Teaching students to learn how to
learn academically, emotionally and

behaviorally

Helping students shift gears from teacher
direction to student regulation




Presentation Objectives

The purposes of this presentation are to:
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Multiple types of self-regulation

Emotion Regulation Behavioral Regulation  Self-Regulated Learning
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Emotion Regulation Vignette

Emotion regulation - | have a student who throws major
temper tantrums in class. The whole classroom of students
need to leave the classroom because it gets dangerous. The
team has agreed to work with this student to use deep
breathing techniques to manage their emotions. However,
once the student begins melting down, | try to get them to use
deep breathing techniques and they start to panic saying, “I
can’t breathe!l!l”
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Behavior Regulation Vignette

Behavioral Requlation — My student chooses to interact with
their peers rather than complete their work. | had a
conversation with them, they said they wanted to do better,
but when the time comes to work, they choose goofing off
with peers over working. It's like they lied to me and it's

frustrating.
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Self-regulated learning Vignette

Self-Reqgulation of Learning — Several of my students have
earned poor grades on their quizzes, tests, and writing
assignments. They frequently state that there is too much
homework and that the tests are too hard. The writing that is
turned in, is a mess. After | give them feedback, it feels like
nothing changes. It feels like I'm wasting my time grading
their work.




Self-Regulated Learning(Overview)
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Constructs
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Common Elements of Self-Regulation
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Common Elements: Goal attainment

Self-regulated learning  Behavioral Regulation Emotional Regulation




Benefits of goals




Common Elements: Strategies

Emotion Regulation Behavioral Regulation  Self-Regulated Learning
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Emotion regulation strategies

Decrease arousal:
Increase arousal:

e Think happy thoughts Talk to my parents/friends

e Talk about your feelings Breathing exercises

- el e Physical exercise

® Massage .

o ask forahug —use-a-fidget Relax muscles

® strong scents Take a break Examine reaction /

Situation match
Sensory break
Count to 20
Walk away

e listen to loud music

Deep pressure
Slow movement
Soft lighting
Listen to music STOP!

Journal




Behavior Strategies

Environmental strategies

Motivational strategies

Behavioral strateqgies




Self-regulated learning strategies

Cognitive

Metacognitive

Task-specific strategies

v




Common Elements: Awareness

Emotion Regulation Behavioral Regulation  Self-Regulated Learning

What if | never
find out who's a
good boy?




Qualities of Adaptive Awareness
A



Developing Self-Regulation Skills

Goal-setting, strategies, and awareness

Introduction to presenter

What is self-regulation

Common elements across self-regulation
Developing self-regulation skills
Discussion / questions



Developing Goal-setting

e Common elements across self-regulation
e Developing self-regulation skills

e Goals

e Strategies

e Awareness



Setting effective goals
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Time bound

There are

SISAASIA

days in a week

someday

isn't one of them

Belhappy



Developing Strategies

e Common elements across self-regulation
e Developing self-regulation skills

e Goals

e Strategies

e Awareness



Developing Strategies

DOES THE NAME

o Stimulus — Response Pal//ol/
RING A BELL?

Environment




Behavioral Methods: Operant conditioning

— -
Something bad is

Something good is
/ added
Behavior / removed

Something good is
taken away

—lp

Something bad is

added




Social cognitive factors

Personal | o —

Emn onment

Environment / ‘\

Person chavior

Behavior




Personal Factors: Motivation -




Self-efficacy

I THINK | CAN.. . “The belief #hat one will sycceed
| o 15 the engine Hhot inspires +he
RN efforts neecled 1o overcome ,

‘ obstactes and achieve 50015'...
Shulman, 1999
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Building self-efficacy

Bobo doll
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Interest

Attention Agency Encourage Challenges
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Personal Factors: Knowledge -
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Knowledge required for effective strategies




the strategy




Know how to

rategy



! Know hpw to

use thq strategy
. 8

Rémember

the strategy




A
Knowledge required for effective strategies

Know hoy to use
the strategy




Transferring Responsibility for Strategies




Transitioning responsibility for strategies

Topic | do, you | do, you help | You do, | help | You do, | watch
watch

Packing | pack your Let’s pack Not it's your Encouragement

one’s backpack while | your backpack | turn to pack the @ provided as necessary

backpack you watch together backpack, but

I’'m here to help

Some learners
never get this
or are never
given the
opportunity to
progress out
of this

Some learners are
expected to be here
without the other
steps put in place or
never get the chance
to act autonomously




Transitioning responsibility for strategies

erptie | do, you I do, you help  Youdo, Il help You do, | watch
watch
Selecting Model 227 297 299

the right strategies @ @ @
strategy



Transitioning responsibility for strategies

Topic | do, you | do, you help You do, | help You do, | watch
watch

Selecting the = Model Have the student Have the student | Have the student

right strategy | strategies help you pick a pick a strategy to | select a strategy

strategy for your
current feelings

manage their
feelings and you
help

independently




Transitioning responsibility for strategies

Topic | do, you | do, you help You do, | help You do, | watch
watch
Selecting the = Model Have the student Have the student | Have the student
right strategy | strategies help you pick a pick a strategy to | select a strategy
strategy for your manage their independently
current feelings feelings and you
help
?? ?? ?? ??

Reinforce




Behavioral Methods: Operant conditioning

— -
Something bad is

Something good is
/ added
Behavior / removed

Something good is
taken away

—lp

Something bad is

added




Operant conditioning via token economies

Token economies
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Complete desirable behaviors —
receive token to be traded for bigger

reward

' TICKET

1627410

(TlET

| TICKET

>
VR T,

Kggll; I;l'cl’-lls 2| (keepTHIS B | KEEP THIS
N | | coup
A COUPSS

A\

[ 7627469] (7627463

<
wl

T W)ﬁu

(7677458) (7627468

>
i

(@)

(@)

(@)

Considerations

Positive over negative
Not losing earned tokens
Contingencies need to be
clear

Rewards are not accessed
via alternate route



Operant conditioning w/ shaping




Transitioning responsibility for strategies

Topic | do, you watch | do, you help You do, | help You do, | watch
Taking a break  You identify for the  You explain that You query the The student identifies
to calm down student that YOU YOU are getting student if they are that they need a break
need a break stressed and headed toward independently
inquire what you needing a break and
should do collectively decide
that is best

Reinforce 2?77 7?77 2?7 7?7
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Transitioning responsibility for strategies

Topic | do, you watch | do, you help You do, | help You do, | watch
Taking a break You identify for the  You explain that You query the The student identifies
to calm down student that YOU YOU are getting student if they are that they need a break
need a break stressed and headed toward independently
inquire what you needing a break and
should do collectively decide
that is best
Reinforce Reinforce Reinforce helping Reinforce when the Reinforce taking the
observing you decide to take  student takes the break independently

a break break without a fuss



|ldentifying reinforcements

Antecedent SCEAIE: Consequence Undesired

Student is upset _?:ha\."oi : Security guard behavior
that they cannot =] . rcl)wmf, 3? “J”?St —>| shows up and is =] Occurs more in
complete their In ctass Lo the poin actually a cool the future

math work Lt the ey dude
guard is called




|ldentifying reinforcements

Antecedent
Student is upset
that they cannot
complete their
math work

ndesired

Consequence
Security guard
shows up and is

actually a cool
dude

Desired Behavior
Student asks for help
to complete math work




Fading of reinforcement




Developing Awareness

o Common elements across self-regulation
o Developing self-regulation skills

e Goals

e Strategies

e Awareness
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Steps in monitoring

Selecting and defining target behavior
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Steps in monitoring
Setup a tracking system

Self-Monitoring Form C o,

Date L] Morning
[0 Afternoon
[0 Evening

Describe Behavior: g USe beep traCk

» At each beep, your

et et child checks a box

TateralT |
» | was on task or not
on task ( YES / NO)

Mnterval3 [ L1 Yes LI No

O Yes L No

)


https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/self_management_self_monitoring_2.pdf

Monitoring system

Part 2
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Tally Box: Write a mark (/') in this box each time the target
behavior occurs:

Total Behavioré
for Session

Date: [ [

Tally Box: Write a mark (/) in this box each time the target
behavior occurs:

Total Behaviors
for Session

Date: [ |
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Steps in monitoring
Reach agreement




Steps in monitoring
Transfer Responsibility




Shameless advertisement




Developing self-regulated learning skills specifically

* Online program offered next January
 If you are interested, please reach out:
greg.callan@usu.edu
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