilities, and guidelines for both mentor teachers and student
teachers. This handbook serves as a valuable reference to ensure a successful student teaching
experience.

State Resources: Mentor teachers also have access to state resources, including guidelines and
standards set by Utah State Board of Education, such as this. These resources help mentor
teachers align their mentoring practices with state requirements and ensure that student teachers
are meeting the necessary standards.

Classroom Visits: Representatives from the OFE conduct classroom visits to observe and support
both the mentor teachers and the student teachers. These visits provide an opportunity for direct
feedback and assistance, fostering a collaborative environment.

Tiered Support from University Faculty: The OFE offers tiered support from university faculty,
ensuring that mentor teachers have access to expert advice and assistance at various levels. This
structured support system helps address any challenges that may arise during the mentoring
process.

Honorarium: Mentor teachers receive an honorarium as a token of appreciation for their time
and effort in mentoring student teachers. This financial support acknowledges the valuable

contribution of mentor teachers to the education community.

These efforts collectively ensure that mentor teachers at USU have the necessary support and

resources to effectively mentor and guide future educators.

Special Education

The Special Education department maintains strong, enduring partnerships with local school
districts and districts across Utah. Each semester, we collaborate closely with these districts to
assign student teaching and practicum placements. Our process begins with consulting district
directors to identify highly recommended teachers. Following this, we reach out to principals and

teachers to confirm their willingness to mentor our students.
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For new mentor teachers, we provide training on their responsibilities and the expectations for
supporting program candidates. This includes an overview of their role and detailed guidance on
the competencies our candidates are expected to demonstrate. We also provide a Student

Teaching Handbook.

Throughout the semester, practicum and student teaching coordinators conduct site visits to
observe classrooms and engage directly with mentor teachers, addressing their questions and
providing additional training if necessary. Our supervisors are always available to support mentor

teachers and ensure a successful learning experience for all involved.

Utah Registered Apprenticeship Program for Teachers (U-RAPT)

A recent development is USU’s participation as an approved Related Instruction Provider for the
Utah Registered Apprenticeship Program for Teachers (U-RAPT). We currently have signed MOUs
with Box Elder School District, Davis School District, North Sanpete School District, and Weber
County School District, and Wasatch Peak Academy. Currently, 5 students are working as pre-

apprentices or apprentices in Davis, Box Elder, and North Sanpete, with more to come.

Evidence Attachments

2024 SPED Handbook.pdf
Draft AAQEP Appendix UT (1).docx

placements.png

SPED Spring Student Teacher email example.pdf
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Aspect 3c

In this section, evidence is presented for 3c. Engages multiple stakeholders, including completers,
local educators, schools, and districts, in data collection, analysis, planning, improvement, and

innovation.

Narrative
In this section, we provide evidence that USU'’s teacher education programs engage multiple
stakeholders, including completers, local educators, schools, and districts, in data collection,

analysis, planning, improvement, and innovation.

Engagement with Multiple Stakeholders

Changes to our programs occur not only when we see a pattern in the data, but also when
stakeholders bring an issue to our attention or in response to Utah State Board of Education rule
changes. There are multiple mechanisms through which this engagement occurs. One is the
Council on Teacher Education. Documentation of conversations about curriculum, data, and other
items of interest to the council is located in the minutes, which are all available online. The
teacher education programs at Utah State University are governed by Policy 105 of the university
code, which states: The Council on Teacher Education advises the University community on
teacher preparation. It develops or approves teacher education curricula, establishes admission
and certification policies (in conjunction with the State Office of Education), and works to improve
the University's teacher education program. The council is concerned with:

(1) the development of teacher education curricula;

(2) the approval of all teacher education curricula;

(3) the election, admission, and counseling procedures for students in teacher education programs;
(4) the graduation requirements and the recommendation of students for professional
certification; and

(5) the improvement of graduate programs in professional education.

(@) Membership of the council. The council is composed of:

(1) the Dean of the College of Education;

(2) the Provost;

(3) representatives of the colleges of the University offering teaching majors and minors;

(4) representatives of the academic departments within the College of Education and Human

Services involved in the training of teachers. Council members are to be nominated by their
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respective deans, in consultation with their staffs, and approved by the senate. The term of office
is for three years with staggered appointments.

(b) Chair of the council. The council is chaired by the Associate Dean of the College of Education.

In addition to representatives from academic departments involved in the training of teachers,
members of the Council on Teacher Education include Director of Licensing from the Utah State
Board of Education, teacher and administrators from five partner school districts, and a
representative from the Utah Education Association, the state affiliate of NEA. Because the
Council on Teacher Education serves in both an advisory as well as regulatory role, engagement

with our local stakeholders occurs through this body.

Another group that showcases our engagement with stakeholders is UTEAAC, Utah Teacher
Education Assessment and Accreditation Consortium. This group consists of faculty and
administration from all higher education based teacher preparation programs in Utah. Over the
past few years, we have been heavily engaged in discussions around the PPAT, the Foundations
of Reading test, and the final student teaching evaluation used to determine the extent to which
teacher candidates have met the expectations/competencies that qualify them for a licensure

recommendation to the Utah State Board of Education.

We have also been engaged in innovative practices through partnerships with Davis School

District and Logan City School District. Both of these districts have partnered with Utah State

University for an embedded Teacher Education Academy. This is a program that provides select
students with the opportunity to spend an extensive amount of time, far longer than a typical
practicum, in a school, learning alongside the teacher. In some cases, students are hired as

paraprofessionals, which increases their time and commitment to becoming a teacher.

Finally, the School of Teacher Education and Leadership has a unique partnership with the Edith

Bowen Laboratory School, a charter school located on the Utah State University campus. Every

semester, every teacher at EBLS hosts a student teacher as part of their mission as a school.
Placements at EBLS take first priority before placing student teachers in Logan City School District

or Cache County School District.

USU’s innovative Online Practical Teacher Training (OPTT) program prepares Utah-based special
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educators to provide evidence-based academic instruction and behavior management to students
with disabilities. The program accepts applicants who are special education teachers or special

education paraprofessionals with or without a bachelor’s degree. Applicants must be working in a
district or charter school that agrees to collaborate with USU’s Department of Special Education

and Rehabilitation (SPER) to provide classroom support throughout the program.

We also have a Education Paraprofessional Certificate of Completion. This certificate was created

in response to a request from a rural district partner and is intended to prepare individuals who
have graduated from high school and who have been hired as paraprofessional in the public
schools to improve their practice as a paraprofessional and to move toward teacher licensure if
they so choose. The schedule requires approximately 6-9 credits per semester to accommodate
the paraprofessionals’ work schedules. The program is offered entirely through asynchronous
online courses. This certificate is also stackable, meaning that all of the credits can be used in an
Associate of Science degree in Elementary Education, which in turn stacks into a BA or BS in Early
Childhood or Elementary Education. The certificate can also be used to fulfill requirements in a

degree leading to licensure for the secondary grades.

Evidence Attachments
Teacher Academy Flyer F24 FINAL.pdf
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Aspect 3d

In this section, evidence is presented for 3d. Enacts admission and monitoring processes linked to
candidate success as part of a quality assurance system aligned to state requirements and

professional standards. Appendix A is included in this section.

Narrative
In this section, we provide evidence that USU’s teacher education programs enact admission and
monitoring processes linked to candidate success as part of a quality assurance system aligned to

state requirements and professional standards.

Candidate Recruitment

Given the large size of the institution, candidate recruitment occurs largely through centralized
admissions and recruitment efforts. The Utah State University Admissions office works closely
with our college to ensure that marketing materials are accurate. A Degree Finder function allows
prospective students to request information about any major in which they are interested.
Throughout the year, the Admissions office holds junior preview days and senior preview days for
prospective and incoming students. In 2025, they are transitioning to from senior preview days to
"Next Step” nights, partly in response to a new common application in the state that will allow any
high school student to apply to all public institutions of higher education simultaneously, meaning
that the pool of "prospective” students will be much larger and efforts to yield matriculated

students will need to change.

Candidate Selection
Each of the initial licensure programs has an application and admissions process. For all

programs, students must pass a criminal background check. In addition, they must be in good

standing with the university, meaning that they have at least a 2.0 GPA. Additional information
regarding admissions requirements for each teacher preparation program is linked below:

Early childhood and elementary education

Secondary education

Special Education-Logan
Special Education-OPTT

Early childhood, elementary, and special education majors begin as pre-majors and then apply to

Page 114


https://cehs.usu.edu/teacher-education/background-check
https://cehs.usu.edu/teal/files/undergrad/eled-ece-lane-designation-requirements-1-17-24.pdf
https://cehs.usu.edu/teal/files/undergrad/step-application-1-22-24.pdf
https://cehs.usu.edu/sperc/sped/undergrad/main-campus/admissions
https://cehs.usu.edu/sperc/sped/undergrad/optt/admissions

the major after prerequisites have been met. Students in secondary education are admitted to
their content area as a "teaching major” and then apply to the Secondary Teacher Education
Program (STEP).

Before and after admission to any of the educator preparation programs, students meet regularly
with their professional academic advisor. Secondary education students may have up to three
advisors, one for their teaching major, one for their teaching minor (if applicable), and one for
STEP. The university uses DegreeWorks, a degree auditing platform, to help both advisors and
students know the program requirements and monitor degree requirements, including minimum

grades, credit hours, etc.

In addition to academic advising, students are supervised in their practicum placements by faculty.
If students are struggling to meet the expectations of a practicum, they are provided with a plan
of improvement and provided guidance. Even if students maintain the required GPA, they can be
dismissed from the program if they do not meet the expectations of their practicum placement.
Again, during student teaching, students must be meeting the expectations in order to complete
the program successfully. Students can be, and have been, dismissed from student teaching. In
these situations, students can apply to graduate with a general studies degree or change to

another non-teaching major (e.g,, English instead of English Teaching).

Progress Monitoring

1. Background check passed

2. Minimum grades in specific prerequisite classes

3. Good standing with University

4. Successful completion of coursework with minimum grades

5. Successful completion of pre-student teaching practicum or clinical experiences

6. Successful completion of student teaching with a passing score on the PAES (student teaching

evaluation)

Appendix A Case Study
For our case study, we selected Fall 2022 as the cohort to investigate. In that semester, 213
unique students matriculated into a major in Early Childhood Education, Elementary Education,

Secondary Education (various disciplines), or Special Education, both Logan and OPTT.
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Matriculation date is a bit inexact in terms of serving as an indicator of when students truly enter

the major and begin taking classes. That said, from this sample, we learned the following.

As of July 2024, 24 of those 213 students have changed their major to a non-teaching major. The
majority of those changed from the teaching version of a major to the non-teaching (English
teaching to English). Some changed to General Studies or Interdisciplinary Studies. Some changed

to a human services major such as Social Work or Human Development and Family Studies.

Of those 213, 20 did not complete their educator preparation program.

®  3did not complete student teaching because they did not meet professional
expectations. They were all elementary education majors, so when this happens, we
allow them to withdraw from student teaching and change their major to General
Studies Human Services. Secondary education students would typically change their
major to the non-teaching version of their major or change to Integrated Studies within

their college.
® 7 stopped out for unknown reasons.
® 8took aleave of absence

° 2 failed two courses in one semester and did not return

Of those 213, as of July 2024,

® 46 are scheduled to student teach in Fall 2024. Students usually graduate the same

semester that they student teach.

® 29 are still making progress and are registered for Fall 2024 classes in their educator

preparation program, some of whom may be ready to student teach in Spring 2025.

From this audit, we conclude that our admissions and monitoring system is working as expected

and in alignment with state requirements and professional standards.

Evidence Attachments
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Aspect 3e

In this section, evidence is presented for 3e. Engages in continuous improvement of programs and
program components, and investigates opportunities for innovation, through an effective quality

assurance system. Appendix D is included in this section.

Narrative
In this section, we offer evidence that USU’s teacher education programs engage in continuous
improvement of programs and program components, and investigate opportunities for innovation,

through an effective quality assurance system.

Quality Assurance
Our quality assurance system for the teacher education programs in the College of Education and

Human Services, consists of many components. Visually, we represent it like this:

Figure 3e.1

Quality Assurance System

School of Teacher
Education and Leadership
Elementary Education
Early Childhood Educaticn

ETS
PPAT scores (which get
entered into eGrad)

eGrad (homegrown data system that
talks to Banner}
+background checks (FEI/BCI)
+applications (program and ST}

Department of Special
Education and Rehabilitation
Special Education with mild

cul score of 36 required for

professional educator Secondary Education (in partnership moderale, severe, and early
thedtaoores 4,// license CACTUS: state with content departments across childhood emphases
tgrades (G0 \n.ma]o:) datab: 1 h campus) monthly meetings of undergrad
+placement infa 2dReports (Pearson latal ?550 teacher Office of Field Experiences Taculty
foantett infg '\- Foundations of Reading de monthly meelings of undergrad professional advisor

+student teaching evaluations ~
+annual employer survey data
+annual alumni survey data
T

test scores, required for
professional educalor

license, cut score coming

Fall 2024

faculty
professional advisors

practicum coordinator

g:gmv:go:: as;;mar Council ont"l;‘leachel;j Education
completion |« enforces monthly meetings
and pF::gmm prereqs and Curriculog develops or approves teacher education curricula,
requirements NG tracks all course, establishes admission and licensure policies (following State Board rule),
progr=m works to improve teacher education programs
revisions through members include district stakeholders, faculty representation from all majors/programs,
approval process provost's office, chair of college curriculum committee

Appendix D

For Appendix D, 20 students were selected at random from the entire list of 1,120 completers
from Fall 2021-Spring 2024. Using stratified random sampling, 2 early childhood education, 7
elementary education, 7 secondary education, and 4 special education students were selected.
This is roughly proportionate to the number of completers in each major: 2 out of 68 early
childhood completers, 7 out of 406 elementary education completers, 7 out of 411 secondary

education completers, and 4 out of 435 special education completers.
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In order to verify that our quality assurance system has the capcity to monitor quality, we
examined the records in eGrad and DegreeWorks for these completers. Specifically, we checked

for the following:

e  Completeness of placement data

®  Minimum grades in coursework

® Time in program (# of semesters) from admission to teacher education program to

graduation

®  Major GPA at graduation

®  Total number of credits at graduation

®  PPAT score (if applicable)

®*  Foundations of Reading score (if applicable)

e  Student teaching application complete
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Time in
program
from Foundations
admission Total satisfactory of Reading
toteacher |Major GPA [number of| outcome in PPAT score, | score, 240
Minimum education at credits at | student teaching | 36 cut score | cut score as
Completeness of gradesin program to | graduatio | graduatio (supervisor for Fall2023 | ofSpring | Completed
Camp Program Desc StudentN: p data | coursework | graduation n n rating) only 2024 app
Logan Main Campus  Early Childhood Olivia § yes yes 5 3.67 125 yes 49 257 yes
Price Campus Early Childhood Jenna § content block missing yes 5 3.50 135 yes 41 297 yes
Logan Main Campus  ELED Zachary K missing yes 4 st 3.47 149 yes 28* nla yes
Logan Main Campus  ELED Amber C yes yes 4 3.83 144 yes 45 253 yes
Logan Main Campus _ ELED CaliB yes yes 5 3.82 125 yes 41 266 yes
Logan Main Campus  ELED Emma B yes yes 4 3.97 155 yes 52 281 yes
Campus ELED Kassee T yes yes 4 3.53 127 yes 37 n/a no
‘Campus ELED/SPED Madison O yes yes 5 3.93 147 yes 45 268 yes
Campus ELED Sarah H yes yes 4 3.89 121 yes 43 218* yes
Secondary Ed French
Logan Main Campus _ Teaching Brooke A clinical missing yes 4 3.84 124 yes 43 nfa yes
Secondary Ed Social Studies
Logan Main Campus  Composite Hannah D yes yes 4 te 3.69 152 yes 45 nla yes
Logan Main Campus econdary Ed Art Ed, K-12  Makayla B yes yes 4 3.29 143 yes, with concel 13* nia yes
Secondary Ed Biological
Science Composite major
and Chemistry Teaching
Logan Main Campus _ minor Karla SR yes yes 5} 3.54 165 yes 45 nfa yes
Secondary Ed Social Studies
Logan Main Campus  Composite Martin J yes yes 4 3.67 168 yes 45 nfa yes
Legan Main Campus y Education BS Karen M yes yes 5 3.07 193 yes 35* n/a yes
Campus Secondary Education BS Eva K yes yes 4 4.00 148 yes 40 nfa yes
Logan Main Campus  Special Education OPTT Chelsey P yes yes 5 4.00 127 yes 21+ 219 yes
Campus Special E ion OPTT Megan H yes yes 4 3.97 129 no documents 49 nfa yes
Regional Campus Special E ion OPTT Codee F yes yes 4 st 3.94 35 (2nd BS) no documents 44 n/a yes
Early Childhood and Special
Logan Main Campus  Education BS Cassidy H yes yes 6 semesters 4.00 174 yes 44 n/a yes

*prior to cut score

Some placement data was missing; when probed, it became apparent that the staff assistant who
manages the placements for statewide students was not using eGrad to make placements but
rather manually entering the information later. This is problematic because when a student is
struggling, it is imperative to be able to trace the students’ prior placements and check for issues.

The staff assistant, as a result of this probe, is planning to use eGrad going forward.

During the audit, we noticed that one student did not complete her teaching license application.
We reached out to her, and she thought she had completed it (she is not currently teaching). We
took the opportunity to have her complete the application again and finish the process so that
she has the credential when she needs it. For the past year, we have also been following up with
all student teachers to remind them to apply for student teaching, but this student completed her

degree before we began following this procedure.

Evidence Attachments
D_audit.png

Quality Assurance System.png
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Aspect 3f

In this section, evidence is presented for 3f. Maintains capacity for quality reflected in staffing,
resources, operational processes, and institutional commitment. Appendix C is included in this

section.

Narrative
In this section, we offer evidence that USU'’s teacher education programs have the capacity for

quality reflected in staffing, resources, operational processes, and institutional commitment.

Utah State University and the College of Education and Human Services have a wide-ranging and

expertly functioning infrastructure to support quality teaching. As part of the Office of Academic

Affairs, the Center for Innovative Design and Instruction (CIDI) is solely devoted to providing
instructional design services to faculty for best use of Canvas to support traditional face to face
instruction, instruction over interactive video conferencing, hybrid delivery of courses . The Office
of Academic Affairs is home to the Center for Empowering Teaching Excellence, which host an

annual conference called Empowering Teaching Excellence and offers a wide array of teaching

development opportunities.

USU provides state-of-the-art classrooms where faculty have access to the appropriate
technology for the mode of course delivery, whether face to face or broadcast via video
conferencing or a hybrid mode. We have an extensive support system for academic and

instructional services, which can be explored here: usu.edu/teach/help-topics/classroom-tech/

and usu.edu/teach/

Many of the classrooms that we use can be viewed here:

classroomsupport.usu.edu/classroom._information/index

The faculty qualifications for teacher education are similar to other similar programs across
campus; for example, in the Social Work program, a larger percentage of the faculty are clinical
faculty rather than research faculty, but they have the experience in social work and a master’s
degree or higher. Because USU is classified by Carnegie as High Research, most faculty at USU
have a doctoral degree with exceptions for programs with high clinical expectations. Teacher

education has both a high clinical expectation and high research expectation, and our faculty

Page 120


https://www.usu.edu/cidi/
https://www.usu.edu/empowerteaching/
https://www.usu.edu/empowerteaching/
https://www.usu.edu/teach/help-topics/classroom-tech/
https://www.usu.edu/teach/
http://classroomsupport.usu.edu/classroom_information/index
Aspect_3f/Faculty%20Qualifications%20Table.docx

qualifications reflect those twin goals. All CVs can be viewed here.

Fiscal support for our programs is good. The College of Education and Human Services has a
differential tuition structure so that rather than course fees being attached to specific courses,
every course has a smaller amount added to the tuition. For teacher preparation, this money is
requested from the dean’s office and is used to defray the costs of mentor teacher stipends,
university supervisor stipends, and associated costs (test prep for Foundations of Reading
Assessment). The differential tuition is also used, in part, to support accreditation costs. Faculty
salaries in teacher preparation are competitive with other universities of a similar nature,
especially when cost of living and university benefits (retirement benefits are extremely generous)
are taken into account. The president of the university has faculty and staff compensation at the
top of the list of priorities in part as a result of recent increases in the cost of living. Some faculty
receive an additional merit increase based upon strong research/grant productivity. For additional

detail, see Parity Table.

Evidence Attachments

Faculty Qualifications Table.docx

Parity Table.pdf
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DataQ

In this section, as part of a well-functioning quality assurance system (3e), evidence of
investigations of the data quality of measures being used to make the case for Standards 1 and 2

is presented. Appendix E is included in this section.

Narrative

The test validity and reliability data for the Foundations of Reading test can be viewed here. We
had one candidate who asked for accommodations because English is not her first language. She
eventually passed the Foundations of Reading test on her third attempt. We do not know if
accommodations were provided for the third attempt, but this does indicate some concern about

the fairness of this mandated assessment.

The validity and reliability of the Praxis Performance Assessment for Teachers can be viewed
here (in a comparison with edTPA). Given that the PPAT was developed with a year-long model in
mind, the results did not seem particularly valid to us given that our students had to complete it
within an 8-week time frame. Many of the faculty in specific secondary disciplines did not find the
expectations valid for their discipline (e. g., music and world languages). Nevertheless, we were

able to have one semester of results that met the benchmark set by the state.

PAES, or the Utah Teacher Candidate Performance Assessment and Evaluation System (UTC-
PAES), consists of a rubric that is the basis for all formative assessments during student teaching.
The rubric and the system of which it is a part was developed by the Utah Teacher Education
Assessment and Accreditation Consortium (UTEAAQ). This group consists of representatives from
all of the institutions of higher education in the state of Utah that offer teacher education

programs.

The same rubric is used for final summative assessments during student teaching. Formative
versions of the PAES are used in other practicum/clinical assessments that are not reported in
this self-study. But because all assessments are derived from the same instrument and because
the instrument is aligned with the Utah Effective Teaching Standards, which were, in turn, based

upon the InTASC standards, we have confidence that the instrument is valid.

A confirmatory factor analysis and a reliability study was conducted by a graduate student at
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Brigham Young University. The researcher conducted the analysis using data from the PAES. The
report can be viewed here. At the time of the study, USU there was a significant difference in
summed scores at USU between the mentor teachers (M=56.22, SD=5.68) and the university
supervisors (M=57.31, SD=4.929); t (492) = -4.275, p <.001. These results suggest that the mentor
teachers and the university supervisors at USU may have been interpreting the items on the
UPTOP

differently.

However, a separate analysis of the PAES data revealed that the intraclass correlation between
university supervisor and mentor teacher scores was not strong, but this is a measure of exact
agreement on every item, so a strong correlation should not be expected. On the other hand,
agreement on whether or not a student should pass or fail on any given subscore was high.
However, the Cronbach alpha analysis shows good internal consistency (a = .9), thus providing a
reliable measure of the concept of effective teaching. The details of the analysis can be found

here.

In terms of fairness, we investigated the consistency of results for Logan based students vs
distance students in our statewide campuses. Because we are a land-grant university, our teacher
education programs are available throughout the state at our various campuses and centers. It is
essential that the quality of programming be the same or similar, regardless of student location
and program modality. We believe that, although the modality of coursework delivery may differ,
the content and quality of coursework provided to students not located at the main campus is
similar. In order to test this assumption, 6 semesters of final summative student teaching
evaluations were disaggregated by location, Logan and statewide. Then the mean scores given by
the university supervisors were compared. Through this comparison of student teaching
evaluation scores, we determined that there is not a statistically significant difference (t = 1.1628, df
= 408, p-value = 0.2456) in the outcomes of Logan students (M=64.71) compared to statewide
students (M=64.41) . Furthermore, the Cohen’s d is negligible (d estimate: 0.1265282). For more

detail, see statistical consultation. This provides us with sufficient confidence that our student

outcomes are similar enough. In other words, there is no equity gap based on student location.
This analysis is repeated in 4f as evidence that we investigate our effectiveness relative to our

institutional commitment to our land-grant mission.
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Because in Fall 2024 we began to use a new instrument, the Student Teaching Evaluation Rubric
(STER), we chose not to conduct additional reliability studies on the old instrument. The STER is

based on the General Teacher Preparation Competencies, as required by board rule. In the spring

of 2025, the content validity of the STER was investigated using a Lawshe process. Four of the
competencies did not meet the content validity ratio threshold. The competencies are mandated
by the USBE, so it has not yet been determined what will be done with the items that did not

meet the minimum threshold. The items/competencies are:

®  Provide opportunities for students to track, reflect on, and set goals for their learning.

®  Provide relevant learning opportunities that are grounded in students interests, needs,

and backgrounds.

®*  Provide intentional tools and technology to design and implement activities that

promote active student technology use.

® Involve students in establishing clear guidelines for behavior.

The alumni and employer surveys were built by the same group who built the PAES. The group
based the questions for the survey on the Utah Effective Teaching Standards, which in turn are
based upon the INnTASC standards. The InTASC standards (2013) made no claims about validity;
however, the INTASC standards have long been widely used as the basis for programs and

assessments.

In spring 2025, we deveoped a new alumni and employer survey based on the General Teacher
Preparation Competencies. In general, we have found the alumni and employer survey has given
us more actionable data upon which to base program improvement efforts. This is because the
data has more variability, allowing us to discriminate between data that seem strong and data
seem worth noting because it has either a lower average or because the variability of the data is
wider--or both. The student teaching evaluation data trends toward the high end for all
candidates, with little variability, largely because students who have significant performance
challenges are dismissed from student teaching before the final summative evaluation rating
occurs. Every semester, one or two students do not complete student teaching because of

performance issues. Whenever possible, they are allowed to withdraw from the course and an
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alternative degree route is designed so that they can complete a bachelor’s degree that does not
come with the expectation of licensure. For elementary education students, this tends to be the
General Studies Human Services bachelor’s degree. For secondary education students, we work to
help them graduate in the non-teaching degree for their discipline (e.g., English instead of English

Teaching).

Evidence Attachments

consult re 4f claim.pdf

GeneralTeacherPreparation Competencies|une2024.pdf
LAWSHE UTEAAC SUMMIT May 8, 2025.pptx.pdf

PAES reliability.pdf

UPTOP Data Analysis Report.pdf
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S3: Summary

In this section, a brief summary of evidence and findings for Standard 3 along with relevant next

steps is provided.

Narrative

For Standard 3, we made the case that our teacher education programs have the capacity to

ensure that our completers meet Standards 1 and 2.

®  Foraspect a, we provided evidence that during the period for which data was provided,

the curriculum was aligned with the requirements of the Utah State Board of Education.

o We are currently in the process of getting state approval for the elementary
content competencies and how they are addressed in our programs. The

elementary content competencies will be reviewed in summer 2026.

©  The literacy competencies are approved by USBE as of July 31, 2025.

®  Foraspect b, we described our partnerships with school districts to provide high-quality

clinical experiences.

©  Our partnerships are formalized through MOUs with some LEAs who are
participating the Utah Registered Apprenticeship for Teachers Program (Davis,
North Sanpete, Box Elder, Weber, Wasatch Peak).

©  Our partnerships are also formalized through our Council on Teacher Education
in which we have representation from Box Elder School District, Cache County
School District and Logan City School District, which located near our main
campus in Logan. We also have representation from Davis School District, who
hires many of our graduates. And we have representation from Uintah School
District, located in the Uintah Basin where there is a major statewide campus of
Utah State.

®  For aspect ¢, we provided evidence that stakeholders are engaged in the data cycle via

our Council on Teacher Education and in department meetings.
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Data from student teaching evaluations and alumni and employer surveys are
reviewed annually. We also review the data from the Pearson Foundations of
Reading Test. Faculty in TEAL and SPERC regularly review data during faculty

meetings.

®  For aspect d, we described our admission and monitoring processes for candidates to

ensure that they are successful according to the requirements of the Utah State Board

of Education.

Students are progressing according to expectations, meaning that a very small
number of students fail student teaching, some students change majors when
they are not meeting program expectations/requirements, some change majors
for other reasons, and some leave the university. The vast majority who begin

the program finish successfully.

®  For aspect e, we demonstrated that we have the capacity to maintain quality using an

audit.

The audit revealed that some students’ placements and associated evaluations
were not being recorded and stored in our data system. This is currently being
addressed by the staff in those programs under the direction of Julia Lyman and

Sharla Hart, respectively.

®  Foraspect f, we documented parity with the Nursing program in terms of faculty

qualifications, adequacy of facilities, fiscal support, student support services, and

mechanisms for student feedback.

Given the nature of our university and the size of these programs, clinical
supervision in both teacher education and nursing is often carried out by
temporary employees who are experts in their fields. Both programs have
qualified faculty. Both programs have access to high-quality instructional
environments. And both students in both programs have access to professional
academic advisors as well as other student support resources provided by the

university.
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S4: Program Engagement in System Improvement

In this section, the provider makes the case that its program practices strengthen the P-20

education system in light of local needs and in keeping with the program’s mission.

Narrative
For Standard 4, we make the case that our program practices in teacher education strengthen the
P-20 education system in light of local needs and in keeping with our mission as a College of

Education and Human Services.

For aspect a, we present evidence that we engage with local partners and stakeholders to
support high-need schools and that we participate in efforts to reduce disparities in educational

outcomes.

For aspect b, we present evidence that we seek to meet state and local educator workforce
needs and to diversify participation in the educator workforce through candidate recruitment and

support.

For aspect ¢, we present evidence that our programs support completers’ entry into their

professional role.

For aspect d, we present evidence that we use available and trustworthy information about

completers’ placement, effectiveness, and retention to improve programs.

For aspect e, we establish that we meet the obligations and mandates established by the Utah

State Board of Education and the Utah System of Higher Education.

For aspect f, we investigate our own effectiveness relative our mission as a land-grant institution

of higher education.

Evidence Attachments
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Aspect4a

In this section, evidence is presented for 4a. Engages with local partners and stakeholders to
support high-need schools and participates in efforts to reduce disparities in educational

outcomes.

Narrative
In this section, we present evidence that USU’s teacher education programs engage with local
partners and stakeholders to support high-need schools and participates in efforts to reduce

disparities in educational outcomes.

Utah State University is committed to improving educational outcomes in high needs schools and
for high needs students. This is accomplished, first and foremost, by preparing our graduates to
be effective educators who understand their professional responsibility to serve all their students.
Preparing highly effective and highly professional graduates is the foundation for supporting
students and schools with the most intensive needs. This is also accomplished in a variety of
ways including the placement of students for clinical placements, practicum experiences, and
student teaching, faculty grants and outreach, and clinical services administered by program

faculty.

Routinely, we place students for clinical experiences, practicum experiences, and student teaching
in Davis School District, Salt Lake School District, Murray School District, and Granite School
District. These four districts are in the Salt Lake valley and serve the refugee population of Salt
Lake County as well as other minority populations including students from the Marshall Islands,
Pacific Islanders, and Latino/a students. Our partner districts in the Logan area are Cache County
School District and Logan City School District, and the percentages of students who are
economically disadvantaged are listed below for these six districts. Logan City School District,
which is the closest district to the main campus, has experienced a dramatic increase over the

last 10 years in its diversity, with 45% of the students identified as non-white. See Table 4a.1.

In addition, 26% of all placements are in Title | schools, as shown in Table 4a.2 below.

Table 4a.1

Representation of Diversity in Frequently Used School Districts
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Percentage of
Percentage English
Frequently used districts Percentage non-white economically
learner
disadvantaged students
Cache County School
352% 15.55% 26.45%
District
Logan City School
17.93% 45.28% 5832%
District
Davis District 4.48% 20.13% 1857%
Granite School District 23.6% 4838% 49.83%
Salt Lake School District | 21.57% 59.62% 54.11%
Murray School District 10.8% 37.51% 393%

Table 4a.1

Placements in Title | Schools
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Fall 2023 and Spring 2024 Placements

Sum of Total Students

*ELED Content Placement 115
Not Title | 48
Title | 67
»ELED Foundations Placement 120
Not Title | 68
Title | 52
*ELED Student Teaching 152
Not Title | 69
Title | 83
=SCED Clinical 261
Not Title | 252
Title | 9
+SCED Student Teaching 154
Not Title | 149
Title | 5
=SPED Cinical 81
Not Title | 52
Title | 29
*SPED Clinical OPTT 35
Not Title | 26
Title | 9
-SPED Student Teaching 91
Not Title | 77
Title | 14
Grand Total 1009

Literacy Clinic

Each fall and spring semester, the students in ELED 4040, Reading Assessment and Intervention

and ELED 4042 Reading Practicum, work in the Literacy Clinic. Through this work, the students are
able to apply what they are learning in class to provide children of Cache Valley who need
reading support with one-on-one diagnostic and intervention approaches to assist their reading

and writing development. Since 2013, hundreds of students have been served.

TIME Clinic

The TIME Clinic: Tutoring Intervention & Mathematics Enrichment is a research clinic housed in
the School of Teacher Education and Leadership in the Emma Eccles Jones College of Education
and Human Services at Utah State University. The TIME Clinic provides mathematics tutoring
services that specialize in elementary mathematics instructional support for children. Tutors in the
clinic use research-based strategies and individualized tutoring to help elementary-aged children

strengthen their understanding of mathematics. Researchers in the clinic study instructional
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methods, materials, and technology to determine effective methods that improve students’
mathematics achievement. Hundreds of hours of mathematics tutoring services have been
provided for local children thanks to generous donations to the Emma Eccles Jones College of
Education and Human Services in the name of Linda Ann Weeshoff and by the Marriner S. Eccles

Foundation.

ASSERT
Founded in 2003, the Autism Support Services: Education, Research, and Training (ASSERT)

program is a training and research center in the Department of Special Education and
Rehabilitation at Utah State University that aims to improve the lives of individuals with autism

spectrum disorder (ASD) through its three-fold mission:

®  Education: ASSERT staff provide research-based support to individuals with autism
spectrum disorder (ASD) and their families in the greater Cache Valley Area through the

on-campus model classroom.

®  Research: ASSERT staff conduct and disseminate research on effective behavioral
intervention techniques for individuals with ASD as well as methods of training parents

and professionals to use these techniques.

®  Training: ASSERT staff provide short- and long-term training and consultation to teachers

and other professionals who work with individuals with ASD.

Over the past 20 years, the program has directly helped more than 150 families in the greater
Cache Valley area through its on-campus preschool classroom, and it has reached countless
others through its research and training efforts. In addition to the undergraduate and graduate
students at Utah State who gain experience working and volunteering with ASSERT, the program
has collaborated with eight school districts in Utah over the past 20 years to help current
educators at the preschool and elementary school levels learn effective strategies for helping
their students with ASD maximize their potential. Through its international outreach program,
ASSERT staff have helped teach professionals all over the world to use evidence-based strategies

for children on the autism spectrum.

Ingenieros Ingeniosos

Ingenieros Ingeniosos (Ingenious Engineers) is an initiative aimed at advancing engineering
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education and empowering educators to inspire the engineers of tomorrow. This project offers
valuable insights for all those involved in shaping the future of Latine STEM education. At
Ingenieros Ingeniosos, we are passionate about introducing students to the humanistic aspects of
engineering. Our program is structured around a series of engaging and hands-on lessons, each
designed to nurture engineering skills and foster a strong sense of engineering identity and

personal assets.

Utah Behavior Support Clinic

The Utah Behavior Support Clinic offers evaluation, outpatient, and intensive outpatient services

to individuals aged 2+. Following an intake evaluation, the clinical team may recommend
outpatient or intensive outpatient (6+ hours per week) services based on individual behavioral
presentation and therapeutic goals. Our clinic setting also provides a safe place to evaluate and
treat high-risk behaviors. We provide services in the clinic, as well as school- and home-based
services. Therapy sessions are conducted by trained therapists under the supervision of a board-

certified behavior analyst at the doctoral level (BCBA-D).

AggieUp

AggieUp prepares first-generation college students at Logan High School (in our local school
district) for higher education. Participants receive mentorship from USU faculty, staff, and
students, entry to exclusive campus events and tours, and early access to tailored university
courses. By senior year, students are graduate college-ready. A faculty member in the School of
Teacher Education and Leadership, JC Vasquez, is a consultant with this program who focuses on
providing bilingual communication to the parents of the Spanish-speaking students who are
seniors. A system of mentoring students is part of the ongoing conversations about using USU
ambassadors and other organizations, including faculty and staff at USU to work in the retention

component of this group of students.

Evidence Attachments

Titlelplacements.png
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Aspect4b

In this section, evidence is presented for 4b. Seeks to meet state and local educator workforce
needs and to diversify participation in the educator workforce through candidate recruitment and

support.

Narrative
In this section, we present evidence that USU’s teacher education programs seek to meet state
and local educator workforce needs and to diversify participation in the educator workforce

through candidate recruitment and support.

Our efforts to contribute to the diversification of the teaching workforce in Utah include active
recruitment of teacher candidates from around the State of Utah. Recruiting occurs largely at the
university level, with open houses and junior/senior preview days offered both in Logan and in
other parts of the state. Advisors from TEAL and SPERC regularly participate in these events. In
addition, the larger campuses across the state, Uintah Basin, Salt Lake, Brigham City, etc., hold

open houses on a regular basis.

Further, through the use of concurrent enrollment courses, specifically TEAL 1010 and SPED 1000,
high school students throughout the state can earn college credit in these courses (and many

others) that will prepare them to become educators.

TEAL 1010, Introduction to Education, is a concurrent enrollment class at many high schools
throughout the state. This course provides high school students a way to learn more about
teaching as a career and is one of a set of courses in a new (new to Utah) Career and Technical

Education pathway called K-12 Teaching as a Profession. In addition, we recruit at the state

conference for Educators Rising. To support students who have participated in Educators Rising at

the high school level, we have established a collegiate chapter of Educators Rising.

SPED 1000, Principles of Effective Tutoring, is a concurrent enrollment course intended to teach
high school students the tutorial skills necessary to maintain and improve performance of
students with disabilities. The course was added to recruit students into the special education
major in response to survey data from the special education majors indicating that peer tutoring

was the reason they decided to go into the field. In the course, high school students learn

Page 135


https://schools.utah.gov/cte/education/courses
https://educatorsrisingutah.weebly.com/
https://cehs.usu.edu/teal/undergraduate/teacher-education-club

effective instructional skills, practice skill components, and receive evaluation on the extent to
which they use effective tutoring strategies. Additionally, students in this course are taught to
become advocates for people with disabilities. As a peer tutor working in a school classroom with
a student who has disabilities, participants learn about special education legislation, confidentiality
and protection of educational records, social issues driving services for children with disabilities,
assessment of academic and social skills, data collection, self-determination, and demonstrating

exemplary behavior as a role model for individuals with disabilities.

We have also established a Education Paraprofessional Certificate, which stacks into an

associate’s degree, which then stacks into a bachelor’s degree. The paraprofessional certificate
allows working paraprofessionals to take university coursework that helps them develop in their
support roles in the schools. One district, Uintah School District, provides a pay increase to their
paraprofessionals who complete the certificate. Many of the those who have completed the
certificate have gone on to pursue a bachelor’s in elementary education. This is a way to
encourage paraprofessionals to become licensed teachers in the spirit of "grow your own” efforts.
Although this does not necessarily contribute to the diversification of the teacher workforce, it
does help build a stable workforce in that paraprofessionals can complete this certificate (and the
subsequent associate and bachelor degrees) while living and working in their home county.
Teachers who work where they live tend to stay in those districts longer, thus providing a more

stable workforce in rural areas where it can be more difficult to recruit new teachers.

The Center for the School of the Future and TEAL promote the Teacher Academy Schools
concept throughout the state. We have participated in this endeavor in elementary schools
through Davis County School District and the Logan City School District with potential for
participation in other areas of the state. The purpose of Teacher Academy Schools (TAS) schools
is to provide a pathway to teaching through additional embedded field experience in school
settings as a central part in teacher preparation programs. In this innovative teacher pathway,
preservice teachers earn university credit with a Learn & Earn option that offers the possibility of a
paid practicum as a member of an instructional team while students earn their degree (dependent
on available funds). This supports the need for a local educator workforce that is highly qualified
upon completing their degree program. In 2024-2025, we had 5 students who were participating in

this program with Logan City School District, with 10 more who will begin in Fall 2025.
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The Master in Elementary Teaching (MET) and the Master in Secondary Teaching (MST) degrees
have been designed for persons seeking educator licensing following a previous undergraduate
degree. Both master’s degrees are available for students at the Logan Campus and at Statewide
Campuses. The basic elements of coursework include completion of all licensure requirements in
combination with master’s coursework. These programs were crafted to provide a viable avenue
for job changes and degree seekers to become licensed elementary or secondary educators.
Upon degree completion, USU will be able to recommend licensure addressing workforce needs.

As of this writing, these new degrees are on track for approval to be offered beginning Fall 2025.

Each semester, TEAL partners with the teacher at Ridgeline High School (one of our local public
high schools) who teaches a course called "Diversity Discovery” to bring students in the course to
campus as part of our Common Experience Conference. The course is available to all
upperclassman at the high school, but students who identify as demographic minorities (racially,
linguistically, nationally, in terms of sexual orientation, or ability/disability designation) make up
the majority of the class. These students form a student panel to answer questions from
education students attending the conference about their experiences in school. During their visit
to campus, they are also involved in recruiting activities, including the opportunity to visit Edith
Bowen Laboratory school and read with children there. Our intention is that exposure to the
college, its offerings, and their own capacities to enhance it will increase the likelihood of their

considering a career in education and human services.

We understand the challenges school districts face in recruiting licensed special education
teachers, particularly in rural areas where the need is often greater. To help address this, we host
Zoom recruitment events every semester to share information about our OPTT program. We
provide school districts with a Zoom link, which they distribute to paraeducators and any others
who may be interested in earning a degree and teacher license. Each session lasts approximately
an hour and includes an overview of the program, guidance on the application process, details
about available scholarships, and time to answer questions. The advisor and OPTT coordinator
attend. On average, these sessions attract around 50 participants statewide. We also hold similar
Zoom events with information regarding various master’s programs. These event are held more
often during the semester and attract a handful of participants each time. The director of the
Special Education Master's Program attends as well as the coordinator for the ABA master’s

program.
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The Utah Registered Apprenticeship Program for Teachers (U-RAPT) is a paid, competency-based

program with two phases: pre-apprenticeship for those earning an associate’s degree while
gaining classroom experience, and apprenticeship for those with an associate’s degree who work
with a mentor teacher to earn a bachelor’s degree and teaching license. USU is a related

instruction provider and on the list of U-RAPT Accepted Partners (Google Doc) More information

can be found here and here: U-RAPT FAQs. USU’s participation in this program is evidence of our
commitment to increasing access to higher education for those who seek to become teachers,
especially in rural areas. We currently have two special education majors who are working as pre-
apprentices in Davis School District, 2 elementary education majors who will be working as
apprentices in North Sanpete School District, and one special education major who will be an

apprentice in Box Elder School District. USU is the Related Instruction Provider for these students.

Evidence Attachments
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Aspect4c

In this section, evidence is presented for 4c. Supports completers’ entry into and/or continuation in
their professional role, as appropriate to the credential or degree being earned. Appendix B is

included in this section.

Narrative

This section provides evidence that USU’s teacher education programs support completers’ entry

into and/or continuation in their professional role.

To support our completers’ entry into their professional role, we engage in many efforts. For

example, students have the opportunity to meet many employers at Education Career Fairs.

Districts from all over Utah and as well as districts from as far away as California and Texas come
to recruit our students. Many districts interview students on the spot, giving teacher candidates an
opportunity to practice interviewing. Some teacher candidates walk away with a job offer. The
Career Design Center also offers help with resumé writing and other processes related to

employment and careers: https://www.usu.edu/career-design-center/students/resources-by-

college/cehs/

The districts who hire the majority (based on the First Destinations Survey) of our teachers are

represented on the Council on Teacher Education. Through this engagement with stakeholders,
we are able to receive feedback about our alumni and their performance in the classroom.
Although this feedback is not specific to any specific graduate, nevertheless we find it useful for
program improvement. One major example of this is the increase in the number of credits for
SPED 4000, Education of Students with Disabilities. In the past it was a 2-credit course that
students could take prior to admission to their chosen teacher education major. Beginning in
2022-2023, it became a 3-credit course and was no longer available to pre-majors. This change
was made in response to feedback from our partner districts who desire to have new teachers
who are more able and ready to engage in meaningful inclusion of students with IEPs and 504

plans, especially students with severe disabilities.

Educators Rising is a national association for aspiring educators, and USU has recently started a
collegiate chapter. Many students in Utah have participated in Educators Rising as high school
students, and now they can continue that identity-building as they participate along with other

undergraduate students. In March 2025, we had our first group of college age students participate
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in the state-level competitions (with the cooperation of our colleagues at Utah Valley University,
so that the students would have someone to compete against!). One of our professional
academic advisors, Ashley Fluegel, has spearheaded the organization of a Teacher Education
Club, within which students can join the collegiate verison of Educators Rising. We are offer this
as an example of supporting students entry into the workforce because they develop their identity
as professional educators through participation in professional development and affiliation with

other teacher candidates.

In our student teaching seminar for the early childhood, elementary, and secondary education
majors, we have made adjustments that are intended to support completers’ entry into the

workforce:

e  LRBI module requires students to read parts of the USBE technical manual on the Least

Restrictive Behavior Interventions and to self-assess their classroom management skills.

®*  Professional Growth Plan is required at the end of the student teaching semester. This
plan is designed to help them identify specific areas for professional development and
set actionable goals to enhance their teaching skills. The PGP process encourages
continuous self-assessment and professional learning, ensuring that student teachers

are well-prepared to meet the diverse needs of their future students.

®  Model Code of Educator Ethics case study and self-assessment module requires
students acquaint themselves with the MCEE and, after reading a case study, apply its
principles to analyze and address ethical dilemmas faced by educators. By systematically
applying the MCEE to case studies, educators can enhance their ethical decision-making

skills and ensure their actions align with professional standards.

®  Coaching model for teacher mentors requires the mentor teacher and teacher candidate
work together in the classroom, sharing responsibilities for planning, instruction, and
assessment. This partnership helps the teacher candidate gradually take on more
responsibilities, allowing them to build confidence and skills progressively. Mentors
periodically observe the teacher candidate and provide constructive feedback. Teacher
candidates complete coaching forms that help them process feedback and set goals for

improved practice.
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®  Orientation includes information on preparing application materials (from USU Career
Services), supports for teachers (Curtis Benjamin, Utah Education Association), legal
issues for new educators (Kirk McRae, Cache County School District), what districts want
new teachers to do, e.g., connecting with colleagues, finding resources (Jennette Jenkins
and Allison Riddle, Davis School District), among other topics such as what to expect in

an interview, what to expect in your first year, etc.

In the student teaching seminar for special education, students gain essential career skills through

the completion of and feedback on essential assignments such as:
®  Behavioral Assessment and Reinforcement Assignment

© Inthis assignment, the student teacher will demonstrate competence in
classroom management, behavioral assessment and reinforcement procedures.
This is done by implementing a reinforcement system, recording and graphing
data to evaluate effectiveness, recording fidelity data and reflecting on the

effectiveness of the reinforcement system.

®  (Collaboration with Other School Personnel Assignment

© Inthis assignment, the student teacher will demonstrate competence in
collaborating with school-based professionals and families on an on-going
basis. This is demonstrated by the students participating and documenting
communication with families, collaboration with school-based professionals and
attending and participating in collaborative meetings such as faculty meetings,

PCLs, IEP meetings, etc.

®  |EP/IFSP Assignment

O Inthis assignment, the student teacher will demonstrate competence in
preparing for an IEP, eligibility determination, parent teacher conferences and/or
progress reporting the student teacher by reviewing formal and informal
assessment data, identifying strengths and areas of needs, writing a PLAAFP, an
IEP goal and at least 2 objectives, designing a data-tracking sheet for each

objective, and discussing pupil schedule, accommodations, and any other
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(e}

additional instructional supports/arrangements

Explicit instruction

In this assignment, the student teacher will demonstrate competence in
planning, implementing and reflection of explicit instruction. This is done by each
student planning explicit instruction and then teaching a lesson to students that
the student teacher then evaluates. They also record themselves teaching and
cite examples from the recording that demonstrate various teaching skills such
as opportunities to respond, reinforcement, error correction, student monitoring

etc

®  Workshop with district coordinators

(e}

Perhaps the most impactful way that we support completers’ entry into the workforce in Utah is

Each semester we invite school district special education directors and
coordinators to meet with USU faculty and student teachers. During lunch, the
faculty and directors meet to discuss current issues in the districts and how we
can collaborate together on various projects. After lunch, the directors meet
with the student teachers and provide a panel where they present information
on their district and they answer a question that may help students as they
prepare for interviews such as, "how do | prepare for an interview”, "what do |
say when | can't think of an answer” etc. After the panel, individual interviews are
held. Each student is able to complete 4-5 interviews in an afternoon. We
typically have 12-15 districts from across the state of Utah participate. Many

times job offers are made on this day.

through our thorough and comprehensive alignment of programs with the requirements and

expectations set for by the Utah State Board of Education as codified in the General Teacher

Preparation Competencies, which are aligned with the Utah Effective Teaching Standards. In

addition, we support students’ attainment of the knowledge and competencies required to

teaching reading according to the Science of Reading as codified in SB 127.

We offer several graduate programs that allow teachers and job changers to earn endorsements
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or licenses. In the past, teachers frequently earned endorsements as part of a master’s degree
(M.Ed) in Curriculum and Instruction. This is a less common occurrence now because the Utah
State Board of Education has created microcredential pathways that allow teachers to earn
endorsements without taking university-based graduate coursework. Nevertheless, we still offer
courses to support endorsement areas such as English as a Second Language, Dual Language
Immersion, Elementary Math, and Educational Technology. Most recently, we are in the approval
process of two Master’s degree options (Master in Elementary Teaching-MET and Master in
Secondary Teaching-MST) for job changers or other licensure seekers who desire entry into the
teaching workforce. We also added a graduate certificate that leads to the Instructional Coaching
endorsement. In addition to endorsements, we offer other master’s degrees and coursework
leading to a School Leadership license and a School Counseling license. Other graduate programs

we offer that appeal to teachers are the M.Ed. in Instructional Technology and Learning Sciences.

Edith Bowen Laboratory School, which is part of the College of Education and Human Services,
hosted the first annual Utah Learning for Educators and Researchers through Networked
Systems (LEARNS) conference. Edith Bowen received a $50,000 three-year innovation grant from
the Utah State Charter School Board to help fund the conference. The mission of Utah LEARNS
is to connect elementary educators throughout Utah in ways that allow them to share their
expertise and to access scholars and research so they might improve their professional practice
and empower student learning. The one-day conference featured keynote speaker Gregory
Benner from the University of Alabama, who spoke on practical trauma-informed behavioral
strategies for the classroom. The remaining speakers were faculty members at Edith Bowen who
taught workshops at the school. Participants then went out on field studies that included
canoeing on the Cutler Marsh, visiting the beaver pond in Logan Canyon, and other outdoor
activities. For next year's LEARNS conference, the principal hopes to bring in teachers from
throughout the state and create connections, and there is plan to find or develop a web-based

platform where teachers can connect and share their resources.

Similarly, the Mentoring and Supporting Teacher Effectiveness and Refinement (MASTER) pilot
grant was recently awarded to EBLS by the Utah School Board of Education (USBE). This grant is
a companion grant to the Utah LEARNS grant and is a $50,000 award that extends for two years.
“The MASTER grant program is looking for ways that applicants can support and mentor other

teachers during the school year. It is also a leadership opportunity for teachers,” explains Justis.
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“Teachers coaching other teachers, especially first- and second-year teachers, is very valuable.
The grant will pay for substitute teachers to assist in the classroom while teachers are coaching
other teachers or leading a small learning team of teachers.” The overall goal of MASTER is for
teachers to connect monthly on Zoom or through in-person on-site visits, which enables teachers

in all areas of the state—even rural, remote areas—to participate.

Finally, we now have funding for a USU Collaboratory for Innovation in Teaching and Leadership,

which will include an Early Career Teachers Academy, a School Leaders Network, and other
statewide professional devleopment offerings that will be aimed to improve induction and

retention in the teaching profession. Nearly $1M has been funded over the next three years to

support this work.

Evidence Attachments

0818.25EE]FoundationGrantContract.pdf
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UtahEffectiveTeachingStandards.pdf
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Aspect4d

In this section, evidence is presented for 4d. Investigates available and trustworthy evidence
regarding completer placement, effectiveness, and retention in the profession and uses that

information to improve programs.

Narrative
In this section, we present evidence that USU’s teacher education programs investigate available
and trustworthy evidence regarding completer placement, effectiveness, and retention in the

profession and use that information to improve programs.

According to the 2024 Educator Exit Survey, of those who answered the survey and had left the

profession before they had three years of experience, 12.1% named Utah State University as their
educator preparation program (see page 10). This is higher than some EPPs, but lower than
others. No conclusions can be drawn from this data regarding the influence of the EPP on leaving

the profession.

Retention of teachers in the profession, disaggregated by EPP is shown in Tables 9 and 10 of the
USBE Annual EPP Report.

In this survey, among the most influential factors in educators’ decisions to leave their current
position were emotional exhaustion/burnout and job-specific stressors. A total of 43% of
educators indicated emotional exhaustion/burnout as having a major influence on their decision
while 36% indicated job-specific stressors had a major influence. Additional summary of

responses for these two influences appears in Figure 8 on page 15.

In terms of effectiveness, we have bolstered our literacy preparation for early childhood,
elementary, and special education teacher candidates in order to ensure that our graduates can
have a positive impact on state reading achievement scores. We are measuring our students’
competency, in part, through the Pearson Foundations of Reading test. Our students are
surpassing the state requirement for a pass rate of 75%. Our pass rate is approximately 80% for
the 2024-2025 year. Students who don't initially pass are supported by faculty as they prepare to

retake the test.
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Each year we survey our graduates using employment information in the state’s licensing

database (CACTUS). We also survey students who are not in that database. Survey responses for
2021, 2022, 2023, along with the data from CACTUS, indicate that nearly 100% of graduates who
have sought employment are employed in education. See Faculty Senate Reports for 2021, 2022,

and 2023.

Based on these data points, we have been proactive about collaborating with school districts on
new pathways to licensure such as the Utah Registered Apprenticeship Program for Teachers.
This has only just begun, but should the Department of Labor continue to fund the program, we
anticipate more students will be able to participate. We have partnerships with 4 districts. Pre-
apprentices receive $4,000 per year towards their school expenses, and apprentices receive
$10,000 per year. We just awarded our first two pre-apprentices funding for 2024-2025 school

year expenses; both are in the special education program and work for Davis School District.

We have also worked to increase participation in our Teacher Academy program, with funding

from the Center for the School of the Future. This program provides additional time and funding
for early childhood, elementary, and special education teacher candidates to be embedded in the
schools beyond the typical practicum hours. We have had 4 students participate in Davis School

District and 5 in Logan School District. An additional 10 students will be starting in Fall 2025.

Finally, the Utah legislature has renewed funding for another year for the student teaching
stipend. Students who are not employed as the instructor of record are eligible for a $6,000
stipend to help defray the expenses associated with a full semester of student teaching. The
outcomes have been overwhelmingly positive. Here are comments from a survey conducted by
the USBE:

®  Receiving [the stipend] helped relieve so much extra stress that | was carrying, motivated
me even more to complete my degree, and positively influenced my overall well-being.

There are no words to express how grateful and blessed | am!

®  The stipend benefited me in more ways than | thought it would. As | was preparing to
teach all day | was planning multiple lessons. Some of the lessons took more time to

plan. Especially, because of students that were struggling with behavior and academics. |
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wanted to create lessons that would reach all the students and be more engaging. If |
taught a basic lesson | only would have reached about 5 students. The stipend helped

me have a different view on my learning.

The stipend was giving me some compensation so | was more invested in the students
as well as my own learning. | was being paid to learn and improve rather than having to

pay to learn.

The stipend really helped me focus 100% on my student teaching. | didn’'t need to work.
This helped my well-being. After long days at school | was exhausted and was glad |
didn't have to go to work. As | gave my all in student teaching | was able to see how it
impacted the students in a positive way. The students were able to have my full

attention. | could tell that this extra focus helped me plan better lessons.

After | taught my engaging lesson | was able to see how it truly reached all students and
made a difference. | was able to talk to my mentor teacher and reflect on the lessons.
My mentor teacher trusted me and knew | cared about having a good lesson for the
students. The stipend allowed me to be the best | could. It helped my basic needs be
met. | remember learning that before you can learn anything you have to have those
basic needs met. As a student teacher | had much to learn and | was able to focus on

learning rather than my basic needs.

| am so grateful that | had this stipend so that | could do my best during student
teaching. | could focus on one thing and not have to worry about other things. Thank

youl

Evidence Attachments

2021_Faculty_Senate_Report.pdf

2022FacultySenateReport.pdf

2023 Faculty Senate Report.pdf

USBE Annual EPP Report.pdf
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Aspect 4e

In this section, evidence is presented for 4e. Meets obligations and mandates established by the

state, states, or jurisdiction within which it operates.

Narrative
In this section, we provide evidence that USU’s teacher education programs meet the obligations

and mandates established by the state of Utah (and as specified in Appendix UT).

As described in several other places in this report, all of our teacher preparation programs are
approved by the Utah State Board of Education. We keep current on the mandates and
obligations of Utah State Board of Education rule, most recently through the development of

competency-based evaluations such as our new Student Teaching Evaluation Rubric, which is

explicitly aligned with the General Teacher Preparation Competencies. We have also aligned our

programs with the literacy competencies and the elementary content competencies, which are
the manifestation of the state board rule, R277-304. Evidence for Early Childhood and Elementary
Education provided to USBE is here. Evidence for secondary education is here. Evidence for special

education is here.

As the land-grant institution for Utah, our mission is clear. We prepare teachers and leaders

throughout the state. We also are committed to preparing teachers for areas of critical shortage,

specifically special education, elementary education, math, and science.

Evidence Attachments
Draft AAQEP Appendix UT (1).docx

GeneralTeacherPreparation Competencies|une2024.pdf

Utah TSA (Criticality Index) 2024.pdf
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Aspect 4f

In this section, evidence is presented for 4f. Investigates its own effectiveness relative to its

institutional and/or programmatic mission and commitments.

Narrative
In this section, we present evidence that USU’s teacher education programs investigate their

effectiveness relative to its institutional and/or programmatic mission and commitments.

Because we are a land-grant university, our teacher education programs are available throughout
the state at our various campuses and centers. It is essential that the quality of programming be
the same or similar, regardless of student location and program modality. We believe that,
although the modality of coursework delivery may differ, the content and quality of coursework

provided to students not located at the main campus is similar.

In order to test this assumption, 6 semesters of final summative student teaching evaluations
were disaggregated by location, Logan and statewide. Then the mean scores given by the

university supervisors were compared.

Through this comparison of student teaching evaluation scores, we determined that there is not a
statistically significant difference (t = 1.1628, df = 408, p-value = 0.2456) in the outcomes of Logan
students (M=64.71) compared to statewide students (M=64.41) . Furthermore, the Cohen’s d is

negligible (d estimate: 0.1265282). For more detail, see statistical consultation.

This provides us with sufficient confidence that our student outcomes are similar enough. In other

words, there is no equity gap based on student location.

Evidence Attachments

consult re 4f claim.pdf

Page 149


Aspect_4f/consult%20re%204f%20claim.pdf
Aspect_4f/consult%20re%204f%20claim.pdf

S4: Summary

In this section, a brief summary of evidence and findings for Standard 4 along with relevant next

steps is provided.

Narrative
For Standard 4, we made the case that our program practices in teacher education strengthen the
P-20 education system in light of local needs and in keeping with our mission as a College of

Education and Human Services.

For aspect a, we presented evidence that we engage with local partners and stakeholders to
support high-need schools and that we participate in efforts to reduce disparities in educational
outcomes. We regularly place students in Title | schools, although we cannot guarantee that all
students will have a placement in a Title | school. We also have important research and service
projects that support high-needs schools, which allows us to have a positive impact on those

schools.

For aspect b, we presented evidence that we seek to meet state and local educator workforce
needs and to diversify participation in the educator workforce through candidate recruitment and
support. The most recent example of this is our burgeoning participation in the Utah Registered
Apprenticeship for Teachers program. As of this writing, we have four students (3 of whom are
special education majors, for which there is a critical shortage) who will be apprentices or pre-
apprentices in 3 different districts, and we have two other LEAs with whom we have a signed
MOU to become the "related instruction provider” for their pre-apprentices and apprentices. We
also allow students to serve as the instructor of record during their student teaching semester,

which helps to fill critical gaps in the teacher workforce for the LEAs who hire them.

For aspect ¢, we presented evidence that our programs support completers’ entry into their
professional role. The evidence included career services events (job fairs), full alignment of
programs with state requirements, and relevant and timely assignments during student teaching
that support their entry into their professional role. Frequently, students are hired before they

graduate, and anecdotally, district leaders tell us that they love to hire Utah State students.

For aspect d, we presented evidence that we use available and trustworthy information about
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completers’ placement, effectiveness, and retention to improve programs. At every opportunity,
we collaborate with school districts and charter schools to provide pathways to licensure that
allow students to earn while they learn (apprenticeships and Teacher Academy). We gleefully
provide students with letters that allow them to apply for the student teaching stipend of $6000.
These efforts are based on the evidence that indicates a smooth transition into education can
increase retention. We also have significantly bolstered our literacy preparation for early
childhood, elementary, and special education teacher candidates in an effort to help the state

meet its goals for student reading achievement.

For aspect e, we established that we meet the obligations and mandates established by the Utah
State Board of Education and the Utah System of Higher Education. All of our programs are
approved by USBE, and all programs are regularly reviewed and have been approved by the Utah

System of Higher Education.

For aspect f, we investigated our own effectiveness relative our mission as a land-grant institution
of higher education. We are satisfied that our statewide students are receiving preparation that is

equivalent to the preparation that Logan students receive.

Evidence Attachments
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Conclusion

The conclusion presents the overall findings and analysis from the self-study, summarizes the

implications of the findings, and points to future actions.

Narrative

Early Childhood and Elementary Education

In the early childhood and elementary education programs, we have previous goals for which
plans and actions have taken place. For example, in previous alumni and employer survey data,
classroom management was an area of focus. We have restructured the classroom management
course to be taken during the practicum block before student teaching so that pre-service
teachers have the opportunity to see classroom management at work and have assignments
completed in an actual classroom. Faculty member Laura Harvey has piloted this new course in
2024-2025 and pre-service teachers will begin taking the course during a practicum semester
starting 2025-2026 school year. In previous years, this course could be taken anytime during the
program. This change is designed to support pre-service teachers in being more confident in their

classroom management knowledge before they start their teaching career.

An additional goal on which progress has been made is related to 1c, culturally responsive
practice and the impact of language acquisition and literacy development on learning. TEAL 5710,
Instruction of Linguistically and Culturally Diverse Learners, was created several years ago to
prepare students to teach second language learners. The data show small increases in the alumni
and employer survey data for questions related to 1c. The course now makes more explicit the
needs of English learners. To build preservice teachers’ skills in working with English learners, we
have been using EL Excellence Everyday by Tonya Ward Singer, a book used in our local school
districts by practicing teachers. The book provides strategies that can utilized quickly and easily to
support English Learners at beginner and intermediate levels of English proficiency. Preservice
teachers examine student vignettes to target skills that need intervention or practice and then
articulate how they would apply specific strategies from the book to address the needs of the
sample student. Preservice teachers also read Primary Language Impact on Second Language
and Literacy Learning by Yoon & Pratt where they examine twelve world languages to identify
how students’ native language impacts their literacy development in elementary grades. Finally,
preservice teachers examine existing lesson plans and practice incorporating components of the

SIOP Model that offer clear language support to English Learners across different levels of WIDA
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identified language proficiency.

We also have new goals and plans. Specifically, in order to assess completer professional
competence and growth going forward, we will use the three new instruments based on the latest

version of the Utah Effective Teaching Standards and their associated general teacher education

competencies. The first instrument is our new competency based student teaching evaluation
rubric (STER). The second is our new alumni survey, and the third is our new employer survey,

both of which are built upon the general teacher education competencies. We also created a

program exit survey for students upon completion of their student teaching semester. This survey
was piloted in Spring 2025. We will use these data to determine areas for continuous

improvement to our undergraduate programs that are addressed in the survey responses.

The STER is the data source going forward for many of the aspects for this report. We will
continue to monitor these data in future years to ensure the data provides actionable information
for program improvement. From the pilot year of the STER, there are three items that we will
focus on, 1) providing students opportunities to track, reflect on, and set goals for learning and to
provide multiple opportunities and means for demonstration of competency, 2) employ a variety
of assessments that allow all students to demonstrate learning, and 3) create a learning climate
that is sensitive to multiple experiences and backgrounds, including trauma informed practices and
restorative practices. We will address these three items in undergraduate faculty meetings and
figure out where in the program they need to be addressed or reinforced so that by the time pre-
service teachers are student teaching, they are aware of strategies for implementing them into

classroom instruction.

For the current school year, we will focus on implementing the new Elementary Content

Competencies that will be required by the state for our program starting 2026-2027. The
Elementary Literacy Competencies were just approved in July 2025. Those courses that have
literacy competencies will include assignments that directly relate to the new competencies. We
will use the assignment competency checklists to verify that all of the competencies are being
met by each teacher candidate. For the content competencies, faculty will work on developing
specific assignments that tie directly to the new content competencies for approval by USBE in

summer 2026.
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Secondary Education

In our secondary education programs, we have made progress with regard to 1c, culturally
responsive practice, but is a continuing area of focus. Specifically, we are working towards greater
course integration in SCED 5200, Language, Literacy, and Learning in the Content Areas, leading to
preparing students to teach second language learners. The employer survey showed student
improvement in this area and we will continue to pursue greater emphasis in this area.
Additionally, courses SCED 3210, Educational and Multicultural Foundations, and SCED 5100,
Motivation and Classroom Management, have course modules that specifically address second
language learners and participating in meetings with students’ parent/guardians to help assess

and plan for student support (1c, 1f, 2a, 2b).

A goal for the current school year is to implement the new General Teaching Competencies
(2025) into the secondary education courses with course alignment completion by June 2026 as

required by the Utah State Board of Education.

A goal for the future is to make use of a newly created program exit survey for students upon
completion of their student teaching semester. This survey was piloted in Spring 2025. We will use
the secondary education data to provide areas for continuous improvement to our undergraduate

programs that are addressed in the survey responses.

Special Education

In the special education program, both the Logan-based and online OPTT program, we have
three goals for improvement (1) align coursework with new special education competencies, (2)
increase pass rates for Utah Foundations of Reading Assessment, and (3) increase students
efficacy with culturally responsive teaching and language and literacy development for second

language learners.

For the current school year, we will focus on ensuring the newly approved (March 2025) Utah
Special Education Competencies are comprehensively addressed in our course sequence. Course
alignment to these competencies are required by the State Board of Education by June 2026. We
will use the assignment competency checklists to verify that all of the competencies are being

met by each teacher candidate.
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In order to increase the pass rate for the Utah Foundations of Reading Assessment, we will
encourage students to enroll in the self-paced ELED 4049 Foundations of Reading Review course.
This course includes practice items for both the multiple choice and case study portion of the
assessment. For those students who do not reach the state determined score for licensing, we
will provide information about (1) all state approved alternative pathways and (2) possibilities for

individualized supports as needed.

Most of the content addressing the impact of language and literacy development on learning is
covered within our two reading intervention courses, SPED 5310, Teaching Reading and Language
Arts to Students with Disabilities (on campus cohort) and SPED 5311, Reading and Language Arts
Interventions for Students with Disabilities (online cohort) within dedicated textbook sections and
in class materials. Culturally responsive practice is embedded within several of our 5000 level
courses, including SPED 5070, Policies, Procedures, and Collaboration in Special Education, SPED
5530, Family/Professional Collaboration and Technology for Teaching Exceptional Learners,
SPED 5080, Transition Focused Education and Collaboration. We have added self-efficacy
measures to our student surveys (completed each semester) to monitor their feelings of
competency in general special education teaching areas that include cultural competency. In both
the above mentioned SPED 5310 and 5311 courses, students complete a separate literacy specific
efficacy measure at the beginning and end of the course. We will monitor these scores

throughout the year to pinpoint areas of improvement.

Evidence Attachments

EPP Elementary Content Competencies.pdf

GeneralTeacherPreparation Competencies|une2024.pdf
STER.pdf
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Clarification Question Responses

This section includes the Quality Review Team’s clarification questions from the Previsit Report

along with the provider’s responses.

Narrative

Placeholder text

Evidence Attachments
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